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USING ERROR FEEDBACK TO IMPROVE STUDENTS’ WRITING 
SKILL OF THE VII GRADE OF SMP IT AL-UMAR MAGELANG  
By:  
Neny Rohmawati 
NIM. 06202244171 
 
ABSTRACT  
This research is aimed to improve students‟ writing skill using error 
feedback of seventh grade students of SMP IT Al-Umar Magelang. It is expected 
that the students‟ writing skill of grade seven could be improved and the students 
could participate actively in the English teaching and learning process. 
This research is action research. The steps used in conducting this research 
were adopted from Kemmis and McTaggart‟s model which consisted of planning, 
action and observation, and reflection. This study consisted of two cycles. The 
data were collected through observations, interviews, and documentation during 
the research process. The data were analyzed by using the stages suggested by 
Burns, they were assembling, coding, and comparing the data, building 
interpretations, and reporting the outcomes. The validity of the data was obtained 
by applying the validity of democratic, outcome, process, catalytic, and dialogic 
validity. To fulfill the reliability of the data, the triangulation techniques were 
used in this research 
The result of this study shows that the use of error feedback has 
successfully improved the students‟ writing skill of grade seven in SMP IT Al-
Umar Magelang. By implementing error feedback the researcher finds that the 
students get more opportunity to correct their mistakes. Most of the students could 
participate in correcting their mistakes, and they get better understanding since 
they do that on their own. The use of error feedback effectively has successfully 
familiarized the students with English vocabulary and grammar, so that they 
become more confident to write in English. The technique of giving appreciation 
towards the students‟ work has effectively maintained the students‟ motivation in 
learning, meanwhile teacher guidance make them confident to produce text; 
therefore they become active learners during the teaching and learning process.  
 
 
 
 
 
CHAPTER I 
INTRODUCTION 
 
A. Background of the Problems 
Every school in Indonesia now uses the 2006 curriculum or the School 
Based Curriculum. Based on this curriculum, the English teaching and learning 
process for junior high school students has three objectives. The first is to develop 
the students‟ competence to communicate in the oral or written text to reach the 
functional level. The second is for the students to have awareness of the 
importance of English to raise the competencies in the global society. The last is 
to develop the students‟ understanding about the connection between the language 
and culture. The curriculum also states that the students should be able to 
understand and produce some short functional texts and essays in the form of 
procedure, descriptive, recount, narrative, and report texts. By the end of the 
English lesson, the students are expected to have the ability to understand and 
produce oral or written texts in the four language skills; listening, speaking, 
reading, and writing in the functional level. Since the 2006 curriculum has been 
legalized, the curriculum becomes the guideline for teaching English in the junior 
high school.  
Writing is one of the productive skills which is closely bound up with the 
receptive skill work (Harmer (2001: 250)). He also states the relationship between 
input and output in listening and reading. In listening and reading, students can 
get stimulus from the teacher and the material. After that teacher feedback take a 
part in the students‟ language learning and followed by the understanding of the 
students, and it is ended by the productive skills which include speaking and 
writing. In improving students‟ writing skill, teachers have t pay attention to the 
other skills that the students need before. Hence, teaching writing is a complex 
activity. Therefore the teachers are required to have a great interest and strategies 
in making teaching writing effective. Here the teachers should give their attention 
to make the teaching writing succsess. 
Based on the researcher‟s observation when she was at school, there were 
problems in the process of teaching writing. The students tend to make mistakes 
when it comes to produce text. They feel writing is the most difficult skill to 
obtain. That is the first reason why the researcher focuses on solving the problems 
of teaching writing in this research. The second was the curriculum states that the 
seven grade students should be able to understand and produce some short 
functional texts and essays in the form of procedure, descriptive texts. By the end 
of the English lesson, students are expected to have the ability to understand and 
produce oral or written texts in the four language skills; listening, speaking, 
reading, and writing in the functional level. So it is clear that teaching writing is 
essential. The third was writing is important for junior high school students to 
communicate in their daily life such as write to write an email, story, letter, short 
message service etc but not intensively thought in junior high school. For those 
reasons, the researcher focuses to improve students writing ability which can 
support students‟ future need for occupational purpose of their future. 
As suggested by the English teacher of this school, the researcher intends 
to find a solution to the problem above. This present study is an attempt to find 
out whether the teacher error correction feedback successfully improves the 
students‟ writing ability or not. It is expected that the result of this study will be 
useful for the school as a medium of the teaching and learning English. 
 
B. Identification of the Problem 
From the observation at the school, the researcher found some information 
about the problems of English teaching writing process in the school. The 
problems are presented below. 
 The English teacher of this school has tried some methods to teach 
writing. She still tries to find the best method to help the students master the 
writing skill. It is known that there are two stages in teaching writing. Those are 
the writing processes and the writing products. The English teacher of this school 
only applies one of those stages. That is the writing product. It happens because to 
apply the whole stages takes a long time meanwhile the teacher also should teach 
another skill. From the interview, the researcher found that she got difficulties to 
manage the time. She gives a little attention to the writing process. Beside that she 
rarely gives feedback on the students‟ mistakes. 
The second problem is related to the students. From the observation, the 
researcher found that they were bored when they had to sit and listen to the 
teacher‟s explanation about the material all day.  In relation to the writing task, 
most of them did not care whether their work was correct or incorrect. They did 
what the teacher asked to do and submitted their work. When the teacher asked to 
make a text, they never checked their work. They did not know their mistake and 
they did not care if they made mistake such as grammar. From the discussion with 
the teacher, the researcher found that there were many grammar mistakes in the 
students‟ work.  
The third problem is related to the time allocation. From the interview 
with the teacher about time allocation during one month, time for teaching writing 
was only two meetings in one month. The rest was used for listening, speaking, 
and reading. It made the students does not get enough time to express their idea. 
Sometimes they got difficulties to find ideas to write in that limited time. They 
needed longer time to think what they wanted to write. It made the students 
complain and ask for extra time.  
The last problem is lack of grammar knowledge. The researcher found that 
the students‟ grammar understanding was low. It could be seen on the mistakes 
they did in their writing task. They also got difficulties to use the punctuation, the 
capitalization, and the conjunction. Since the curriculum did not allow the teacher 
to teach grammar explicitly, the teacher did not give much attention to teach 
grammar. Although she had taught grammar implicitly, it was not enough to make 
the students understand the English grammar well. 
C. Limitation of the Problem  
It is necessary that the researcher puts limitation on certain aspects in this 
research study so that the researcher can focus on the problem and attain the 
research objective accurately. Based on the identification above, the study will 
only focus on learning strategy that is the use of the teacher feedback in writing 
English.  
There are two reasons why the study is limited to this problem. The first 
reason is that the students still need their teacher guide to identify their mistake. 
They are not able to identify their mistake by themselves yet. The second reason is 
that the students‟ error awareness needs to be trained earlier. By doing this, 
hopefully, they can reduce their mistake. This study also prepares the students to 
be independent writer that are able to correct their own mistake in the future. 
 
D. Formulation of the Problem 
Based on the background, the identification, and the limitation of the 
problem above, the formulation of the problem is presented in the following form 
of question:  
Is using error feedback successfully improved the students‟ writing skill of Class 
VII A SMP IT Al-Umar Magelang? 
E. Objective of the Research 
Based on the formulation of the problem, the objective of this research is 
to improve students‟ writing skill of class VII A SMP IT Al-Umar Magelang. 
Teacher error feedback is one of the strategies that prepare the students to be more 
independent in the future when they continue their study in higher grade. It will be 
completely defined through this research. 
 
 
F. Significant of the Research 
The research is an alternative strategy which will be tried. Hopefully 
this research will be useful for many parties. First, for the English teacher, the 
study can be used as an alternative strategy to improve the teaching-learning 
processes especially to improve the students‟ writing ability. Second, for the 
students, this study is expected to be one of the efforts to prepare them to be 
more independent writer in the future. Third, for the researcher herself, the study 
becomes the practice and experience in developing her knowledge and skills in 
problem solving processes. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
CHAPTER II 
LITTERATUE REVIEW AND CONCEPTUAL FRAMEWORK 
This chapter presents theories which underlie this research. The 
discussion of this chapter is divided into two main parts. Those are a 
theoretical review and conceptual framework. In theoretical review, the 
researcher discusses some theories and research studies which are relevant 
with the topic. In the conceptual framework, the researcher relates the theory 
to the study 
A. Literature Review 
1. Writing 
a.  The Nature of Writing 
Writing is one of the important skills that students need to develop. 
The ability to write is very important for the academic context, business and 
personal relation in the global community (Weige, 2002:1). In the academic 
context, this ability is used to measure the students‟‟ writing proficiency such 
as composing academic essay or writing some text which are included in the 
curriculum. In business context, the ability to write is important for those who 
make business relation with other across the nation by sending emails, 
composing business report or proposal, writing a letter or message is also a 
mean of communication which can connect the relationship between people 
indirectly. 
Writing is not easy skill to be mastered. Many learners think that 
writing is the most difficult skill to be mastered. Richard and Renandya 
(2002: 303) state that writing is the most difficult skill for second language 
learners. The difficulties lies are not only in generating and organizing idea 
but also in translating this idea into readable text. The skills involved in 
writing are highly complex. Second language writers have to pay attention to 
higher their level skill of planning and organizing as well as lower skill of 
spelling, punctuation, words choice and like. Richard and Renandya (2002: 
309) state that written language is complex to the level of the clause. They 
add that writing consist of many constituent parts: content, organization, 
originality, style, fluency, accuracy, or using appropriate theoretical form of 
discourse.  
It is important to view writing not only as the product of individual, 
but also as a social act. Writing is not only writing a sentence but it is an 
activity to of producing a text in context. This idea supported by Lyons and 
Kroll (Weigle, 2007: 7) who define writing as an act that takes place within a 
context, that accomplishes a particular purpose, and that is appropriately 
shaped for its intended audience. 
Writing and speaking are productive skills. It means that the writers 
and speaks go through producing a language (Harmer, 2004: 7). Writing does 
not only put the idea into a paper but how the written text can be understood 
by paying some attention on some aspects to create a good written text. 
Writing involves complex thinking that must be integrated all of the 
components such as the topic or theme, word choice, organization, purpose, 
audience, clarity, sequence, cohesion, and transcription (Westwood, 2008: 56) 
Writing needs some process of thinking. By knowing the process of 
writing, students can develop their ability to create a good writing text. 
Brown (2001: 335) states the nature of composing process of writing which 
as the products of writing is the result of thinking, drafting, and revising 
procedures that requires specialized skills on how to use discourse markers 
and rhetorical conventions to put them cohesively, how to revise text for 
clearer meaning, how to edit text for appropriate grammar, and how to 
produce final product. 
The definition above show that writing is a productive language skill 
of thinking, drafting, and revising that consists of many constituent parts: 
content, organization, originality, style, fluency, accuracy or using 
appropriate rhetorical forms of discourse to communicate a message by 
making sign on a page. 
b. Writing Process 
The writing process is the stage that the writer goes through in order 
to produce something in his final written form (Harmer, 2004: 11). Still, he 
states that there are four steps in the writing process. They are planning, 
drafting, editing and final draft. Each step describe below: 
Step 1: Planning 
In this stage, students plan some ideas that they are going to write. 
Students start gathering some ideas and information for writing by making 
notes or doing all their planning in their minds. When planning, they have to 
consider three main issues, they are the purpose of the writing, the audience 
they are writing for and the content structure to sequence the facts, ideas or 
argument which they have decided to include.  
Step 2: Drafting 
Drafting is the students‟ first effort to write ideas on paper. In this 
stage, they write tentative ideas which are related to the topic that are going to 
write. The writers is focused on the fluency of writing and not preoccupied 
with grammatical accuracy or the neatness of the draft. Using the focus that 
the writer has chosen from his free writing, the first draft can be written. 
Step 3: Editing (reflecting and revising) 
After the students made their draft, they re-read their draft to see 
where it works and where is does not. Perhaps the order of the information is 
not clear or the sentence is ambiguous. The process of editing may be taken 
from oral or written comments by peer or teachers. They will help the 
students to make a revision of their writing. Revising is looking back over 
what has been written. When the students revise, they re-write their text on 
the basis of the feedback given in responding stage. The error feedback is 
important to tell which words or sentence should be changed or need 
correction. The students re-examine what they write to see how effective they 
communicate their ideas to the readers. Revising is not merely checking 
language errors; it is done to improve global content and organization of ideas 
so that the writers‟ intent made clearer to the reader. It is important to check 
what ideas have already been stimulated further ideas, and to look for errors. 
The key aspects of editing are by seeking and to responding the feedback of 
others. 
Step 4: Final Draft 
The students make a change of their work after the process of editing. 
The final product may be different from the first draft after going through 
some steps. According to Richard and Renandya (2002: 315), Students can 
publish, share and read their writing merely display texts on notice boards 
based on the classroom instruction. 
All of the writing process above cannot be separated because those are 
elements in composing a good written text.  
c. Teaching 
According to Brown (2004: 8), teaching may be defined ad showing or 
helping someone to do something, giving someone instruction, guiding 
someone in the study of something, providing someone with knowledge, and 
causing someone to know or understand. He also adds that teaching is guiding 
and facilitating learner, enabling the learner to learn, and setting the condition 
for learning. Teaching is always creating because there is no class which has 
the same criteria. 
Teaching cannot be defined apart from learning. Dewey (1933) as 
quoted by Jackson (1986: 81) in Labaree (2000) asserts that teaching may be 
compared to selling commodities: no one can sell unless someone buys. 
There is the same exact equation between selling and buying. According to 
Brown (2004:8), breaking down the components of definition of learning, it 
can be extracted the domains of research and inquiry as follows: 
1) Learning is acquisition or getting 
2) Learning is retention of information or skill 
3) Retention implies storage system, memory and cognitive 
organization 
4) Learning involves active, conscious, focus on and acting upon 
events, outside or inside the organism 
5) Learning is relatively permanent, but subject to forgetting 
6) Learning involves some form of practice, perhaps reinforced 
practice 
7) Learning is a change of behavior 
In conclusion, teaching and learning cannot be defined apart from 
each other. Teaching may be defined as a skill and art in showing or helping 
someone in the study of something, providing someone with knowledge and 
causing someone to know or understand. What is learned is not is not only 
about information or knowledge but also expression of values and attitude. 
d. Teaching Writing 
There is no doubt that writing is the most difficult skill for language 
learners to master. Teachers should know and understand the appropriate 
approach that can be used in teaching writing so that the learners are easily 
able to produce a good writing. 
At the beginning of a lesson, the teacher should make sure that the 
students know about the purpose of the activity in the lesson. Teacher should 
give clear explanation about what they will learn. So the students will get an 
advantage in the teaching and learning process. Harmer (2004: 31) argues that 
writing should encourage students to focus on accurate language use and, 
because they think as the write, it may well provoke language development as 
they resolve problems which the writing puts in to their minds. 
The effective learning of a foreign language depends on how teachers 
can help their students to successfully memorize and retain the language 
material. Because writing is one of the skills that are needed to be thought in 
Junior High School and one of the difficult skills for language learner to 
master, teachers should apply the appropriate approach that can be used in 
teaching writing so that the learners are easily able to produce a written text 
successfully. 
According to Westwood (2008: 70), there have been two main 
approaches to teach writing: skill-based approach and the process approach. 
A skill-based approach involves a fairly structured program of which the skill 
and concepts are thought by the teacher directly. Teacher selected the topics 
from the textbooks or other sources to develop the students‟ writing ability in 
some aspects such as grammar, sentence construction, spelling and 
punctuation. The weakness of this approach is to make the teacher as the 
center of the teaching and learning process, so that the students cannot be 
independent learners and they are not motivated to write. In fact, the students 
can be motivated to write if they can write freely on topics they have chosen 
for themselves. 
The process approach gives an opportunity to the students to be 
independent learners. There are some various models in the process of writing 
such as “writers‟ workshop, “shared writing” and “guided writing”. The topic 
of theme may come from teacher but it is chosen by the students. The focus in 
this model is on engaging students in interesting and motivating writing for 
area purpose, rather than teaching writing skill and concepts through 
exercises which are thought by the teacher. The process of writing is used in 
this approach. The students learn explicitly how to create a good written text 
starting with the planning and gathering ideas through the various stages of 
drafting and revising to the final product. By doing these processes, they can 
improve their writing ability by revising their text many times. They are 
guided and supported as the move through the complete process of writing 
like drafting, editing, and publishing.  
However, according to Harmer (2004: 11), for many years the 
teaching of writing is only focused on the product of writing not the process. 
The students were directed to what rather than how they produce text. Harmer 
(2004: 11) also stated there are numbers of strategies for teachers to consider. 
They are the way to get the students to plan, the way to encourage them to 
draft. Reflect and revise and the way to respond to the students‟ writing. 
 
1) The way to get the students to plan 
The first thing that the teacher should do is to encourage the students to 
think about what they are going to write by planning and making notes 
into paper. There are more ways for doing this, including brain storming 
(where the students can collect the number of activities which lead 
students to plan for a further coming task) 
2) The way to encourage the students to draft, reflect, and revise 
The teacher needs to encourage students to reflect what they have written, 
to treat the first draft as first attempts not as finished products. One way to 
encourage students can work together in revising the written text by giving 
suggestion and contributing for the success of the final product. 
3) The way to respond to the students‟ writing 
Teachers may need to react for the students writing. So they have to 
respond to a work-in-process in making corrections. Teacher can talk with 
the students individually in making the first draft until the final draft while 
the others are working with their own. Teachers can also make written 
comments for the students draft after they read them. However, not only 
teachers can respond to the students; writing but also their colleagues can 
also respond to their friends work in their own way. This is called peer 
response. This activity may provide a welcome alternative to teachers‟ 
feedback as well as offering a fresh perspective on writing.  
 
e. Types of Classroom Writing Performance 
There are many types of writing performances. Brown (2004: 220) 
divides a written performance into four categories that capture the range of 
written production. They are as follows: 
1. Imitative 
To produce a written language, a learner must attain skills in the 
fundamental, basic task of writing letters, words, punctuation and 
brief sentences. 
2. Intensive ( controlled) 
This category capture the writing skill in producing appropriate 
vocabulary within a context, collocations and idioms, and correct 
grammatical features up to the length of a sentence. 
3. Responsive 
Assessment task require learners to perform a limited discourse 
level, connecting sentences into a paragraph and creating a 
logically connected sequence of two or three paragraph and 
creating genres of writing include brief narratives and descriptions, 
short report, summaries, brief response of reading and 
interpretation of chart or graphs. 
 
 
4. Extensive  
Extensive writing implies successful management of all processes 
and strategies of writing for all purpose up to the length of an 
essay, a term paper, a major research project report or a thesis. 
Some English learners in the beginning level, from young children to 
adults need basic training and assessment of imitative writing. The writing 
activities in imitative level include making letters, words, and simple 
sentences; the net level of writing is intensive of controlled writing. The 
writing activity is focused on meaning. In the responsive and extensive 
writing, the activity is more complex because it allows students to do open-
ended task such as writing short reports, essays, summaries, and responses, up 
to texts of several pages or more. 
 
f. Writing Descriptive Text 
Description is paragraph that is used to describe a particular person, 
place or thing. A descriptive paragraph explains how something or someone 
looks of feels (Zemach & Rumisek 2005: 11). Moreover, characteristics of 
description paragraph are focusing on specific participants, using attribute 
and identifying processes, frequently using epithets and classifiers in nominal 
groups, and using simple present tense. Description paragraph has generic 
structure such as: Identification that identifies phenomenon to be described 
and Description that describes parts, qualities, and characteristic. 
2. Feedback 
a. Definition of Feedback 
Feedback is a kind of assessment that concern to the information from 
the teacher about students‟ writing performance. The feedback was usually 
given to the error made by the students. Errors refers to mistakes in 
spontaneous speaking or writing without realize it. In the context of teaching 
general, feedback is information given to the learner about his or her 
performance of the learning task, usually with the objective of improving their 
performance.  
Furthermore, Kauchak (1989: 85) define feedback as any information 
about current behavior that can be used to improve the future performance of 
students. In addition to the definitions mentioned above, Ellis (1998: 274) 
provide further definition of feedback that as like identification and correction 
of learners errors and the positive reinforcement of current utterances. 
Feedback sessions can be a beneficial experience for the student if the teacher 
shows strong points as well. 
Chandler's (2003) recent research exhibited some positive results of 
form-focused feedback in writing assignments. In the research, the former 
helped students produce better writing performance in comparison of 
correction plus revision with no correction. More specifically described, two 
experiments in this study showed that teacher error correction and even 
underlining errors resulted in significant improvement on both accuracy and 
fluency in following writing of the same type over the semester. Ferris and 
Robert (2001) found that students who were given error feedback from the 
teacher had greater self-correction abilities than those who were not given 
error feedback. 
Based on the definition above, feedback is the response of students‟ 
performance during the teaching and learning process. Feedback source can 
be both from the teacher or peer. Teacher or peer may give indirect feedback 
or even direct feedback to the students‟ performance. Feedback is useful as 
one of many ways to identify and correct students‟ error. Feedback also 
becomes the source of reinforcement to improve students‟ future 
improvement. 
 
b. Purpose of Feedback 
Lewis (2002: 3) states that feedback is like the way of telling students 
about the progress they make. Feedback also guided them in the area of 
improvement. He lists some of the research based purpose that has been 
suggested for giving feedback in the language class. Some of the purposes are 
motivational and some have to do with providing students with information. 
They are presented as bellow. 
1) Feedback provide information for teacher and students 
Feedback is a way for teachers to describe their students‟ language. It 
gives the teachers information about individual and collective class 
progress. Indirectly, it is a form of evaluation on their teaching. For 
students, feedback is an ongoing form of assessment which is more 
focused than marks or grades. By highlighting strengths and weaknesses, 
the comments provide information about individual progress, unlike 
mark or grades, which tend to compare one student with another. The 
comments can also give direction about language, by starting a rule or 
giving an example. One way to focus comments is to consider question 
how about their language use. 
2) Feedback provides students with advice about learning 
Teachers can provide students with more than simply description of their 
language use. Comments can also be mad on the students‟ learning 
process. 
3) Feedback provide students with language input 
The teachers‟ written feedback provides students with meaningful and 
individual learning input. The teachers‟ word, both in their form and their 
purpose, illustrate how language is used in one to one communication. 
That is why it is important to extend students‟ language by writing 
comments in language at a level slightly higher than the students‟ own 
current language use. 
4) Feedback is a form of motivation 
Feedback can be more motivating than marks or grades. It can encourage 
student to study and to use language to the best of their ability by taking 
into account whatever the teacher knows about the students‟ attitude. 
Both hardworking and underworking students need encouragement but it 
needs to be given in different ways. During a course, as teacher find out 
more about their students, the encouragement can make personal 
circumstances into account. 
5) Feedback can lead students toward autonomy 
One long term purpose of feedback is to lead students to the point where 
they can find their own mistakes. For example, one teacher sat with a 
student‟s reading his work, stopping each time there was some minor 
error of form (a singular for plural and so on). 
In each case the students can find the mistake himself. He realized that all 
he needed to do was to take a few minutes at the end to proofread his 
own work. Another way of describing what the teacher did is to compare 
it with scaffolding. While a building is going out it needs scaffolding, but 
once it finished the scaffolding can be removed. 
 With regard to those arguments, feedback gives many benefits, 
especially for students. Feedback is best given in every student‟s performance 
in order to inform them about the quality of language they have mastered. 
Students will get more knowledge from feedback they receive and it allows 
them to improve their performance in the future.  
c. Kinds of Feedback  
Feedback is generally grouped into two types: direct feedback or 
implicit where the teacher identifies the linguistic errors and corrects them, 
and indirect feedback where the teacher identifies the errors but does not 
correct those (Bitchener & Knoch, 2009). Teachers generally agree that 
students consider written accuracy important and those they want and expect 
teachers to give them error feedback. Ferris & Roberts, (2001: 166) found 
that “previous studies on error feedback have consistently reported that 
student want, expect, and value teacher feedback on their written errors”. 
According to some research (Song 1998, Ferris & Roberts 2001, Ferris 2004), 
students prefer this because they regard teachers' written feedback as crucial 
to their improvement as writers. Feedback involves responding to students‟ 
answers and correcting students‟ errors it is on essential part of the teacher-
students interaction during teaching of both explicit and implicit skills. 
An important consideration is which type of feedback leads to 
improved accuracy. In their extensive review of the literature, Bitchener, 
Young & Cameron (2005: 193) found that many studies confirmed that 
students and teachers prefer direct, explicit feedback. However, they also 
found that other studies reported that “indirect feedback leads to greater or 
similar levels of accuracy over time”. 
Hyland, K and Hyland, F (2006: 83) states that indirect feedback is 
feedback that is given where the teacher highlight the error by underlining, 
circling, providing a code, etc., but gives students opportunity to fix error 
themselves. He also purpose that indirect feedback occurs when the teacher 
indicates someway that an error has been made, by means of an underline, 
circle, code or other mark but does not provide the correct form, leaving the 
students to solve the problem that has been called to teacher attention. 
In relation to the indirect feedback, Harmer (2007: 110) states that 
there are two techniques in giving indirect feedback on writing. They are as 
follow: 
1. Responding 
One way of considering feedback is to think of it as responding to 
students‟ work rather than assessing or evaluating what they have done. 
The students may show to the teacher their first draft of their work and 
the teacher response will be to say how the students‟ first draft is 
progressing and how the teacher thinks that the students might improve 
the students‟ first draft inn subsequent draft. Another constructive way 
of responding to students‟ written work is to show alternative ways of 
writing through reformulation. The teacher might say “ I would express 
this paragraph slightly differently from you”, and then rewrite it, 
keeping the original intention as far as possible but avoiding any of 
language or construction problems which the students‟ original 
contained. 
2. Coding  
Some teachers use codes, and then put these codes either in the body of 
the writing itself, or in a corresponding margin. This makes correction 
much neater, less threatening, and considerably more helpful than 
random marks or comment. Frequently, the uses of symbols an indirect 
feedback on students‟ writing refers to students‟ mistakes, such as in 
word order, spelling, or verb tense. The symbols are presented in the 
following table: 
Table 1. The Table of Error Code 
Aspect of Writing Code Meaning 
Content  Ct Content 
Organization  Or Organization  
Vocabulary  NA No Appropriate 
WF Word Form 
Ʌ Missing Word 
(     ) Word not needed 
? Meaning not clear 
Language use S/V A Subject / Verb Agreement 
 VT Verb Tense 
 WO Word Order 
 A Article 
 Prep Preposition 
 S/P Singular/ Plural 
From Teaching Writing Skills by D. Byrne (Pearson Education Ltd) 
In Hyland and Hyland (2006: 83), some researchers suggest that 
indirect feedback is generally preferable because it force students to engage in 
“guided learning and problem solving” (Lalande, 1982), and helps them build 
skills as “independent self-editor”.   Lalande (1982) in Hyland (2006: 83), 
claims that students who receive indirect feedback reduced their error over 
time, while those who receive direct feedback did not. Indirect feedback is 
relatively easier and faster for teachers to simply underline or circle errors 
than to note to the correct form. 
Another linguist, Harmer (2004:111), states that the use of correction 
symbols has the advantage of encouraging students to think about the mistake 
is, so they can correct it themselves. Nunan (2003) claimed that feedback 
should not entail "correcting" a students' writing. Harmer (2004:111) adds 
that in the process of writing, responding students' writing can be delivered 
by teachers through the use of indirect feedback. 
Related to the explanations above the researcher believes that indirect 
feedback is believed to increase students' writing ability. The indirect 
feedback can be preserved on students' mind in a long time and can 
encourage students to think about their mistakes, so they can correct the 
mistakes by themselves. Hence, the researcher uses teacher's indirect 
feedback to improve students writing ability in this study. 
d. Source of Feedback 
According to Lewis (2002), there are three sources of feedback 
namely teacher feedback, peer feedback, self-correction. Each source of 
feedback is discussed below.  
 
 
 
1. Teacher feedback 
In many classes teachers are the main source of feedback. The teacher 
helps students by giving some outline of how to write well and check 
the content and the written mistake.  
2. Peer feedback 
Peer feedback is a strategy to improve the quality of written 
assignments and foster discussion. Students read and respond to drafts 
of written assignments. Students then have the opportunity to make 
revisions prior to submitting the assignment to instructor.  
3. Self-correction 
Self-correction means the students correct and evaluate their own 
works. I may increase students' independence as they supposed to find 
their own mistakes. By finding their own mistakes, the students are 
expected to remember what mistake they have done so that they will not 
make the same mistakes later on. On the other hand, it is difficult to 
seek mistakes in writing without being help by other people. Someone 
who has finished the writing will claim that there are no mistakes in it 
since he/she has her/his point of view.  
 
 
3. Teachers' Role 
In the teaching and learning process of writing, the role of English 
teacher is really important. The following are the role of English teacher in 
writing according to Harmer (2004). According to him there are three roles of 
English teacher as follow.  
a. Motivation 
English teacher role in writing task is to motivate the students, create 
the right condition for the generation of ideas, persuade then of the usefulness 
of the activity, and encourage them to make as much as effort as possible for 
maximum benefit.  
b. Resource  
English teachers should be ready to supply information and language 
when necessary to the students. They should tell the students that they are 
available and be prepared to look at their progresses. They should also offer 
advice and suggestions in a constructive and tactful way.  
c. Feedback provider 
English teachers should respond positively and encouragingly to the 
content of what the students have written. They should choose what and how 
much to focus based on what the students need at this particular stage of their 
studies.  
B. Related Studies 
Carr and Kemmis in Burns (1999:30) suggest that action research is a 
form of self-reflective enquiry done by participant in social situations (e.g. 
Teachers, students, school principal in educational situation) for improving 
their own social and educational practices, and the situations in which these 
practices are carried out.  
According to Burns (1999:30), action research is the view to improve 
the quality of the action that involves the collaboration and cooperation of 
researchers, participants and laymen. She suggests four characteristic of 
action research. First, action is contextual, small scale, and localized as it 
identifies and investigates problems within specific situation. Second, action 
research is evaluative and reflective as it aims to deal with the change and 
improvement in practice. Third, action research provides collaborative 
investigation among the teams of colleagues, the practitioners and the 
research is based on the collections of information or data to evaluate the 
changes in practice. 
Action research is defined by Wallace (1958:1) as the systematic 
collection and analysis of data relating to the improvement of some aspects of 
professionals practice. Wallace (1958:18) proposes distinctive characteristics 
of action research with other conventional or traditional types of research as 
presented below. 
1) Action research addresses issues on individual or group professional.  
2) Action research is not concentrated with making general statements 
3) Action research may use little or no statistical technique.  
4) Action research aims to facilitate the reflective cycle and provide 
professional action.  
Based on the above explanation, it can be concluded that action 
research is collaborative efforts to solve the crucial problems in a particular 
school in which all members including teachers, students, and principal and 
administration staff are responsible to change what is going on in the school. 
 
C. Conceptual Framework 
Writing is one of the four English skills that plays important roles in 
the students‟ learning mastery and also contribute to their future professional 
carrier. As the result, the objectives of the English teaching and learning 
process must be emphasized at helping the students to be able to develop their 
writing competence. 
Although the goal of teaching writing has been set up, the teaching of 
writing is not successful yet it can be seen from the students writing 
performances. Most of the students agree that writing is the most difficult 
skill to master. 
From the information obtained in the observation and interview with 
the English teacher, the researcher found similar problem related to the 
teaching and learning process of writing also happens in SMP IT Al-Umar 
Magelang. The students‟ writing ability is not good yet. This happens because 
most of the students face some difficulties in composing words into good 
sentences. Those difficulties include the difficulties in term of content, 
organization, language use, and vocabulary.  
Then, the researcher and the English teacher decided to use error 
feedback as the one of the solution of those problems. Error feedback was 
chosen as one of the effective efforts used to deal with the students‟ writing 
problems because it has many benefits in the teaching and learning process of 
writing. In revising stage, teacher‟s feedback as needed by the students to 
revise their writing because mistakes usually appear on students‟ writing. 
This is why, teacher‟s feedback can be used as guidance for the students to 
correct their mistake and make their writing better.  
Seeing the facts that the students need feedback from the teacher, the 
researcher uses error feedback as a starting point to improve students‟‟ 
writing ability. The researcher thinks that the evaluation in writing process 
should be started by the teacher first before it can affect the students‟ ability 
to evaluate their own writing. Hence, in reference to the explanation above 
and the strong desire of finding the solution of these problems, the researcher 
has motivation to do this research in improving students‟ writing ability in 
class VII A of SMP IT Al-Umar Magelang through the use of error feedback. 
CHAPTER III 
 RESEARCH METHOD 
This chapter gives information about how this research was conducted. It 
includes explanations on the research design, the subject of the research, the 
research setting, place and time of the research, the steps of action research, the 
instruments and data collection techniques, data analysis process as well as the 
validity and reliability used under the study. 
A. Type of the Research 
The research design in this research is action research.  Burns (1999:30), 
defines action research as the application of fact finding to practical problem 
solving in a social situation with a view to improving the quality of action within 
it, involving the collaboration and co-operation of researchers, practitioners, and 
laymen. Meanwhile, Carmen in Burns (2010:5), states that action research is a 
reflective process that aims to solve particular teaching/learning that has been 
identified. One of the aims of action research is to improve the teaching practice 
and in the end the whole curriculum. In order to do action research, it is necessary 
to carry out rigorous study, in which the problem has to be clearly specified, and 
action plan has to be described and carried out and finally and evaluation has to be 
contemplated in order to show if the decisions taken were the adequate ones. 
This action research aims to portray the process of the improvement of the 
student‟s ability in writing. The nature of this action research was collaborative 
which involved the English teacher as the collaborator tried to improve the way in 
teaching writing especially in giving feedback to the students. Therefore, the 
ability of the researcher, the collaborator and the students can be improved. 
 
B. Setting of the Research 
 The object of this research was the first-grade students of SMP IT Al-
Umar Magelang. SMP IT Al-Umar Magelang was located in rural area included 
area of Magelang Regency. It is an Islamic boarding school. Most of the students 
stay at the boarding house although few of them stay with their parents. They 
picked-up by car every day from boarding house to school. It is also near the main 
road so the access to this school is easy but not noisy because it in country side.  
The students of this school come from middle-low economic family. They 
come from near that area and some from outside the town. The class in this school 
consist about 30 students with the ratio of boys and girls is almost equal. Some of 
them are respect their teacher but some other tend to be the trouble maker.  
 
C. Subject of the Research 
The research involved the English teacher and the students of SMP IT Al-
Umar Magelang, especially the students of class VII A of SMP IT Al-Umar 
Magelang. 
 
 
 
 
D. Instrument of the Research 
The instruments of the research are presented below: 
1. Interviewing guideline 
Interviewing guideline was used as a guide when the researcher conducted 
interview with the students and collaborator during the research. Hence, the 
interview would be in the right procedure. 
2. Field Note 
The field note was aimed to note the support data in this research. This note 
also used to record the teaching learning processes related to the 
weaknesses and obstacles that were founded in the research. In addition, 
the research and the collaborator were able to see and take a note students‟ 
writing progress in the classroom. 
3. Students‟ Writing Task 
Students‟ writing task was used as the media to get information about 
students‟ writing ability after indirect feedback given on students‟ writing 
whether there would be improvement of the students‟ ability or not. 
E. Data and Technique of Collecting Data 
The data in this research consisted of qualitative and quantitative data. The 
qualitative data were the description of the process during the action, interview 
transcripts, observation check list, and students‟ writing task.  
While the quantitative data was the result of the students‟ writing before and after 
the action was applied. The quantitative data were presented in the score of the 
students from the task given. 
1. Interview 
Interviews can be valuable evaluation instruments, as they provide, with 
the interviewer‟s ability to probe for answers, more in-depth information than do 
questionnaires (Kutner et al, 2007: 25). Interviews can be done with or without 
guidelines. However, guidelines may help the interviewer to focus the 
conversation on several items or data needed in the study. The questions may 
include both close-ended and open-ended questions.  
Interviews can provide information gathered through the students‟ own 
reflection, observations, and interactions with the teacher. Student responses to 
interviews may also provide their perceptions on what occurs in a classroom. The 
researcher conducted some interviews to the English teacher as the collaborator 
and the students of class VIII C during the research. 
2. Classroom Observation 
This phase involves the researcher in observing systematically the effects 
of the action and documenting the context, actions and opinions of those involved 
(Burns, 2010: 19). It is a data collection phase where researcher use „open-eyed‟ 
and „open-minded‟ tools to collect information about what is happening.  
3. Testing and Evaluating Students‟ Writing 
The researcher and the teacher gave some tasks in this research which were 
given indirect feedback in each task. Then, the researcher and collaborator 
evaluated students‟ writing from the first task to the final test.  
 
F. Technique of the Data Analysis 
The data were obtained from the action conducted in the field. Firstly, the 
researcher looked up the finding as genuine data such as interview transcripts, 
field notes and student‟s writing. She then analyzed the description of opinions 
and the result of the implementation given. Secondly, from the interview 
transcripts, it could be shown the progress of the implementation given. 
Additionally, the students and the collaborator were given chance to deliver their 
own opinions and comments about the implication of the action research to avoid 
subjectivity in analyzing the data and get trustworthiness.  
To analyze the data, the researcher referred to the stages of data analysis 
suggested by Burns (1999: 157-160). They are: 
1. Assembling the data 
In this step, the researcher assembles the data such as field notes, interview 
transcripts, and tests, and scans the data in a general way to show up broad 
patterns so that they can be compared and contrasted. Thus, the researcher can see 
what really occurs in the field. In Burns‟ words, it is useful to note down thoughts, 
ideas, or impressions as they occur… (Burns, 1999: 157). 
2. Coding the data 
After scanning the data, developing categories and codes are used to 
identify the data more specifically. As what Burns (1999: 157) suggests, coding 
the data is a process of attempting to reduce the large amount of data that may be 
collected to more manageable categories of concepts, themes, or types. 
 
 
3. Comparing the data 
Once the data have been coded, the researcher needs to see whether the 
patterns are repeated or developed across different data collection techniques. 
Besides identifying relationships and connections between different sources of 
data, the other things that the researcher can do is mapping frequencies of 
occurrences, behaviors, or responses. 
4. Building interpretations 
The fourth stage is the point where the researcher should deal with a great 
amount of creative thinking in describing, categorizing, coding, and comparing 
the data to make sense their meaning. It enables the researcher to come back to the 
data several times to pose questions, rethink the connections, and develop 
explanations of the bigger picture underpinning the research (Burns, 1999: 159). 
After that, discussions with the teacher are needed to make it possible for the new 
discoveries or interpretations as well as noting down questions and thoughts that 
occur behind surface descriptions. 
5. Reporting the outcomes 
The last stage of data analysis process is presenting an account of research 
for others. The researcher should ensure that the report covers the major processes 
of the research and support the findings and outcomes with examples from the 
data. In general, the report includes the original issue or questions underlying the 
study, describing the research context, outlining the finding supported with the 
sample data, relate the finding and the context, and suggesting how the project has 
been fed back into practice so that it could lead to other areas for research. 
G. Validity and Reliability of the Research 
Since the researcher referred to Burns‟ (1999: 161-163) criteria of the 
fulfillment of the research validity, this research fulfilled the following criteria: 
1. Outcome validity, related to the notion of action leading to outcomes that 
are “successful” within the research context. This research was expected to 
be able to solve more than one problem in teaching-learning process, for 
example ones which are related with listening skills, motivation, and 
involvement. 
2. Process validity, related to the extent which raises questions about the 
process of conducting the research. Observing classroom activities, 
making field notes during the lessons, interviewing students, and having 
discussion with the teacher initiated the process validity of this study.  
3. Catalytic validity, related to the extent to which the researcher allows 
participants to deepen their understanding of their social realities of the 
context and their role and the action taken as a result of these changes, or 
by monitoring other participants‟ perceptions of problems in the research 
setting. In this case, the researcher asked the students‟ responses to the 
changes occurring to themselves. 
4. Democratic validity, related to the extent that parallels the process of 
collaborative enquiry or reflective dialog with “critical friends” or other 
participants. Asking the teacher to act as an observer who observe and 
report the students‟ reaction during the teaching-learning process fulfilled 
this criterion. Moreover, the researcher asked the teacher to contribute in 
observing and reflecting the action. 
5. Dialogic validity means that the researcher always having dialogues with 
the teacher and the teacher in reviewing what had she done in the 
classroom. In this research, the researcher had dialogues with the teacher 
to review the actions so that she could plan better lessons for the next 
meetings. She also had a dialogue after the whole actions were 
implemented and the findings were formulated to validate her findings and 
to evaluate what had she done.  
While using those principles, the reliability of the data was gained by giving genuine data, such as the field 
notes, tests, interview transcripts, and other records. The triangulation (Burns, 1999: 163-164) techniques used in this 
research were: 
1. Time triangulation: in which the data were collected over a period of time 
to get a sense of what are involved in the processes of the changes. In this 
research, the researcher gathered the data about the improvement on 
writing skills through having tests and observation. Furthermore, the 
portraits of the classroom situation were recorded in the observation 
checklists and field notes which were taken in every meeting.  
2. Investigator triangulation: more than one observer was involved in the 
same research setting to avoid biases. In this research, the researcher (R) 
and the English teacher (T) were in charge of observing the teaching-
learning process so that both observers contributed much in the making of 
the current field notes and observation checklists. 
 
H. Procedures of the Research 
The structural steps done referred to the steps suggested by Kemmis and 
McTaggart (1988) in Burns (2010: 18-20) that action research occurs through a 
dynamic and complementary process, which consists of four essential „moments‟: 
of planning, action, observation, and reflection. 
a. Planning 
In this phase, the researcher identifies a problem and develops a plan of 
action in order to bring about improvements in a specific area of the research 
context (Burns: 2010, 19). This is a forward-looking phase where the researcher 
considers what kind of investigation is possible within the realities and constraints 
of the teaching situation; and what potential improvements that are possible. 
Therefore, the lesson plans, the materials, and the research instruments 
were prepared in this step. Lesson plans were used as scenarios of the teaching-
learning process. The materials designed were in the form of copied handout and 
others were written on the blackboard. The research instruments, such as the 
listening tests, interviews, documentations, and classroom observations, were 
designed by considering the kinds of data needed.  
b. Action 
The plan is a carefully considered one which involves some deliberate 
interventions into the teaching situation that can be put into action over an agreed 
period of time (Burns, 2010: 19). The interventions are „critically informed‟ as the 
researcher question the assumptions about the current situation and plan new and 
alternative ways of doing things. 
These research actions were carried out in two cycles. Each cycle was 
done in four weeks. In the action stage, the lesson plans, the materials, and other 
teaching media were used in the classroom. In this stage, the English teacher acted 
as an observer (abbreviated ET), the researcher acted as the action taker (R), and 
the students acted as the subject of learning (Ss). In this writing, these 
abbreviations would be used in the tables, field notes, and interview transcripts. 
c. Observation 
This phase involves the researcher in observing systematically the effects 
of the action and documenting the context, actions and opinions of those involved 
(Burns, 2010: 19). It is a data collection phase where researcher use „open-eyed‟ 
and „open-minded‟ tools to collect information about what is happening. 
In this stage, the plans were carried out in the classroom. Besides, the 
researcher also made some changes and revisions in the use of error feedback 
teaching and learning process as solutions of the problems. The implementation of 
the teaching-learning process was observed by the teacher to give the researcher 
feedbacks on her teaching techniques. 
d. Reflection 
At this point, the researcher reflects on, evaluates, and describes the effects 
of the action in order to make sense of what has happened and to understand the 
issue you have explored more clearly (Burns, 2010: 19). The researcher then may 
decide to do further cycles of the action to improve the situation, or to share the 
„story‟ of the research to others as part of the ongoing professional development. 
Since this research was done collaboratively, the reflection session was 
carried out collaboratively too. It means that the research team came to the deep 
thinking on how to improve the effectiveness of the teaching-learning process so 
that the improvement desired by the researcher and the teacher can be achieved. 
The reflection session was expected to be useful in revising the plan and actions 
so that the efforts could be done in a better way. 
The writing evaluations were done in two ways. The first was short-term 
evaluation, which was done in every meeting, and the second one was long-term 
evaluation, which was done in every cycle/every two weeks. The evaluations 
involved the researcher and the English teacher. 
The plans per cycle are described as follows: 
a) Cycle 1 
1) Planning 
After identifying problems, the researcher works together with the teacher 
to plan some actions to be implemented. She makes general and specific plans. 
The general plan is used to plan all aspects related to the classroom research to 
improve the students‟ writing skills. The specific one is made to plan the next 
cycle. The aim of the actions is to improve the students‟ writing skill through 
giving error feedback in their writing task. The actions planned to be carried out 
are as the following issues: 
 
a. Implementing error feedback to correct students' mistake 
b. Using error feedback to improve students' writing ability in term of 
vocabulary, organization and language use, particularly the use of simple 
present tense 
c. Using guided question and picture to motivate students‟ motivation. It was 
used to stimulate the students to be more motivates in the writing teaching 
and learning process since the result of the reconnaissance showed that they 
lack of motivation in the process of writing. 
In planning the first cycle, the researcher considers the materials which 
will be taught by reviewing the generic structure. The researcher plans to have 
descriptive text in this cycle in three meetings. In this stage, the researcher decides 
the descriptive text by considering the purpose of the text and the generic 
structure. The texts use simple present tense so it is quite easy for students grade 
VII. Furthermore, the handouts are also designed based on the genre of the text. 
The genre/theme is descriptive text. 
2) Action and Observation 
In this stage, the lesson plans are implemented in the class; the teaching- 
learning process is observed and recorded in the form of field notes, 
documentations, and interviews. Some changes are also made in relation to the 
students‟ learning progress. In this stage, the researcher also notes some problems 
appearing during the teaching-learning process. 
3) Reflection 
In this stage, the researcher and the teacher discuss the problems and 
solutions in each meeting. At the end of the cycle, they discuss the whole stages 
of the cycle as a consideration to plan for the next cycle. 
b) Cycle 2 
1) Planning 
In the planning session of this cycle, the researcher reviews the result of 
the discussion and plans the actions to solve the problems appearing at the first 
cycle. The aim of the actions is still to improve the students‟ writing skill through 
giving error feedback in their writing task. The actions planned to be carried out 
are as follows:  
i. Implementing error feedback to correct students' mistake 
ii. Using error feedback to improve students' writing ability in term of 
vocabulary, organization and language use, particularly the use of simple 
present tense 
iii. Using guided question and picture to motivate students‟ motivation.  
The researcher plans to have procedure text taken from the text book in 
this cycle in three meetings. In this stage, the researcher decides the texts by 
considering the purpose of the text and the generic structure. Furthermore, the 
handouts are also designed based on the genre of the text. The genre is procedure.  
2) Action and Observation 
As what the researcher did in the second stage of the first cycle, in this 
stage the researcher implemented the revised actions decided in the planning 
session and observed the progress. The mistakes, weaknesses, changes, and 
improvements were recorded as a consideration to draw the conclusion about the 
teaching-learning process. 
3) Reflection 
In this stage, the implementation and observation of cycle 2 are reflected 
in the discussion between the researcher and the teacher. Furthermore, the whole 
problems, solutions, changes, and improvements made in cycle 1 and cycle 2 are 
discussed to draw the conclusion about the overall teaching-learning process. 
J. Scoring Scheme for Writing 
In giving the score of student‟s writing, the researcher and the collaborator 
use the ESL composition profile proposed by Jacobs et all (1981) from Hughes 
(2003: 104). The composition used as a guide to make the appropriate writing 
scoring scheme is applied to the students‟ writing score. According to Jacobs 
(1981), a scoring system of writing consists of five components. The researcher 
and the collaborator, however, only focus on four components of writing namely 
content, organization, vocabulary and language use. 
The researcher also gives indirect feedback on the component of mechanic 
writing if it is needed but it will not be counted in the students‟ score. The four 
components are selected because those are the important components of writing in 
teaching writing to the students in the level of Junior High School. As text types 
used in this research are descriptive text, therefore the criteria to score students‟ 
writing is based on the characteristic of a descriptive text. The following presents 
the scoring scheme of writing which is used in this research adapted from Jacobs‟ 
scoring scheme. 
 
 
 
 
 
Table 2: Scoring Scheme of Writing in Four Components 
Aspect of 
Writing 
Level Score Criteria 
Content Excellent to 
Very Good 
30-26 Relevant to assign topic and give detail 
information 
Match to the purpose of a recount text (retell past 
event) and a narrative text (story) 
Good to 
Average 
25-21 Mostly relevant to topic but lack detail of 
information 
Match the purpose of a descriptive and narrative 
text but lack of details 
Fair to Poor 20-16 In adequate of topic 
Almost match to the purpose of a recount and 
narrative  text 
Very Poor 15-10 Do not relate to the topic or not enough to 
evaluate 
Do not match to the purpose of a recount and 
narrative text 
Organization Excellent to 
Very Good 
20-16 Well-organized of a descriptive text: title, 
identification and description.  
Good to 
Average 
15-11 Loosely organized of a recount text but main idea 
stand out 
Fair to Poor 10-6 Ideas confused or disconnected 
Very Poor 5-0 No organization or not enough to evaluate 
Vocabulary Excellent to 
Very Good 
20-16 Use affective word or idiom choice of usage 
Word form mastery 
Good to 
Average  
15-11 Occasional errors of word form, choice, usage but 
meaning not obscured 
Fair to Poor 10-6 Frequent error of word form, choice, usage 
Meaning obscured or confused 
Very Poor 5-0 Little knowledge of English vocabulary, word 
form or not enough to evaluate 
Language use Excellent to 
Very Good 
30-26 Few error of agreement, tense, word order, article, 
pronoun, and preposition 
Good to 
Average  
25-21 Several error of agreement, tense, word order, 
article, pronoun, and preposition 
Meaning seldom obscured 
Fair to Poor 20-16 Frequent error of agreement, tense, word order, 
article, pronoun, and preposition 
Meaning obscured or confused 
Very Poor 15-10 Dominated by error 
Do not communicate or not enough to evaluate 
 
 There are two independents rater in assessing the students‟ writing. The 
first rater is the researcher herself and the second rater is the English teacher who 
is qualified for assessing the students‟ writing. In evaluating students‟ writing, the 
researcher and the collaborator give error correction code on students‟ writing. 
The following is error correction code used by the researcher and the collaborator 
on the students‟ writing in four aspect of writing. 
Table 3: Error Correction Code on Students’ Writing 
Aspect of Writing Code Meaning 
Content  Ct Content 
Organization  Or Organization  
Vocabulary  NA No Appropriate 
WF Word Form 
Ʌ Missing Word 
(     ) Word not needed 
? Meaning not clear 
Language use S/V A Subject / Verb Agreement 
 VT Verb Tense 
 WO Word Order 
 A Article 
 Prep Preposition 
 S/P Singular/ Plural 
  
 
 
 
 
 
 
 
 
 
 
CHAPTER IV 
RESEARCH PROCESS, FINDINGS, AND DISCUSSION 
 
As stated in the previous chapter, the research method used in this study was 
action research. In doing the action research, the researcher followed the steps including 
determining the thematic concern or the reconnaissance step, planning, actions and 
observation, and reflections. In the reconnaissance step, the researcher identified the field 
problems concerning the teaching and learning process of reading. After finding the 
general problems, the researcher and the English teacher decided to solve the field 
problems concerning the improvement of the strategy of teaching reading, the learning 
materials and activities in the writing teaching and learning process. In the next step, the 
researcher and the English teacher planned some actions, implemented and observed the 
actions to evaluate whether the use of error feedback was effective or not to generate 
students‟ writing skill in the writing practices of the seven graders. The final step was the 
reflection step. The researcher did some reflections of the actions to make better 
improvement in the next cycle. 
A. Reconnaissance 
1. Identification of the Field Problems 
In identifying the problems existing in the research setting, the researcher did a 
class observation to find the problems concerning the English teaching and learning 
process in class VII A of SMP IT-Al Umar. Moreover, the English teacher and the seven 
grade students were interviewed to get some input about their opinions concerning the 
weaknesses and suggestions related to the English teaching and learning process. The 
class observation was done on 18 February 2013 the result of the class observation was 
represented in the vignette below: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Day and Date  : 18 February 2013 
Time and Place : 8.55 a.m, SMP IT Al-Umar 
Class   : VII A 
  
 
 The class was noisy when the teacher asked the students to do the tasks from 
LKS. After giving the tasks, the teacher was busy with her own activities in front of 
the computer. The teacher only asked the students to read the texts on page seven 
without explaining something about the texts then the students should do the tasks 
below the texts. The teacher let the students read by themselves. Some students sighed 
because they did not know what the text was about.  
 The students did the tasks lazily. In addition, the teacher did not control the 
students‟ work whether they had difficulties or not. The students opened the 
dictionary to understand the difficult words by themselves. Suddenly, the teacher 
asked the student whether they have finished or not in doing the tasks. The students 
answered “not yet” to the teacher. There were only some students did the tasks while 
the others just looked at their friends‟ works. The teacher herself did not pay attention. 
 The teacher stood up and walked around to see the students‟ work. After that, 
the teacher took her LKS on the table and started to discuss the questions together 
with the students. The teacher asked the students to read the answers for each 
question. After the students finished reading all of the answers, the teacher asked the 
students some more questions about the texts. If one student could not answer the 
questions, the teacher would ask the other students. 
  
After doing the class observation and the interview, the researcher and the 
English teacher identified the problems related to the English teaching and learning 
process in Class VII A SMP IT-Al Umar. The problems were presented in the following 
table:  
Table 3. Field Problems in the English Teaching and Learning Process in Class VII 
A SMP IT-Al Umar 
 
No. Problems 
Code 
1. When the teacher came into the class some students especially the boys still in the 
outside, whether they play on the ground or in the toilet 
S 
2.  The students lack of concentration. It seen when the lesson begun soon they started 
to talk to their friends 
S 
3. The students lack of motivation. they did not feel guilty if they did not bring the text 
book or work book 
S 
4.  Some students lost their book in the dormitory 
S 
5.  When the teacher explained the material some students were sleeping. So they did 
not understand the material 
S 
6.  The students were afraid of making mistake in pronounce English words. When the 
teacher asked the students to read a text loudly none of them wanted to read it 
S 
7. When the teacher pointed some students to read, the other students did not pay 
attention but busy chat with their friends especially students in the back. Then they 
did not know the right pronunciation  
M 
8. Some boys loved to make noise. They hit the table or make similar voice of animal. 
Some even sang in the classroom. When the teacher finished discuss the meaning of 
the difficult words hey did not understand it all 
M 
9.  Most of the students did not bring the dictionary. When they brought it they tend to 
be lazy to search the words by themselves and there are few students did not know 
how to use dictionary 
TM 
10. The students lack of ideas to write 
T 
11. Some students did not know the rule of punctuation and their vocabulary mastery are 
low 
T 
12. Most of the students do not know how to construct a sentence. They have difficulties 
to identify which one is the subject, which one is the verb or to be, which one is the 
complement. They got difficulties to differentiate the verb and the noun 
T 
13. When the teacher asked them to write, they confuse what should they write. Some 
students busy asking what their friends wrote about then the time was over the result 
they did not finish their work 
T 
14.  Some students did the task by copying another text. They just simply changed the 
subject talked in the text. When the teacher found out and asked them the meaning of 
S 
the words they wrote they could not answer the teacher‟s question 
15. The school is in the process of building new classroom so the situation rather noisy  
16. The students‟ felt writing is difficult. When the teacher said they were going to 
produce text the students directly said that they did not want to write and did not like 
to write 
M 
17. The students feel that English is a difficult subject to master. It is difficult and 
confusing 
M 
Note: S: Students M: Material T: Teacher TM: Teaching Method 
 
 
2. Weighing the Identified Field Problems Based on the Urgency Level 
  After the field problems were identified, the next step was weighing the field 
problems. The researcher weighed the field problems by holding discussions with the 
English teacher. They tried to select the identified problems based on the urgency level, 
namely, urgent and less urgent. The urgent problems were those which should be 
overcome soon and the less urgent problems were those which were not to be overcome 
soon. The following tables were the identified problems based on the urgency level: 
Table 4. Field problem related to students’ writing ability which were urgent to be 
solved 
 
 
No Field Problems Code Urgent Less 
Urgent 
1. When the teacher came into the class some students 
especially the boys still in the outside, whether they play on 
the ground or in the toilet 
S √  
2.  The students lack of concentration. It seen when the lesson 
begun soon they started to talk to their friends 
S √  
3. The students lack of motivation. they did not feel guilty if 
they did not bring the text book or work book 
S √  
4.  Some students lost their book in the dormitory 
S  √ 
5.  When the teacher explained the material some students were 
sleeping. So they did not understand the material 
S √  
6.  The students were afraid of making mistake in pronounce 
English words. When the teacher asked the students to read a 
S √  
text loudly none of them wanted to read it 
7. When the teacher pointed some students to read, the other 
students did not pay attention but busy chat with their friends 
especially students in the back. Then they did not know the 
right pronunciation  
M  √ 
8. Some boys loved to make noise. They hit the table or make 
similar voice of animal. Some even sang in the classroom. 
When the teacher finished discuss the meaning of the difficult 
words hey did not understand it all 
M √  
9.  Most of the students did not bring the dictionary. When they 
brought it they tend to be lazy to search the words by 
themselves and there are few students did not know how to 
use dictionary 
TM √  
10. The students lack of ideas to write 
T √  
11. Some students did not know the rule of punctuation and their 
vocabulary mastery are low 
T √  
12. Most of the students do not know how to construct a sentence. 
They have difficulties to identify which one is the subject, 
which one is the verb or to be, which one is the complement. 
They got difficulties to differentiate the verb and the noun 
T √  
13. When the teacher asked them to write, they confuse what 
should they write. Some students busy asking what their 
friends wrote about then the time was over the result they did 
not finish their work 
T √  
14.  Some students did the task by copying another text. They just 
simply changed the subject talked in the text. When the 
teacher found out and asked them the meaning of the words 
they wrote they could not answer the teacher‟s question 
S  √ 
15. The school is in the process of building new classroom so the 
situation rather noisy 
 
 √ 
16. The students‟ felt writing is difficult. When the teacher said 
they were going to produce text the students directly said that 
they did not want to write and did not like to write 
M 
√  
17. The students feel that English is a difficult subject to master. 
It is difficult and confusing 
M 
√  
 
 
 
 
 
 
 
3. Selection of the Field Problems Based on the Seriousness level 
The next step after determining the urgency level the researcher selected 
the field problems based on the seriousness of the problem to be solved. Here is 
the list problem based on the seriousness. Considering the researcher ability, the 
researcher and the collaborator agree to solve the problem on the medium 
seriousness level. 
Table 5. Field problem related to students’ writing ability which were seriousness to 
be solved 
 
seriousness Categorization Problems 
Difficult Students‟ interest in 
writing 
The students feel that English is a difficult 
subject to master. It is difficult and confusing 
Students‟ interest in 
writing 
The students‟ felt writing is difficult. When 
the teacher said they were going to produce 
text the students directly said that they did 
not want to write and did not like to write 
 
Medium Students‟ writing skill The students confuse on how to construct a 
sentence 
Students‟ writing skill Some students did not know the rule of 
punctuation and their vocabulary mastery are 
low 
Students‟ interest in 
writing 
The students lack of concentration. It seen 
when the lesson begun soon they started to 
talk to their friends  
Teaching technique The teacher did not give enough feedback to 
the students‟ work 
Students‟ writing skill Some students got difficulties to arrange the 
sentence in to a good paragraph 
Easy Students‟ interest in 
writing 
Most of the students did not bring the 
dictionary. When they brought it they tend to 
be lazy to search the words by themselves 
and there are few students did not know how 
to use dictionary 
School facilities The school is in the process of building new 
classroom so the situation rather noisy 
4. Selection of the Field Problems Based on the Feasibility Level 
  In this step, the field problems were selected by the English teacher and the 
researcher based on the feasibility of the problems to be solved. By considering the time, 
funds and energy, they selected the problems in the teaching and learning process which 
were the most solvable. Those problems were as follows: 
Table 6. Field problem related to students’ writing ability which were feasible to be 
solved 
 
No. Categorization Problems 
1.  Students‟ writing skill The students confuse on how to construct a sentence 
2.  Students‟ interest in writing The students lack of concentration. It seen when the lesson 
begun soon they started to talk to their friends  
3.  Teaching technique The teacher did not give enough feedback to the students‟ 
work 
4.  Students‟ writing skill Students lack ideas to write and not confident to speak their 
mind 
5.  Students‟ writing skill Some students did not know the rule of punctuation and 
their vocabulary mastery are low 
 
 
4. Pre-Requisite Analysis 
 After the researcher and the English teacher decided the problems that were 
feasible to be solved, a pre-requisite analysis was determined by the researcher in order to 
find the cause and effect relationship between the problems and the actions implemented. 
The pre-requisite analysis was made and discussed by the researcher and the English 
teacher. The discussion was done in order to get opinions and suggestions from the 
English teacher about the pre-requisite analysis.   
  From the discussion, the researcher got the cause and effect in the teaching and 
learning process of writing. The fact the teacher‟s techniques of teaching writing were 
monotonous did not give much contribution to make students able to compose texts. This 
made the students did not understand how to produce a text so that they were not 
motivated to do the tasks or even enjoy the writing class environment. This made them 
not interested in the producing text because they lacked in the vocabulary and grammar 
mastery. In addition, the teacher rarely asked the student to produce texts made students 
have no writing ability. If the teacher asked the students to produce a text, the teacher 
rarely gave the student correction on their writing. Consequently, the students would not 
improve their writing skill because they did not get any correction on their writing. As the 
result, the students were not enthusiastic to produce English texts and their writing skill 
was not improved. To solve the problems the researcher proposed the use of error 
feedback as an effort to improve student‟s writing skill.  
 
B. The Report of Cycle 1 
 
  The teaching and learning process in cycle I was divided into three 
meetings. In this cycle the, the researcher and the collaborator administered three 
steps as discussed below.  
1. Planning 
After obtaining the information on the existing problems in the reconnaissance 
stage, the researcher and the collaborator then planned several actions to solve the 
problems. The action focused on the implementation of error feedback in the teaching and 
learning process of writing as an effort to improve the students' writing skills. Those 
actions can be presented as follows: 
1) Using error feedback to improve students' writing ability in term of 
vocabulary and language use, particularly the use of simple present tense. 
2) Using guided question and picture to help students in the aspect of content 
and organization. It was used to stimulate the students‟ idea. It was 
expected to give them motivation in the writing teaching and learning 
process since the result of the reconnaissance showed that they lack of 
motivation in the process of writing. 
To implement those actions, the researcher planned the process for every 
meeting. The processes are presented below: 
1) First meeting 
a. The researcher and the collaborator planned to teach the students 
how to organize a descriptive text in a good order by using the 
generic structure of a descriptive text which includes title, 
identification, and description. 
b. The researcher and the collaborator planned to teach and explain 
the students dealing with the error feedback codes. To do so, the 
power point to encourage and attract students‟ attention in the 
presentation of error feedback. 
c. The researcher and the collaborator also planned to assist the 
students to be familiar with the simple present tense as this tense 
was dominantly used to produce a descriptive text. 
d. The researcher and the collaborator planned to provide the 
examples of descriptive text and some pictures represent the things 
being described. 
e. The researcher prepared observation sheets and field notes to 
observe and record the teaching and learning process. 
2) Second meeting 
a. The researcher and the collaborator planned to give students task 
and asked them to write a descriptive text about their pet. 
b. The researcher and collaborator planned to collect student‟s task 
and give error feedback on their writing. The tasks were return 
back to the students including the codes used to evaluate their 
writing on the third meeting. 
c. The researcher prepared observation sheet and field notes to 
observe and record the teaching and learning process. 
3) Third meeting 
a. The researcher and the collaborator planned to return back the 
students‟ task which were evaluated using error code  
b. The collaborator planned to see whether the students‟ understood 
the codes used on their writing or not. 
c. The researcher and collaborator planned to ask the students to 
correct their mistakes and rewrite their task. Students were not 
allowed to ask for the meaning of error feedback given on their 
writing and asking for a descriptive text to the researcher. 
d. The researcher prepared observation sheet and field notes to 
observe and record the teaching and learning process. 
 
2. Action and Observation 
  The action of cycle 1 consisted of three meetings. The first meeting was 
the activity where the researcher shared and thought the students about the 
purpose, the generic structure and language feature of descriptive text. In this 
meeting the researcher also gave the students examples of descriptive text. For the 
first time the researcher introduce error feedback to the students.  
  The second meeting was the activity where the students produce their first 
text. In this meeting the researcher helped the students when the students found 
any difficulties. Most difficulties that they found is the English term for some 
words. The students produce descriptive text about their pet. 
  The third activity was the activity where the researcher focused on the 
students‟ first task to find students writing problems and give time to the students 
to identify and correct their mistake. After that the researcher discussed the 
example of students‟ mistake in front of the class. In this meeting the students also 
asked to rewrite their task. The detail of the action in each meeting was discussed 
as follows 
1) First Meeting 
The first meeting was held on April 8
th
 2013. The researcher acted as the 
teacher, while the English teacher acted as observer. The researcher started 
the teaching and learning process by asking some question about pet. 
Some students answer that they have pet in their home. There was various 
pet that they have. While some students answered actively some other 
students just listened to their friends‟ answer. Then the researcher asked 
them how their pet looked like. The researcher should translate the 
questions she asked into Indonesian because the students did not 
understand the researcher questions. Then they answered the question in 
Indonesian. After the students described their pet the teacher told them that 
the material thought that day was descriptive text about pet. Next the 
researcher distribute example of descriptive text entitled “Doraemon” and 
“My Pet”. The researcher asked the students to read it by themselves first 
and then the researcher asked one of the students to read the text aloud. 
The other students asked to listen while their friend read the text. After the 
student finish read the text the researcher asked the students what the text 
was about. The students answered that it was about “Doraemon”. 
Doremon is Nobita‟s pet. The text was provided with some questions to 
check the students‟ understanding about the text. Next the researcher and 
the students discussed about the questions. The researcher helped the 
students to answer the questions by translating the questions into 
Indonesian. Then she gave the students time to answer the question by 
themselves.  
After that the researcher asked the students about the generic structure of 
the text entitled “Doraemon”. The students answered the researcher 
question by mentioning the generic structure of a descriptive text provided 
in the text consisted of title, identification, description. Then the researcher 
asked about the title. The students answered the title is above. Next 
question given by the researcher was about the identification. The students 
answered the identification was on the first paragraph. The next paragraph 
was the description. The researcher gave additional information to students 
that a descriptive text was a text which has a social function to describe 
something specific. The researcher explained the generic structure of a 
descriptive text which consisted of title, identification and description. The 
title showed what the text mostly talked about. In the identification the 
student found the early information about something that will be described 
in the text. The description consisted series of description of something 
which was specific.  
The researcher continued the explanation about the characteristic of a 
descriptive text. The researcher asked the students to identify and show 
what tense used in the text, the researcher said " could you tell me what is 
the tense used in the text?” the students responded to researcher question 
by saying "simple present tense", "i do not know". Then the researcher 
corrected the wrong answer by saying that descriptive text used simple 
present tense. The researcher explained that students had to use simple 
present tense when they wanted to write a descriptive text. 
After the students finished answer the questions the researcher and the 
students discussed about the tenses used in the text. She asked the students 
to show the example of simple present tense from the text.  
The researcher continued to explain about error code when she and 
students finished discussing two examples of the descriptive text. The 
researcher passed the copies of error code to the students then explained 
about it. The researcher used power point to attract students‟ attention. The 
codes would be used to evaluate the students writing. The LCD got 
positive response by the students as showed in this interview transcripts, 
........................................................................................................................ 
P: Kalau penjelasannya pakai LCD jelas tidak mbak yusni? 
    (Was it clear if the explanation used LCD, Yusni?) 
S: Em..lumayan Bu. Pada mau liat LCDnya jadi tidak berisik 
    (Not bad Ma‟am. All student saw the LCD so we did not make much  
    noise) 
P: Senang tidak mbak nek pakai LCD? 
    (Did you feel happy if we used LCD?) 
S: Senang Bu 
    (Yes, I did.) 
Appendix 3: Interview Transcripts 1 Cycle 1 Meeting 1 
P: Kalau penjelasannya pakai LCD jelas tidak mbak azizah? 
    (Azizah, was it clear if the explanation used LCD?) 
S:Em..jelas Bu. Dikasih yang diprint to jadi nek lupa bisa liat lagi. 
   (Em..Yes, it was. We could read it again if we forget because you also  
    give the print out.) 
P: Senang tidak mbak nek pakai LCD? 
    (Did you feel happy if we used LCD?) 
S: Senang Bu 
    (Yes, I did.) 
Appendix 3: Interview Transcrips 2 Cycle 1 Meeting 1 
........................................................................................................................ 
 
The implementation of this meeting can run well. Five minutes before the 
bell rang the researcher ended the class.  
2) Second Meeting 
The activity of second meeting described as follow. The second meeting 
held on 10 April 2013. The researcher started the lesson by greet the 
students and continued with checking the attendance list. The second 
meeting was the activity where the students produced their first task.  
The activity was begun with review of the previous meeting. The 
researcher checked their memory about the generic structure of a 
descriptive text by asked the students. Some of female students could 
answer well the researcher question while some male students already 
forget.  
After that the researcher told the students about the generic structure of 
descriptive text and asked them to learn about it. Firstly, the researcher 
asked the students what they knew about a descriptive text. One students 
answer descriptive text was a text which tells about something. The 
researcher said it was correct but she give extra information that 
descriptive text describe about something specific not general. The 
researcher explained the generic structure of descriptive text which 
consisted of tittle, identification, and description. The title show what the 
text will mostly talk about someone‟s pet. The identification identified the 
animal or thing or place being described. The description talked about the 
description of animal, thing or place. It talked about the part, the qualities 
and its characteristic. 
To remind the students of the generic structure in the descriptive text, the 
researcher gave another example of descriptive text entitled "my pet". The 
text was taken from students‟ text book look ahead. The content of the text 
was about a pet. The text told the description of certain cat owned by the 
writer. The researcher asked one student to read aloud the text while the 
other listened to her. Then the researcher asked the students to show her 
the generic structure of the text such as the title, the identification and the 
description.  
Next activity the researcher gave ten questions to the students. Those 
question was guided question to make descriptive text. The students 
needed to answer all of the questions and arranged them in to paragraph. 
When they finished answer the question they would already produce a 
descriptive text. To help the students the researcher provided pictures of 
some animal as the example. Some students brought dictionary while the 
other did not bring dictionary. For the students which did not bring 
dictionary the researcher asked then to borrow dictionary from their friend 
from different classes.  
During the writing activity the students allowed to ask the researcher and 
open dictionary or any source. Some students looked confuse while the 
other can produce text pretty well. Here the researcher and collaborator 
took a note and observe the class activity and helped them when they got 
difficulties. The process of this writing ran about 40 minutes. In the last 
ten minutes the researcher and collaborator collected students' tasks and 
informed that the students would receive the result next meeting. The 
researcher thanked the students for their participation in this meeting and 
closed the lesson. 
 
3) Third Meeting 
The third meeting was the activity where the researcher focused on the 
students first tasks. This activity meant to find students writing problems.  
The meeting was held on 15
th 
April 2013. The researcher opened the 
lesson by check the attendance. Then the researcher gave back the 
student‟s first text with the error feedback.  
The next activity was the researcher asked them to study about their 
mistakes. She asked them to correct their mistakes on their own. She gave 
time about 10 minutes and then checked them if they could correct their 
mistakes but most of them got difficulties to correct their mistake. So the 
researcher gave them example how to correct the mistakes on the 
blackboard. She asked one of the students to write down her mistakes in 
front of the class. Later on the researcher and the students discussed the 
mistakes together. The researcher gave explanation about each mistake 
and how to correct them. The researcher also reminded the students about 
the copy of the error feedback. They had to bring it with them so that they 
understood the code of their mistakes. Later on they could correct it.  
After gave example about the way to correct the mistakes she asked the 
students to correct their mistakes. Some students could correct them well 
while some other got difficulties. Some students asked for their friends‟ 
help when they found difficulties. They also consulted to the researcher if 
they were not sure whether their corrections were right. The researcher 
checked their work. After that, the students were asked to rewrite their first 
text. The process of implementation of error feedback in this meeting ran 
well. The class situation was quite conducive because every student had 
dictionary with them. Some of the students walked around to ask their 
friend opinion about their mistakes but with slow voice so there was not 
much noise. In the last ten minutes the researcher and collaborator 
collected students' tasks. Most students could finish their text. The 
researcher thanked the students for their participation in this meeting and 
closed the lesson.  
 
3. Reflection  
Having done with the actions, the researcher evaluated the actions. The research 
team had a discussion to analyze the data obtained in the form of field notes, interview 
transcripts and students‟ writing task which were taken from the observation of the 
teaching and learning process and interview with the collaborator and the students. 
To fulfill the democratic and dialogic validity, all research members had an equal 
opportunity to express their comments, opinions, feeling and suggestions related to the 
implemented actions. All opinions and comments from each researcher were taken into 
consideration.  
Based on the observation was done in the cycle 1 the researcher did not get any 
difficulties to transfer the materials about a descriptive text and error feedback codes. In 
the second meeting the students collected their text and the third meeting they got their 
writing back with the error correction code. The examples of error feedback given on 
students‟ writing presented on the example of students‟ text. Some texts below are the 
example of the texts produced by the students. The text was taken from the first task. It 
showed the mistakes done by the students.  
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
The result of the reflection showed that there were improvements and 
weaknesses. The use of error feedback in teaching and learning process was able to 
improve students‟ writing skill even though the improvement was not significant yet. It 
still needed to be improved in the second cycle. The detailed result of the action could be 
presented as follows. 
1. Using questions and pictures to improve students’ writing skill in the 
aspect of content and organization 
 Based on the observations done in cycle 1, the students did not get many 
difficulties about the aspect of content. In the aspect of content most of them already gave 
correct explanation about their pet. The guided question helped them in this aspect. It 
leaded them to write about the description of their pet. The example was presented in the 
following event: 
.................................................................................................................................... 
P: Gambar yang Bu Neny beri membantu g? 
    (Did the picture I gave you help?) 
S: Iya Bu. Jadi ngasih ide Bu. 
    (Yes, it did. It gave me idea Ma‟am.) 
P: Kalau pertanyaannya gimana? 
    (What about the questions?) 
S: Itu ngarahin Bu yang harus ditulis. Jadi g kelamaan mikirnya 
    (It lead me what should I wrote. So it did not take too long to think.) 
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In addition the researcher found that the students were able to gain the ideas in 
writing when they stimulated using pictures. They were able to express their idea to write 
about their pet well. The previous students‟ work showed that their first task talked about 
their pet. The questions were useful to lead them to write certain information about their 
pet. This statement was supported by the students‟ comment and opinion bellow. 
.................................................................................................................................... 
P: Terus kalau dikasih gambar gitu membantu tidak? 
    (Then did it help you when you were given pictures?) 
S: Iya Bu. 
    (Yes, it did Ma‟am.) 
P: Membantunya gimana? 
    (How did it help you?) 
S: Kan jadi g mbayangke Bu. Sudah ada gambarnya. 
    (I did not need to imagine it. There was the picture ) 
P: Nah kalau pertanyaannya gimana? 
    (Well. What about the questions? ) 
S: Jadi lebih gampang buatnya Bu. Tinggal jawab perntanyaan ntar udah jadi teksnya. 
    (It made it easier to make Ma‟am. I just needed to answer the question then I could 
finish the text. ) 
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Such evidence also supported by another students‟ opinion who stated in the 
following data. 
.................................................................................................................................... 
P: Nek gambar membantu tidak? 
    (Did picture help you?) 
S: Iya Bu. Jadi inget peliharaan dirumah kaya apa 
    (Yes, it did. It resemble my pet at home.) 
P: Nek pertanyaanya membantu g? 
    (What about the questions?) 
S: Iya Bu. Ngingetin apa yang mau ta tulis bu. Terus tahu-tahu sudah jadi teksnya 
    (Yes, they were. They reminded me what I wanted to write. Then, suddenly the  
      text finished.) 
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 Beside the picture and list of questions the researcher also used the LCD to attract 
students‟ attention so they could understand the material better. This following data 
showed that LCD got positive response from the students. 
.................................................................................................................................... 
P  : Kalian suka ga pelajaran tadi? 
      (Did you like the lesson?) 
S1  : Suka.  
    (Yes, we did) 
P    : Sukanya kenapa, Mita? 
    (Why did you like it?) 
S2  : Bisa liat LCD. 
    (I could see the material on LCD) 
S1,S3 : Iya itu enaknya. Tapi haruse liat film Bu. 
    (Yeah. But we should be watching movie Ma‟am.)   
P  : Lah wong lagi pelajaran ko liat film. Yo besok liatnya. Trus apa  
    lagi enaknya? 
    (How could we watched movie while we were studying. Let‟s watch it  
      latter. Then what else that made it fun?) 
S4  : Jadi memperhatikan Bu.  
    (It made us pay attention to the lesson.) 
P  : Tapi mudeng nggak pelajarannya Mbak Luluk? 
    (Did you understand the lesson?) 
S4  : Lebih baik dari pada biasanya  Bu 
    (It was better than usual Ma‟am.) 
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2. Using error feedback to improve the students’ writing skill in the 
aspect of vocabulary 
Based on the information obtained, the students still had difficulties in expressing 
their idea because lack of vocabulary. The researcher also found that they were not able 
to use appropriate vocabulary or translate their Indonesian sentences into English. These 
data can be found in the previous students‟ writing work. This statement was also 
supported by this student‟s opinion. 
.................................................................................................................................... 
S: Iya soalnya susah c Bu. 
    (Yes, because it was difficult Ma‟am.) 
P: Apanya yang susah mbak? 
    (What was it that difficult?) 
S: Kalau buat text sendiri. Kayae g bisa. G tau bahasa inggrisnya apa? 
    (If we should make our own text I think I could not do it. I did not know how  
     to say it in English.) 
P: G tau kosakata salam bahasa inggris apa? 
    (You did not know the English vocabulary) 
S: Iya Bu. Itu maksud saya. 
    (Yes Ma‟am. That was what I meant.) 
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During the process of writing some students often asked some English words and 
vocabulary to the research. For example, some students asked the English words of 
feather and fur. The students got difficulties in translating English words because they 
rarely used them. So the researcher tried to make them used more vocabulary by 
producing text. That way also made then know new vocabulary. The following data 
showed that statement. 
 
.................................................................................................................................... 
P: Kalau pas membuat teks sendiri ada kesulitan tidak? 
    (Did you get difficulties when you made your own text?) 
S: Susah Bu ngomongnya pake bahasa inggis 
    (It was difficult to say it in English) 
P: Tidak tahu bahasa inggrisnya apa gitu? 
    (You did not know what the English term?) 
S: Iya 
    (Yes) 
P: Ada tambahan vocab g? 
    (Was there any addition of vocabulary?) 
S: Iya Bu. Banyak kata baru tadi. 
    (Yes Ma‟am. There are many new vocabularies) 
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Added to this, many students did not bring dictionary. So they could not find the 
meaning of the difficult words. While the students who bring the dictionary rarely used it 
or even they were lazy to use it to deal with their difficulties in vocabulary. Hence, the 
researcher asked every student to bring dictionary in the next meeting.  
From the previous students‟ text the researcher found many missed spelling word. 
To reduce this missed spelling vocabulary the researcher used error feedback.  The 
researcher gave corrections in the vocabulary aspect by giving code “WR”, “NA”, “ƛ” 
and “?”. The code “WF” means the students make wrong form of word. The code “NA” 
means the word is not appropriate. For example the used of word “feather” to call cat‟s 
“fur”. After implementing the error feedback the students gave positive comment that 
error feedback helped them improved their vocabulary. The interview between the 
researcher and the student was presented below. 
 
.................................................................................................................................... 
P: Kalau soal vocab yang salah contohnya apa? 
    (What was the example of wrong vocabulary?) 
S: Itu Bu. Salah nulisnya. Color ditulis caler 
    (That‟s one Ma‟am. I missed spelling the word. “Color” was written “caler”) 
P: Jadi tahu yang bener tulisanya gimana. 
    (It made you know the correct spelling.) 
S: Iya. 
    (Yes.) 
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 The statement above also supported by this evidence. 
.................................................................................................................................... 
P: Terus tadi ada yang salah nulisnya g? 
    (So was there any missed spelling?) 
S: Ada Bu. Aku salah nulis “black” jadi “blach” terus “chase” jadi “cheas” 
    (Yes. I missed spell “black” with “blach and then “chase” became “cheas”) 
P: Sekarang tahu yang bener? 
    (Did you know the correct spelling then?) 
S: Ya  
     (Yes) 
....................................................................................................................................   
3. Using error feedback to improve students’ writing skill in the aspect 
of language use  
Based on the previous students‟ text, the researcher also gave error feedback on 
students‟ writing in the aspect of language use. In this aspect, the researcher give many 
codes of “ WO” for word order, “VT” for verb tense and “prep” for preposition on 
students writing. Most students got difficulties in using the simple present tense correctly. 
The following present students‟ statements showing their difficulties in using the simple 
present tense when they were asked to make a descriptive text. 
 
 
.................................................................................................................................... 
P: Halo mbak Salma gimana tadi banyak salahnya g? 
    (Hello Salma. How was lesson? Were there many mistakes?) 
S: Halo bu. Iya ada Bu 
    (Hello Ma‟am. Yes, there were some mistakes.) 
P: Yang banyak kodenya apa mbak?  
    (Which codes were there on your writing?) 
S: WO Bu, NA sama S/V A 
    (WO, NA and S/V A Ma‟am.) 
P: NA tu artinya apa mbak? 
     (What was the meaning of NA?) 
S: G sesui Bu 
     (It was not appropriate.) 
P: Bisa benerin g? 
     (Could you correct it?) 
S: Bisa Bu. Kalau lihat buku sama tanya temenya 
     (Yes, if I looked at my book or asked my friend.) 
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The collaborator stated that the students had to be taught about the simple present 
tense more than one time because most of them did not master the simple present tense 
yet. 
.................................................................................................................................... 
GBI :Sabar mbak. Anak SMP kelas VII tu kadang masih bandel dan memang susah 
buat diajari. Jadi harus sabar dan diulang berkali-kali menjelaskannya. Kita 
sebagai guru tidak boleh bosen mengingatkan. 
 (Be patient. Sometimes VII grader of Junior High School was difficult to be 
taught. So we have to be patient and repeat again the material. We as teacher 
were not allowed to be bored to remind them) 
P :Ini kan siklus pertama sudah selesai untuk sikus yang kedua yang perlu 
diperbaiki yang mana ya Bu? 
 (The first cycle was already finished Ma‟am. Which part did you think need to be 
improved?) 
GBI :Ehm.. diteliti saja mbak yang banyak salahnya dibagian apa nanti dijelaskan 
lagi soal itu . Biar disiklus kedua lebih baik lagi. 
 (Ehm... you could check which part had most of mistakes, latter on you could 
explain again about that part. So the second cycle would be better. ) 
P :Oh iya Bu sudah saya koreksi. Hasilnya seperti ini Bu. Banyak salah di tenses 
Bu sama kadang subyek sama predikatnya tidak cocok 
 (Yes Ma‟am. I already finished correct them. Here was the result. There were 
many mistakes in the tenses Ma‟am.) 
GBI :Ehm..iya-iya. Nah berarti besok dijelaskan lagi saja soal simple present tense 
mbak 
 (Ehm... Yes. So next time you could explain again about simple present tense.) 
P :Bisa juga bu. Jadi di siklus kedua, saya akan menjelaskan dulu soal simple 
present tense 
 (Yes Ma‟am. So, in the second cycle I would explain about simple present tense.) 
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In the second meeting, the researcher and collaborator gave the students back 
their task which were given error feedback and asked them to identify and correct their 
mistake. Based on the interview conducted, some students said that they understood the 
meaning of error feedback used by the researcher to mark their mistakes. There were 
some interviews between the researcher and students as performed below. 
.................................................................................................................................... 
P: Bagus. Nah itu bisa. Susah g memahami kode-kodenya 
    (Good. See you could do it. Was it difficult to understand the code?) 
S: Iya lumayan Bu. Soalnya banyak. Jadi kudu liat terus fotokopinya 
    (Yes, a little bit Ma‟am because there were so many codes. So I had to keep     
     looking at the photo copy) 
P: Kalau liat tapi bisa? 
    (But if you saw it you could do it?) 
S: Iya Bu dikit 
    (Yes Ma‟am.) 
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Before the researcher explained the issue of error feedback, a lot of students were 
confused of it. However, after the error feedback was given to correct their writing, they 
got the essence of the use of error feedback although they still got difficulties to correct 
the mistakes as performed below. 
 
.................................................................................................................................... 
P: Pas dikasih contoh sama Bu Neny paham g? 
    (Did you understand when I gave you the example?) 
S: Kalau pas dikasih conto paham Bu  
    (I understood when you gave example Ma‟am) 
P: Kalau kode-kodenya paham kan? 
    (Did you understand about the code?) 
S: Paham Bu cuma benerinnya masih agak susah 
    (I understood but it was a little bit difficult to correct it) 
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 As stated before, this research used error feedback to improve students‟ writing 
skill in the aspect of language use. After the researcher implemented the error feedback 
students‟ gave positive credit that they were able to correct their mistakes in the aspect of 
language use. The statement supported by the interview transcripts between the 
researcher and the student bellow.  
.................................................................................................................................... 
P: Kebanyakan kodenya apa mbak yaya? 
    (What was the most code?) 
S: S/V A Bu. WO juga ada Bu 
    (S/V A, there was also WO Ma‟am.) 
P: Paham tidak kalau yang dikasih kode-kode itu diapain? 
    (Did you understand what should you do if there was code?) 
S: Dibenerin Bu 
    (It should be corrected Ma‟am) 
P: Kalau yang “It have beautiful fur” itu benerinnya gimana? 
    (What was the correct form of “It have beautiful fur”?) 
S: Jadi “It has beautiful fur” Bu. 
    (It became “It has beautiful fur” Ma‟am) 
P: Ko bisa jadi has gmn mb? 
    (How could it be has?) 
S: Apa ya...ehm itu bu kalau he,she,it ditambahi s 
    (What was that... ehm that was if the subject he, she, it added with s) 
.................................................................................................................................... 
After the researcher and collaborator conducted cycle I, there was only a little 
improvement on students‟ writing ability in terms of vocabulary and language use. The 
researcher and collaborator planned to conduct the cycle II to portray students‟ 
improvement in writing after getting error feedback in the next cycle. There were several 
problems in the teaching and learning process in cycle I. Some of which were that 
students had less attention to the use of error feedback and that students still confused 
about subject and verb agreement. The researcher and collaborator agreed to repeat the 
explanation of simple present tense in the beginning of the second cycle. 
 
C. The Report of Cycle 2 
 The teaching and learning process in cycle II was divided into three meetings. In 
this cycle the, the researcher and the collaborator administered three steps as discussed 
below. 
1. Planning  
1) Fourth Meeting  
a. The researcher and collaborator planned to control the class more 
conducive and effective. 
b. The researcher and collaborator planned to give detail explanations 
of the use of error feedback to reduce students‟ mistakes in the 
language use.  
c. The researcher planned to give them detail explanation of simple 
present tense. 
d. The researcher planned to give them an example of descriptive text 
e. The researcher and collaborator planned to ask the students to 
make the second task based in the topic provided and  ask them to 
review their mistakes in their first task to help them make a 
descriptive text correctly 
f. The researcher provided papers to deal write generic structure of 
descriptive text. 
g. The researcher and collaborator asked the students to bring a 
dictionary to help then when needed.  
h. The researcher and collaborator planned to provide the students 
with the practice of the use of error feedback on their writing. 
 
2) Fifth Meeting 
a. In this meeting the researcher and collaborator planned to distribute 
students' second tasks and ask the  students to compare their 
mistake in the first and second task 
b. The researcher planned to ask the students to correct their mistakes 
and give chance to the students to ask questions if they got 
difficulties 
c. The researcher planned to ask the students to rewrite their second 
tasks 
d. The researcher planned to check students‟ work during the process 
of writing and help students who got difficulties 
3) Sixth Meeting 
a. In this meeting, the researcher planned to have a discussion with 
the students about their difficulties existed when they wrote the 
descriptive text and gave students time to ask their problems to the 
researcher 
b. The researcher planned to give explanation by using students 
sentence containing mistakes to make students understand the use 
of error feedback easily 
c. The researcher planned to ask the students to write third task of a 
descriptive text in other kind of topics 
d. The researcher planned to collect students third task, give error 
feedback and saw whether the error feedback given improved 
students‟ writing ability or not 
 
2. Action and Observation 
  The action of cycle II consisted of three meetings (fourth meeting, fifth 
meeting, and sixth meeting). The material dealt with a descriptive text focusing on 
the organization, language use and vocabulary aspect of writing. The detailed 
action are presented bellow 
1) Fourth Meeting  
The fourth meeting was held on 17
th
 April 2013 the researcher began the 
lesson by greeting the students and checking the attendance. After that, the 
researcher started to explain the material by giving the examples of two 
types of descriptive text. The use of simple present tense verb to make a 
descriptive text was also presented.  
Then, the researcher explained two kinds of sentence in simple present 
tense. They are nominal sentence and verbal sentence. Here the researcher 
explained briefly about simple present tense. The result from the first cycle 
showed that students got many difficulties dealing with tenses. The 
researcher and the collaborator agreed to give the students explanation 
about this matter to deepen their understanding regarding this matter. The 
students paid attention to the researcher explanation and asked her when 
they had questions.  
After finish explained simple present tense the researcher started to give 
explanation about part of human body and its description to the students. 
Then she gave example of describing people by describe one of the 
students. The researcher also asked the students to help her describing 
their friend. They enthusiastically helped the researcher. Although 
sometime they played prank and did not give correct description. Some of 
female students can describe well their friend. After gave example the way 
to describe a person the researcher pass the sample of written descriptive 
text with the theme “Miss Fita. The researcher asked one of the students to 
read aloud the text while the other listened to him. Then the researcher and 
students discussed the text together. After that the researcher closed the 
lesson because the bell was rung.   
 
 
 
2) Fifth Meeting 
The fifth meeting was held on 22
th
 April 2013 in this meeting the 
researcher started the class by greeting the students and checking students‟ 
attendance. The topic of the text was “Ari Sihasale”. The researcher asked 
the students to read the text and underlined the verb and circle the “to be”. 
After explaining the students about descriptive text, the researcher asked 
the students to make a descriptive text. The topic was “My Favorite Idol”. 
There were differences of students‟ activity in this meeting compared to 
the previous meeting. In this meeting the students seemed to be more 
serious and enjoyable than before. They wore the text independently and 
carefully. They also prepare their selves by brought dictionary. So they did 
not disturb the others by borrowed their dictionary. They just asked the 
researcher if did not sure if the words they found in the dictionary correct. 
The researcher collected students‟ second tasks and informed the students 
that they would get back their second task after getting error feedback 
from the researcher. 
 
3) Sixth Meeting 
The fifth meeting was held on 24
th
 April 2013 in this meeting the 
researcher started the class by greeting the students and checking students‟ 
attendance. This is the last meeting of the cycle II. The researcher then 
asked their difficulties in conducting second task in the previous meeting. 
Some of the students said that they can make it but they not sure if it was 
correct. The researcher distributed students‟ works which was corrected 
with the use of error feedback. The researcher asked the students to read 
the codes. Most students who made mistake in the first task did not do the 
same mistakes in the second task. 
The researcher asked the students to look at their mistakes after she 
reviewed students‟ mistakes. She also asked the students to compare their 
first text with the second text. This was one strategy to make the students 
learnt to minimize their mistakes. Having discussed about students 
mistakes, the researcher asked the students to rewrite their tasks and 
correct their mistake with the use error feedback. The researcher also 
monitored students‟ work and helped the students in correcting their 
mistake.  
After the students finish the checking the researcher asked them to make 
one last text about the topic provided by the researcher. They did not make 
any noise and did the task on their own. The researcher collected the result 
ten minutes before the bell rang. The researcher closed the lesson when the 
bell rang. 
3. Reflection  
In the reflection, the researcher and the English teacher analyzed the data from 
observations, field notes, and interview transcripts to evaluate the action conducted. The 
following were the results of the reflection and the students‟ texts: 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
1. Using questions to improve students’ writing skill in the aspect of 
content and organization 
In the second cycle the researcher still used guided question to stimulate students 
to produce descriptive text. It was proven to be effective to help them in the aspect of 
content and organization. This statement supported by the previous students‟ text which 
already talked about the description of the people they like. The students‟ comments 
toward the guided question were presented below. 
 
 
 
 
 
 
 
 
 
 
.................................................................................................................................... 
P: Misalnya g ada pertanyaan mengarahkan itu mas syarif bisa ngerjain tidak? 
    (Just in case there were no guided questions could you do the task?) 
S: Mungkin tapi mesti lama Bu mikirnya. Nek ada pertanyaan itu tinggal jawab   
     aja. 
     (Maybe but it would take time to think. If there were the questions, I only  
       needed to answer the questions.) 
P: Berarti pertanyaan itu membantu ya? Jadi lebih gampang buatnya? 
    (So, the questions helped you, didn‟t they? It made the text easier to make  
     right?) 
S: Iya 
    (Yes) 
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Here also another student‟s interview transcripts which showed positive comment 
about the guided questions. 
.................................................................................................................................... 
P: Tadi bisa g pas latihan nulis yang kedua? 
    (Were you able to write when we praticed to make the second task?) 
S: Bisa Bu tpi g tahu benar apa salah 
    (I was able to write but I did not know whether it was right or wrong.) 
P: Hhhmmmm....ya kalau ada kesalahannya mbak vina benerinnya gimana? 
    (Hhhmm... If there were mistakes how did you correct the mistakes?) 
S: Tanya temene Bu. Kadang nyari sendiri tapi lama. Kadang tanya sama Bu  
    Neny 
    (I asked my friend. Sometimes I solve it by myself but that took time.  
     Sometimes I asked you.) 
P: Kalau pertanyaan yang untuk memuat teks membatu tidak? 
    (Did the question help you to make text?) 
S: Membantu Bu. Nek g ada pertanyaan itu bingung mau mulai dari mana. Kalau ada 
pertanyaan itu jadi lebih mudah. 
    (Yes, they did. If there were no questions I would be confused where to start.  
     The question made it easier) 
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 The interview above showed that guided questions stimulate the students to 
express their idea when they produce descriptive text. They also helped them to organize 
their paragraph. Based on that evidence the researcher found that guided questions or 
picture helped the students to get the idea to write and successfully improve their writing 
ability in the aspects of content and organization.   
2. Using error feedback to improve the students’ writing skill in the 
aspect of vocabulary 
Based on the information obtained, the researcher found that the error feedback 
were successfully improved students‟ writing skill on the aspect of vocabulary. From the 
students‟ second text the researcher found that their mistakes in the aspect of vocabulary 
reduced. Compared to the first students‟ text, the students‟ second text showed fewer 
mistakes than before. The students stated that the error feedback made them aware of 
correct form of English vocabulary as showed in this interview.  
.................................................................................................................................... 
P: Contoh salahnya gimana mbak? 
    (Give me the example of your mistake.) 
S: Yang itu Bu “It feather is yellow caler” 
    (That one Ma‟am “ It feather is yellow caler”) 
P: Oh..iya terus benarnya gimana? 
    (Oh..yes so how was the correct form?) 
S: Harusnya “Its feather is yellow”. Caler nulisnya salah. Tapi g perlu dikasih   
    color soalnya yellow artinya sudah warna kuning. 
    (It should be “Its feather is yellow. Caler was missed spell word from color.  
     The word was not needed because the meaning of yellow already contain    
     color in Indonesia.) 
P: Mbak Anisa sebenere mudeng g sama error feedbacknya? 
    (Did you understand the codes?) 
S: Mudeng Bu tapi kadang g bisa benerin 
    (I did but sometimes I could not correct it) 
P: Perlu liat fotocopynya g kalau pas benerin? 
    (Did you need to see the photo copy when you corrected your mistake?) 
S: Iya Bu. Kalau mau benerin harus liat 
    (Yes Ma‟am. When I wanted to correct my mistake I had to see it) 
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 The interview transcripts above showed that error feedback helped the student to 
understand the spelling of English vocabulary. Error feedback also helped them know 
when the word was not needed. The students also stated that they understood the meaning 
of the codes, used to correct their mistakes called error feedback to mark students‟ 
mistakes. Although sometimes they needed to check it in the photo copy given by the 
researcher.  It could be seen in the interview. 
.................................................................................................................................... 
P: Mbak Yusni masih inget kesalahan waktu buat teks pertama tidak? 
    (Did you still remember your mistakes when you made first text?) 
S: Ehm...apa ya Bu. Sudah agak lupa e. Oh itu Bu “It sleep on cage”  
    (Ehm..What was that? I could not remember. Oh that one Ma‟am “It sleep on a  
     cage”) 
P: Salahnya dimana mbak? 
    (Which part was the mistake?) 
S: Verbnya harusnya sleeps 
    (The verb should be “sleeps”) 
P: Pinter. Sudah bisa ya 
    (You were smart. You already could do it, couldn‟t you?) 
S: Bisa, tapi yang gampang Bu. Nek yang susah ya g tahu bener g 
    (Yes, but that was just the easy one. If the difficult one I did not know whether  
      it was right or wrong.) 
P: Cage tu artinya apa mbak? 
    (What was the meaning of “cage”) 
S: Kandang Bu 
    (“Kandang” Ma‟am) 
P: Paham g error feedbacknya pada latihan pertama? 
    (Did you understand the error feedback on the first task?) 
S: Paham Bu.  
    (Yes) 
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 The interview transcripts above showed that the student understood the error 
feedback used to mark their mistake when they produced a text. Although they had to see 
the photo copy when they want to correct their mistake, they knew where their mistakes 
were. In the end of this cycle the researcher found that the students‟ mistake in the aspect 
of vocabulary reduced. So error feedback successfully improved the students‟ writing 
skill in the aspect of vocabulary. 
3. Using error feedback to improve students’ writing skill in the aspect 
of language use  
In this cycle, the researcher did not find significant problems. Students‟ mistakes 
in term of language use and vocabulary aspect decreased. In term of language use, 
especially the use of simple present tense, the students said they could correct their 
mistakes in the simple present tense. The interview between the researcher and the 
students presented below. 
.................................................................................................................................... 
P: Mbak Yusni masih inget kesalahan waktu buat teks pertama tidak? 
    (Did you still remember your mistakes when you made first text?) 
S: Ehm...apa ya Bu. Sudah agak lupa e. Oh itu Bu “It sleep on cage”  
    (Ehm..What was that. I could not remember. Oh that one Ma‟am “It sleep on a  
     cage”) 
P: Salahnya dimana mbak? 
    (Which part was the mistake?) 
S: Verbnya harusnya sleeps 
    (The verb should be “sleeps”) 
P: Pinter. Sudah bisa ya 
    (You were smart. You already could do it, couldn‟t you?) 
S: Bisa, tapi yang gampang Bu. Nek yang susah ya g tahu bener g 
    (Yes, but that was just the easy one. If the difficult one I did not know whether  
      it was right or wrong.) 
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The students also stated that error feedback was important for them because it 
made them aware of their error when they did know if they made it. It also trained them 
to always check their sentences to make sure they did not make any mistake. It could be 
seen in the interview bellow. 
.................................................................................................................................... 
P: Tadi sudah dibagikan ya latihan keduanya.  
     (The second practice was already given back to you, right?) 
S: Iya Bu 
    (Yes.) 
P: Masih banyak yang salah tidak 
    (Was there still many mistakes?) 
S: Masih ada Bu 
    (There were some mistakes.) 
P: Kalau dibanding latihan pertama banyak mana? 
    (Which one had much more mistakes, the first text or the second text? 
S: Kalau dibanding latihan pertama yang kedua sudah mendingan 
    (Compared to the first text, the second text was better.) 
P: Penting g mas koreksi kaya gitu? 
    (Was the correction important in your opinion?) 
S: Yyaa penting c Bu 
   (Well… yeah It was important.) 
P: Seneng g nek dikoreksi terus bisa nulis dengan benar? 
   (Did you feel happy if you got correction then you could write correctly/) 
S: Ya seneng 
    (Yes, I did.) 
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The interview above showed students‟ understanding of error feedback used by 
the researcher. The following interview gave information about students feeling after 
getting error feedback. The students said that they were happy getting error feedback 
from the researcher because they were able to identify their mistake in their meeting. The 
conversations were performed bellow. 
.................................................................................................................................... 
P: Tadi hasil latihan kedua sudah dibagikan ya? Mbak Azizah masih banyak  
     salahnya tidak? 
   (The second practice was already given back to you, right? Was there still many  
     mistakes?) 
S: Masih ada Bu 
    (There were some mistakes.) 
P: Kalau dibanding latihan pertama 
    (How was it if compared to the first text?) 
S: Sudah mendingan yang latihan kedua Bu 
    (The second text was better.) 
P: Paham g sama kode-kodenya 
    (Did you understand the codes?) 
S: Ya lumayan Bu 
    (Yeah, pretty much.) 
P: Nek dikasih kode itu memabantu mbak azizah belajar g? 
    (Did the codes help you study?) 
S: Iya. Kan dikasih tahu nek kayak gini salah belum benar 
    (Yes. We were told that was wrong.) 
P: Penting g mbak dikasih koreksi gitu 
    (Was the correction important?) 
S: Iya kan nek salah g dibenerin besok-besok salah terus 
    (Of course, if we did not correct the mistakes, we would made them over  
      again.) 
P: Seneng g dikasih tahu salahnya 
    (Are you happy being told when you made mistake?) 
S: Iya Bu 
    (Yes.) 
P: Setelah dikasih error feedback kemampuan menulisnya tambah g? 
    (Was your writing skill improved after getting error feedback?) 
S: Tambah Bu. Diulang-ulang terus sampai bener jadi nek mau nulis diteliti lagi  
    kira-kira sudah bener belum 
    (Yes. Being repeated over again had made me rechecked my work, was it   
      correct or not.) 
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P: Seneng g to mbak nek salah dikasih kode gitu?  
    (Are you happy if you got code when you made mistakes?) 
S: Seneng Bu 
    (Yes Ma‟am.) 
P: Senengnya gimana? 
    (How could it be?) 
S: Ya bisa tahu salahnya tapi yang susah benerinnya Bu 
    (Of course, we knew we made mistake but then the difficulty was how to  
      correct it Ma‟am) 
P: Nek benerin sendiri g bisa mbak? 
    (Couldn‟t you corrected on your own?) 
S: G yakin Bu bener atau salah Bu 
     (I could but I was not sure whether it wrong or right) 
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The interview above also showed the opinion of the student who stated that the 
use of error feedback on their writing was important because the error feedback used by 
the researcher made them identify and correct their mistakes so they did not make the 
same mistake in the future. Their mistakes also decrease from time to time during the 
research.  
Based on the observation in both cycles, the students' writing ability improved the 
students understood the meaning of error feedback used and they were able to identify 
and correct their mistakes. In the last meeting when they were asked to make the third 
task of descriptive text, they could make the task better than first and second task. 
Students' mistakes in the area of content, organization, vocabulary and language use were 
decreased because the error feedback on their writing. The use of students‟ third task is 
presented below. 
Students' third task above showed that students' mistake decreased. The decreased 
of students' mistake indicate that they was the improvement of students' writing ability 
after getting error feedback. It was also supported by students' writing score as shown in 
the third task. The result of students' scores in task 1, task 2, and task 3 are presented in 
the appendix 9. 
D. The Result of the Research 
This section consist of qualitative and quantitative data deal with the general 
finding of the research in each cycle, while the quantitative data present students' writing 
score in 1st, 2nd, and 3rd task. The whole result of the cycle 1 and cycle 2 will be 
reported as follows 
1. Cycle I 
a. In the content aspect of writing, some students understood the components 
and the purpose of a descriptive text. it can be seen from the student text 
that describing their pet. 
b. In the organization aspect of writing, some students were able to identify 
the generic structure of descriptive text. It can be seen from the students 
writing that include the generic structure of descriptive text. There are title, 
organization and description on student‟s task.  
c. In the vocabulary aspect of writing, students' vocabulary mastery 
improved. The result can be seen on the student‟s task. The students used 
new vocabulary that the never knew before 
d. In the language use aspect of writing, some students were able to make 
sentences using simple present tense but some other still got difficulties in 
the use of simple present tense 
 
2. Cycle 2 
a. In the content aspect of writing, all students understood and had more 
knowledge about the components, the purpose, and the language features 
of a descriptive text. 
b. In the organization aspect of writing, all students were able to identify 
generic structure of a descriptive text.  
c. In the vocabulary aspect of writing, students' vocabulary mastery 
improved. Almost all students were able to use appropriate vocabulary as 
shown in their sentences 
d. In the language use aspect of writing, all students were able to make 
sentences using simple present tense and they also able to produce 
sentences in good order.  
Beside those result above, the researcher also found another findings on the 
implementation of error feedback. Those are presented as follow 
a. The use of error feedback made the students more enthusiastic in 
correcting their mistake because they felt curious to know the correct form 
of their mistake 
b. The use of error feedback motivated students to write because they were 
able to perform better writing and do not make the same mistakes in their 
writing. 
3. Summary of cycle1 and cycle II 
The implementation of error feedback in cycle I and cycle II was effectively able 
to improve the students' writing skill. The improvement of the students‟ writing skill by 
implementing error feedback presented in the table below. The table showed the 
condition before and after the implementation from Cycle I and Cycle II. 
Table 7. Research Result 
Component of 
writing 
Before Cycle I Cycle II 
Content  The students did 
not understand 
certain 
components, the 
purpose and the 
language feature of 
a descriptive text. 
Only some of the 
students understood 
about the component 
and the purpose of a 
descriptive text. 
Some other still did 
not understand the 
components and the 
purpose of a 
descriptive text. 
All students 
understood the 
components, the 
purpose and the 
language feature of 
descriptive text. 
Organization The students were 
not able to identify 
the generic 
structure of a 
descriptive text 
such as the title, the 
identification and 
the description. 
Some students able to 
identify the generic 
structure of a 
descriptive text. 
All students were able 
to identify the generic 
structure of a 
descriptive text. 
Vocabulary The students had 
limited vocabulary 
and used 
inappropriate 
vocabulary in their 
sentence.  
The students got 
difficulties in 
expressing their 
idea because their 
The students 
vocabulary mastery 
improved. Some 
students were able to 
use appropriate 
vocabulary in their 
sentence. 
 
The students 
vocabulary mastery 
improved. Most 
students were able to 
use appropriate 
vocabulary in their 
sentence. 
They are also able to 
expressing idea better 
than before after their 
limited vocabulary. vocabulary mastery 
improved. 
Language use The students‟ had 
difficulty in using 
the simple present 
tense and making in 
a good structure. 
Most of the students 
still have difficulty to 
use the simple present 
tense and did not know 
how to produce good 
sentence although they 
already know that 
descriptive text use 
simple present tense. 
Only few of the 
students able to use 
simple present tense 
correctly. 
Most of the students 
able to make a good 
sentence and use the 
simple present tense 
correctly. 
Only small amount of 
students still made 
mistake when make 
the sentences. 
 
The finding of the research also showed that the use of error feedback in writing 
was not only able to improve the students' writing skill but also to improve the students' 
motivation in writing. 
 
E. Students Writing Scores 
In addition to observations and interviews, the researcher also got the data from 
students' writing scores. The scores were gained from the evaluation done in each cycle. 
Below are the students writing scores from cycle I and cycle II.  
Table 8. The students’ mean score in the aspects of content 
Components Text 1 Text 2 Text 3 
Content 23 24 25 
  
 Table 9 performs that the mean score in the content aspect achieved by the 
students increased as shown in the text produced by the students‟ from time to time. 
Students‟ mean score in the aspect of content in first text is 23; the mean score of the 
second text is 24; the mean score for the third text 25. The gain score is 2,0 which 
obtained by comparing mean score of text 1 and text 3. 
 
Table 9. The students’ mean score in the aspects of organization 
Components Text 1 Text 2 Text 3 
Organization 13,79 14,89 15,71 
 The table above showed the students‟ mean score in the aspect of organization 
from text one to text three. The result for text 1 is 13,79; the text two is 14,89; while the 
text three is 15,71. The gain score for the aspect of organization is 1.29. 
 
Table 10. The students’ mean score in the aspects of vocabulary 
Components Text 1 Text 2 Text 3 
Vocabulary 12,79 15,32 16,39 
 The table above showed the mean score of the students‟ text from text 1 to text 
three in the aspect of vocabulary. The result of the first text is 12,79; the result for the 
second text is 15,32; the result of the third text is 16,39. The gain score for the aspect of 
vocabulary is 3,60.  
Table 11. The students’ mean score in the aspects of language use 
Components Text 1 Text 2 Text 3 
organization 15,39 18,68 23,18 
 The table above showed the mean score of the students‟ text from text one to text 
three in the aspect of language use. The mean score for the text one is 15,39; the mean 
score for the text two is 18,68; the mean score for the text three is 23,18. The gain score 
for the aspect of language use is 7,79. 
 
F. Interpretation of the Finding 
This part analyzes the finding obtain in Cycle I and Cycle II of the research to 
know whether the use of error feedback improves students' writing ability or not. Before 
starting the research, the researcher did preliminary class observation in class VII A of 
SMP IT Al-Umar Magelang. From the preliminary observation, there were four problems 
of students in writing aspect namely content, organization, vocabulary and language use. 
To solve the problems, the researcher conducted two cycles in this research. 
After implementing the actions in two cycles, the researcher and collaborator 
found there was an improvement on students' writing under applying error feedback. The 
students' performed better writing after getting their writing back which had been given 
error feedback and revising it. The students were able to identify and correct their 
mistakes and did not make the same mistake in their next project. 
Students‟ improvement could be said as the result of applying error feedback in 
two cycles. By introducing error feedback in the two cycles, the students got better 
understanding towards learning materials. In addition, most of their mistakes in four 
aspects of writing decreased. Moreover, during writing process the students were not only 
taught about how to write but also how to compose a good writing. As the result the 
students‟ mistake decreased from time to time. 
The implementation of error feedback was successful to improve the students‟ 
writing skill. Most of the students had participated actively in corrected their mistakes on 
their writing. This action had also encouraged the students to write in English. They felt 
curios of what the correct form of their mistakes was. Even they sometimes had problems 
during the process; they still tried to correct their mistakes enthusiastically. To help the 
students on this matter the researcher and the collaborator did not only give them error 
feedback but also guide them to find the correct form of their mistakes. 
Based on those explanations above it can be concluded that the improvement of 
students‟ writing skill in class VII A of SMP IT Al-Umar Magelang was under the 
application of error feedback. Students gave positive comments about the actions. They 
felt happy and gave statement that error feedback was important for them. The students 
were able to identify and correct their mistakes after given error feedback on their 
writing. The researcher found that the use of codes encourage the students to understand 
their mistake. It was expected they would not make same mistake in the future. After they 
were able to correct their mistakes they were motivated and felt confident to correct their 
other mistakes or produce writing again. It appeared that they found writing was fun and 
not difficult anymore. Based on the result of the research, the researcher found that error 
feedback successfully improve students‟ writing skill. 
 
 
 
 
 
 
 
 
CHAPTER V 
CONCLUSIONS AND SUGGESTIONS 
 
A. Conclusion 
This action research in using error feedbck to improve students‟ writing skill 
tothe first grade of SMP IT Al-Umar Magelang was started on 8
th
 April 2013 until 24
th
 
April 2013. This research involved many people, namely the English teacher and the 
students at the first grade of SMP IT Al-Umar Magelang. 
There were two actions conducted in this research called using error feedback to 
improve students' writing ability in term of vocabulary, organization and language use, 
particularly the use of simple present tense and using guided question and picture to 
motivate students‟ motivation. Generally, the actions ran well and had positives results. 
Both the students and the teacher gave positive responses to the actions. Therefore, the 
conclusions concerning the results of the research are presented as follows. 
1. The students get better understanding of the process how to write a descriptive 
text 
2. The students show better understanding of identifying the generic structure of 
descriptive text 
3. The students can differenciate their writing problems into foue aspect namely 
content, oganization, vocabulary and laguage use 
4. The students are able to identify and correct their mistakes 
5. The student perform better writing skill and they tend not to make the same 
mistakes in the future writing 
B. Implications 
The implications on the use of error feedback of each action are below: 
1. The use of guided questions and picture are able to make the students 
aware of content and organization when they produce a text. The students 
could also improve their writing skill after doing the writing practice. The 
implication which can be drawn is that guided questions and picture can be 
used as one of the method in teaching writing to vary the activity in order 
to make the teaching and learning process effective. 
2. The use of error feedback is able to make the students understand and use 
their writing skill in the aspect of the language use. They knew the 
sentence structures of the texts. They could make their own sentences from 
the teacher‟s explanation about the structures of the sentences. The 
students were involved in the writing tasks. It implies that varying the 
activities help the students to produce their texts.  
3. The use of error feedback made the students aware of the vocabulary. The 
students could use their vocabulary in the process of writing. In the same 
time it can help the student aware of the appropriateness of the words in 
the certain context.  It implies that providing feedback is important to 
make the students understand the correct form and make them interested in 
joining the teaching learning process in the classroom.  
4. The teacher‟s guide made the students aware of the importance of learning 
writing. The feedback in the all writing aspect would help the students to 
improve their writing skill. The implication of this action is that the 
teacher can apply the same technique to solve the students‟ problem in 
understanding the content of the texts and to create meaningful learning 
activities during the teaching and learning process. 
 
C. Suggestion 
Based on the conclusions and implications of the research, some suggestions are 
conferred to the students, the English teachers of the first grade of SMP IT Al-Umar, and 
other researchers. 
1. The students 
In relation to the development of the students‟ enthusiasm in writing, it will be 
better for them to practice writing outside the classroom. It is also necessary for them 
to improve their vocabulary mastery and grammatical competence independently. 
2. The English teacher 
It is necessary for the teacher to try to apply every possible the techniques of 
practice writing comprehension effectively. Besides, she should do some variations 
regarding either the topic or the reading sources and materials. Furthermore, she has to 
create interesting writing activity and learning media so that the students will be 
interested in and motivated to learn. 
3. Other researcher 
This research is mainly focused on how to improve students‟ writing skill used 
error feedback. There are still many problems in this field, which are not yet solved. 
This research may be used as the reading materials before other researchers do the 
actions related to efforts to improve students‟ skill in the writing practices. 
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Field note 1 
Hari/Tanggal : Januari 7th 2013  
Ruang  : Ruang Guru, SMP IT Al-Umar , Magelang 
Hal  : GBI (Guru Bahasa Inggris: Inayah Trisetyowati, S. Pd) 
 
Hari ini adalah hari pertama P datang ke sekolah. Tiba di sekolah, P masuk ruang 
kepala sekolah dan disambut baik oleh KS. P menjelaskan maksud kedatangannya untuk 
meminta ijin akan mengadakan penelitian tindakan kelas di SMP IT Al-Umar 
Ngargosoka, Srumbung, Magelang pada bidang studi bahasa Inggris kelas VII. KS 
memberikan ijin kepada P dan beliau menyarankan agar minta ijin juga kepada WK dan 
GBI. Kemudian, P menemui WK  dan mengutarakan maksud kedatangannya akan 
melakukan penelitian di kelasnya dan WK pun mempersilahkan. Yang terakhir adalah 
menemui GBI. Kemudian P minta ijin kepada GBI untuk melakukan penelitian tindakan 
kelas di kelas tujuh dan telah diberi ijin oleh KS. Alhamdulilah, GBI pun mengijinkan P 
melakukan penelitian di SMP IT Al-Umar dan beliau juga senang karena ada yang bantu-
bantu. Beliau menyarankan untuk melakukan penelitian dikelas VII A karena kelas VII A 
dari segi akademis lebih unggul dari kelas lainnya. 
 
Field note 2   
Hari/ tanggal : Januari 7th 2013 
Ruang  : Ruang kelas VII A 
Hal  : Interview dengan GBI dan siswa kelas VII A 
 
Setelah mendapat perijinan dari KS mengenai penelitian tindakan kelas yang 
akan dilakukan, P langsung mengutarakan maksud kedatangannya untuk melakukan 
interview mengenai masalah yang dihadapi dalam pengajaran bahasa Inggris di SMP IT 
Al-Umar. Setelah selesai melakukan interview dengan GBI, P juga melakukan interview 
dengan siswa-siswa kelas VII A untuk mengidentifikasi masalah-masalah yang mungkin 
ada dan mereka hadapi dalam belajar bahasa Inggris di sekolah.  
 
Field note 3   
Hari/ tanggal : Januari 7th 2013 
Ruang  : Ruang kelas VII A 
Hal  : Observasi 
 
 
1. Pukul 09.00 peneliti (P) dan Guru Bahasa Inggris (GBI) masuk ke ruang kelas VII. 
GBI langsung menuju ke meja guru dan P langsung menuju ke bangku kosong yang 
berada di deretan paling belakang. Beberapa siswa laki-laki terlambat masuk kelas. 
GBI pun langsung menyapa siswa kemudian memperkenal P. GBI menjelskan bahwa 
P akan melakukan penelitian disekolah selama 2 minggu selanjutnya GBI mulai 
mengabsen.. Kemudian, GBI menyebutkan materi yang akan diajarkan dan menyuruh 
siswa mengeluarkan buku LKS. Siswa laki-laki mengeluh ngantuk dan terlihat malas 
mengikuti pelajaran. Selama GBI menjelaskan materi tentang announcement 
beberapa siswa sibuk sendiri atau ngobrol dengan temannya. Hanya sebagian kecil 
siswa yang benar-benar memperhatikan GBI. Dalam menjelaskan materi GBI 
menuliskan bagian-bagian announcement di papan tulis. Setelah itu GBI Beberapa 
kali GBI harus mengingatkan siswa untuk memperhatikan penjelasan GBI. Setelah 
selesai menjelaskan materi GBI memberi soal kepada siswa. 
2. Beberapa menit kemudian, GBI mendiskusikan jawaban yang tepat dari soal diatas. 
Bererapa siswa antusias menjawab pertanyaan beberapa yang lain sibuk sendiri tidak 
memperhatikan gurunya. Untuk menarik perhatian siswa-siswa yang tidak 
memperhatikan GBI harus beberapa kali memanggil nama siswa dan mengulang 
berkali-kali soal dan cara menjawabnya. 
3. GBI menyuruh siswa menghafalkan bagian-bagian announcement yang telah mereka 
tulis. GBI memberi waktu 10 menit. Setelah itu GBI mendiskusikan kembali materi 
pelajaran hari ini bersama siswa.  
4. GBI menutup pelajaran. GBI dan P meninggalkan kelas dan menuju ke kantor guru. 
5. GBI dan P berbincang-bincang mengenai permasalahan yang terjadi selama proses 
pembelajaran tadi. P usul kepada GBI kalau masalah yang akan diteliti adalah 
miningkatkan kemampuan menulis siswa. GBI pun setuju. 
 
Field note 4   
Hari/ tanggal : Senin, 1 April 2013 
Ruang  : Ruang guru  
Hal  : Perencanaan 
 
Hari ini jadwal P membicarakan rencana pembelajaran bahasa Inggris yang akan 
diimplementasikan pada hari Senin, 8 April 2013 pukul 09.00-10.10. untuk pertemuan 
pertama, tema yang akan diajarkan adalah “My Pet” dengan topik „describtive text”. P 
menyerahkan RPP dan “course grid” tentang error feedback. 
 
Field note 5   
Hari/ tanggal : Senin, 8 April 2013 
Ruang  : Ruang kelas VII A 
Hal  : Implementasi “error feedback” pertemuan pertama 
 
1. Hari ini adalah hari pertama pelaksanaan tindakan. P tiba di sekolah pukul 
08.00. karena setiap selesai upacara para guru mengikuti briefing terlebih 
dahulu maka P menunggu biefing selesai sampai pelajaran dimulai.  
2. Setelah bel masuk kelas berbunyi P masuk kelas. Setelah sebagian besar 
anak masuk kelas P memulai pelajaran dengan berdo‟a kemudian mengisi 
daftar hadir siswa.  
3. Beberapa siswa laki-laki terlambat masuk kelas. Setelah semua masuk 
kelas P menjelaskan tentang materi hari ini dan tujuan pembelajaran 
selama 1 minggu kedepan bahwa dharapkan siswa mampu membuat text 
descriptive. P menunjukkan kepada siswa error feedback yang akan 
digunakan untuk meneliti pekerjaan siswa melalui LCD. P menjelaskan 
setiap kode. Kemudian membagikan print out error code untuk semua 
siswa. 
4. P memulai pelajaran dengan bertanya kepada siswa apakah mereka 
mempunyai binatang peliharaan dirumah. Beberapa siswa putri menjawab 
punya. P bertanya lagi binatang peliharaan apa yang merka punya. P 
meminta salah seorang siswa menjelaskan tentang binatang peliharaannya. 
Seberapa besarnya, berapa umurnya, apa makanannya, apa warnanya. P 
menjelaskan bahwa materi hari ini adalah binatang peliharaan. 
5. P membagikan materi pelajaran hari ini yaitu contoh descriptive text 
dengan tema My Pet. Siswa diminta untuk membaca dalam hati selama 5 
menit kemudian membaca bersama. P meminta salah satu siswa membaca 
dengan keras siswa yang lain memdengarkan. Beberapa siswa laki-laki 
mulai tidak memperhatikan. Ada yang mengantuk ada yang bercanda 
dengan teman.  
6. P mengoreksi pronunciation siswa yang belum benar. Kemudian P dan 
siswa mendiskusikan kosa kata yang sulit. Siswa diberi kesempatan untuk 
mencari dan bertanya kepada P tentang arti kata-kata yang sulit.  
7. Selanjutnya siswa dan P mendiskusikan isi text descriptive dengan judul 
Doraemon. Setelah selesai mendiskusikan isi descriptive text P 
menugaskan siswa mengerjakan latihan soal tentang text tersebut. Untuk 
menjawab pertanyaan P terlebih dahulu menjelaskan pada siswa maksud 
setiap pertanyaan. 
8. Sementara para siswa mengejakan tugas P berkeliling memeriksa pekerjan 
siswa. Beberapa siswa bertanya arti kosa kata yang belum mereka ketahui. 
Hanya sebagian kecil siswa yang membawa kamus.  
9. Setelah semua anak selesai mengerjakan latihan P dan siswa 
mendiskusikan jawaban dari setiap pertanyaan. 
10. P mengakhiri pelajaran hari ini dengan menugaskan pada setiap siswa 
untuk membawa kamus pada pertemuan selanjutnya.  
 
Field note 6   
Hari/ tanggal : Senin, 8 April 2013 
Tempat : Ruang guru dan Ruang kelas VII A 
Hal  : Interview dengan GBI dan siswa 
  
 Setelah selesai mengajar, P dan GBI masuk ruang guru untuk melakukan 
interview tentang implementasi error feedback pada pembelajaran bahasa inggris tadi. 
Setelah bel istirahat berbunyi, P melanjutkan interview dengan siswa di ruang kelas VII 
A.  
 
 
 
 
 
Field note 7   
Hari/ tanggal : Selasa, 9 April 2013 
Tempat : Ruang guru  
Hal  : konsultasi RPP  
 P  tiba di ruang guru pukul  08.45 WIB. P menyerahkan RPP kepada GBI untuk 
mendapatkan persetujuannya. GBI pun membacanya dan meminta P untuk menjelaskan 
aktivitas-aktivitas yang akan dilakukan besok pagi saat pelajaran bahasa Inggris. GBI 
akhirnya menyetujui RPP tersebut. Kemudian P pamit kepada KS dan guru-guru. 
 
Field note 8   
Hari/ tanggal : Rabu, 10 April 2013 
Tempat : Ruang kelas VII A 
Hal  : Implementasi “error feedback” pertemuan kedua  
  
1. Hari ini merupakan hari kedua P melakukan penelitian. P, GBI, dan 
kameraman menuju ruang kelas VII pada pukul 08.55 WIB  
2. Para siswa sudah menunggu P di tempat duduk masing-masing. P, GBI, 
dan cameraman memposisikan diri.  
3. Seperti biasa, P membuka pelajaran dengan assalamu‟alaikum wr. wb, 
mengucapkan good morning, dan how are you today. Siswa pun menjawab 
meskipun masih ada sebagian siswa yang malas menjawab karena belum 
terbiasa. P mengulang menyapa mereka untuk yang kedua kalinya. 
Alhamdulilah siswa lebih semangat dari yang pertama tadi. 
4. P mengabsen siswa; memanggil nama siswa satu persatu. Hari ini, semua 
siswa masuk. Kemudian P bertanya siapa saja yang membawa kamus hari 
ini. Sebagian besar siswa sudah membawa kamus. P menyuruh siswa yang 
tidak membawa kamus untuk meminjam pada teman dari kelas lain.  
5. P memulai pelajaran dengan bertanya kepada siswa tentang materi 
pelajaran pertemuan yang lalu. Beberapa siswa putri menjawab descriptive 
text. Kemudian P bertanya describtive text tentang apa. Mereka menjawab 
binatang peliharaan. Beberapa siswa putra antusias mengikuti pelajaran 
beberapa yang lain malas mengikuti pelajaran.    
6. Untuk mengetahui apakah siswa masih ingat dengan struktur describtive 
text P bertanya pada siswa generic structure describtive text. P bertanya 
pada salah satu siswa. Siswa tersebut bisa menjawab tapi masih melihat 
catatan.  
7. P kemudian mengulangi sebentar materi tentang generic structure 
describtive text.  
8. Kemudian P menugaskan pada siswa membuat describtive text tentang 
binatang peliharaan yang siswa punyai 
9. P memberi contoh menjelakan tentang binatang peliharaan yang P punyai 
dirumah. 
10. Kemudian para siswa mengerjakan latihan. P mengelilingi kelas untuk 
mengecek perkembangan pekerjaan siswa. Beberapa siswa bertanya arti 
kata tertentu. Para siswa lelaki masih sering bercanda dengan temannya. P 
harus berkali-kali menyuruh mereka mengerjakan latihan. 
11. Setelah beberapa lama P menyuruh para siswa untuk mengumpulkan 
pekerjaan karena waktu hampir habis. 
12. Semua siswa sudah selesai mengerjakan latihan kemudian mengumpulkan 
pekerjaan pada P. 
13. P menutup pelajaran hari ini dengan mengingtkan pada sisw bahwa pada 
pertemuan selanjutnya merek akan mendapatkan text setelah dikoreksi. 
 
Field note 9   
Hari/ tanggal : Jum’at, 12 April 2013 
Tempat : Ruang kelas VII A 
Hal  : - Interview GBI dan siswa kelas VII A 
- Konsultasi RPP untuk hari senin, 15 April 2013 
    
 
 P datang ke sekolah pukul 08.30 WIB. P masuk ruang guru untuk bertemu 
dengan GBI. Kebetulan GBI ada, P langsung saja mewawancarai GBI dan konsultasi RPP 
di ruang guru. Pada saat istirahat P menuju ruang kelas VII A dan mewawancarai siswa 
perihal implementasi error feedback pada pertemuan kedua. Bel tanda masuk berbunyi. P 
mengakhiri mewawancarai siswa. 
 
Field note 10  
Hari/ tanggal : Senin, 15 April 2013 
Tempat : Ruang kelas VII A 
Hal  : Implementasi “error feedback” pertemuan ketiga 
 
1. Hari ini adalah hari ketiga P melakukan penelitian. Pukul 08.00 P tiba di 
sekolah. P kemudian menuju ruang guru dan salaman dengan guru-
guruJam istirahat sudah selesai, salah satu guru membunyikan bel tanda 
masuk. GBI, P, dan cameraman masuk ke kelas VII. 
2. GBI, P, dan cameraman memposisikan diri.  
3. P membuka pelajaran dengan mengucap “assalamualaikum wr wb dan 
good morning, how are you today?” kemudian siswa menjawabnya “good 
morning. I am fine thank you”. Semua siswa tampak semangat untuk 
mengikuti pelajaran hari ini. P bertanya pada siswa apakah mereka 
membawa kamus. Sebagian besar anak membawa dan yang lain tidak. P 
menyuruh mereka yang tidak membawa untuk pinjam teman mereka. 
4. Sementara menuggu anak yang meminjam kamus P membagikan 
pekerjaan siswa dari pertemuan terakhir lengkap dengan koreksi 
menggunakan error feedback. Selanjutnya  P meriview materi hari rabu 
lalu dan beberapa siswa masih ingat dan sebagian siswa lainnya 
mendengarkan.  
5. P bertanya kepada siswa kesalahan apa yang ada pada tulisan mereka. 
Kemudian bertanya kelasahan itu tentang apa dan bagaimana 
menbenarkannya. Ada anak yang bisa langsung membenarkan ada anak 
yang hanya diam saja. P menjelaskan pada siswa untuk melihat pekerjaan 
masing-masing dan memahami kesalahan apa yang sudah mereka buat 
ketika membuat text descriptive. Beberapa anak terlihat kebingungan tidak 
tahu salahnya dimana dan bagaimana membenarkannya. Beberapa anak 
terlihat mampu membenarkan sendiri kesalahannya apa.  
6. Untuk membantu siswa memahami cara membenarkan text P mengulangi 
penjelasannya tentang cara membenarkan kesalahan. Kemudian P 
memberi contoh membenarkan pekerjaan salah satu siswa di depan kelas. 
P mengajak siswa bersama-sama membenarkan kesalahan yang dibuat 
salah satu siswa. Setelah selesai memberi contoh P menugaskan siswa 
membenarkan pekerjaan masing-masing. Mereka menggunakan kamus 
dan catatan untuk membenarkan kesalahan yang mereka buat. Sesekali 
siswa melihat error code untuk memahami kesalahan apa yang sudah 
mereka  buat. 
7. P berkeliling kelas memeriksa pekerjaan siswa dan melihat perkembangan 
yang sudah dicapai siswa. Beberapa siswa laki-laki masih bingung. 
Mereka banyak kesulitan pada penggunaan tenses, to be dan articles. P 
harus mengulang penjelasan terkait materi tersebut. 
8. Beberapa siswa putri membantu temannya membenarkan kesalahan pada 
tulisan mereka. Setelah beberapa saat P mengingatkan siswa untuk segera 
menyelesaikan pekerjaan mereka karena pelajaran akan segera berakhir. 
9. P meminta siswa untuk mengumpulkan pekerjaan mereka yang sudah 
dikoreksi. P mengulangi kembali pelajaran hari ini secara cepat. P 
menjelaskan bagaimana membenarkan kesalahan yang banyak dilakukan 
oleh siswa.  
10. P kemudian menginformasikan pada siswa tentang materi pertemuan yang 
selanjutnya. P menjelaskan bahwa pertemuan selanjutnya  membahas 
tentang describing people. P membagikan foto kopi materi pertemuan 
selanjutnya. Kemudian P menutup pelajaran hari ini. 
 
Field note 11  
Hari/ tanggal : Senin, 15 April 2013 
Tempat : Ruang kelas VII A 
Hal  : Interview siswa kelas VII A 
 
P mewawancarai tentang proses pembelajaran bahasa Inggris yang 
diimplemantasikan pada hari ini saat jam istirahat. Setelah jajan beberapa dari mereka 
kembali kekelas. P mewawancarai mereka yang ada dikelas. Bel masuk berbunyi, P 
bilang terimakasih dan pamit kepada siswa. 
 
 
 
Field note 12  
Hari/ tanggal : Selasa, 16 April 2013 
Tempat : kantor guru 
Hal  : Interview GBI 
 
P mewawancarai GBI di ruang guru pada hari Selasa 16 April 2013. GBI 
berpendapat bahwa penerapan teknik tersebut sangat membantu siswa-siswa untuk 
meningkatkan kemampuan menulisnya. Untuk membantu anak lebih memahami simple 
present tense pertemuan selanjutnya akan dijelaskan lagi tentang simple present tense. 
Akhirnya GBI dan P memutuskan kalau penelitian untuk siklus yang pertama sudah 
cukup dan pertemuan selanjutnya sudah termasuk siklus kedua.  
Karena pertemuan hari ini hari terakhir cycle 1 P dan GBI juga mendiskusikan 
kekurangan cycle 1 dan hal-hal apa saja yang perlu ditambah pada siklus kedua. P 
menyarankan beberapa hal yang perlu ditambah antara lain penjelasan kembali tentang 
error feedback dan simple present tense karena anak-anak kebanyakan melakukan 
kesalahan pada tenses. GBI juga meminta agar pertemuan selanjutnya materinya 
mengikuti materi dikurikulum. GBI merasa materi tentang animal cukup maka GBI 
menyarankan dilanjutkan materi tengtang describing people. Setelah dirasa cukup P pamit 
pada GBI. 
 
Field note 14 
Hari/ tanggal : Selasa, 16 April 2013 
Tempat : kantor guru  
Hal  : Konsultasi RPP untuk hari rabu, 17 April 2013 
 
P menemui GBI di kantor guru pagi ini sebelum proses belajar mengajar dimulai 
yaitu pukul 06.30 WIB. Belum ada guru yang datang, hanya ada tukang kebun sekolah 
yang sedang menyapu halaman kantor guru. Murid-murid pun belum banyak yang 
datang. P dan GBI diskusi tentang RPP dan hal-hal yang harus diperbaiki untuk mengajar 
pada hari rabu, 16 April 2013. Setelah P dan GBI sepakat, P pun pamit pulang.  
 
Field note 15 
Hari/ tanggal : Rabu, 17 April 2013 
Tempat : kantor guru dan ruang kelas VII A 
Hal  : Implementasi “error feedback” pertemuan keempat cycle 2 
  
1. Tiba saatnya penelitian siklus kedua yang merupakan penyempurnaan 
tindakan dari siklus pertama. Hari ini adalah keempat kalinya P mengajar 
di kelas VII A. Pukul 08.00 P tiba di sekolah. P kemudian menuju ruang 
guru.  
2. Salah satu guru membunyikan bel tanda masuk. GBI, P, masuk ke kelas 
VII A. Sampai di kelas GBI dan P memposisikan diri.  
3. P membuka pelajaran dengan mengucap “assalamualaikum wr wb dan 
good morning, how are you today?” kemudian siswa menjawabnya “good 
morning. I am fine thank you and you?”.  
4. Pada akhir cycle yang 1 disepakati oleh P dan GBI bahwa untuk 
meningkatkan kemampuan grammar siswa khususnya tentang present 
tense maka P akan menjelaskan kembali materi tentang simple present 
tense.   
5. P mengingatkan para siswa bahwa hari ini mereka akan belajar describing 
people seperti yang sudah disampaikan hari senin kemarin. Beberapa anak 
ingat dan mereka mengeluarkan foto copy materi yang sudah diberikan 
sebelumnya. P bertanya siapa saja yang membawa kamus. P menyuruh 
anak yang tidak membawa untuk pinjam dikelas lain. Sebagian besar anak 
sudah membawa kamus.  
6. P kemudian menjelaskam kembali tentang simple pesent tense. Setelah 
selesai menjelaskan P menyuruh anak membaca contoh teks desriptive 
tentang diskripsi fisik seseorang. P menjelaskan bahwa teks tersebut 
menggunakan simple present tense. P menyuruh salah satu anak membaca 
dengan keras sedangkan yang lain menyimak dan memperhatikan tiap 
kalimat. P dan seluruh siswa mendiskusikan isi contoh teks tersebut. 
Kemudian P membahas ciri-ciri fisik orang dan bagaimana 
menjelaskannya menggunakan simple present tense. P memberi 
pertanyaan secara lisan tentang teks tersebut dan anak menjawab juga 
secara lisan. P menjelaskan tenang ciri-ciri fisik orang. 
7. Kemudian P memberi contoh P memanggil satu anak laki-laki untuk maju 
kedepan. P menjelaskan ciri-ciri fisik anak tersebut mulai dari rambutnya, 
matanya, hingga kakinya 
8. Suasana agak ramai karena anak yang lain ikut menambah-nambahi 
penjelasan yang P berikan 
9. P menutup pelajaran hari ini karena bell telah berbunyi. 
  
 
Field note 16  
Hari/ tanggal : Rabu, 17 April 2013 
Tempat : ruang kelas VII A 
Hal  : interview siswa kelas VII A 
  
P mewawancarai siswa di ruang kelas VII A tentang proses pembelajaran bahasa 
Inggris hari ini pada saat jam istirahat. P mewawancarai tiga siswa dan siswa secara 
keseluruhan. Setelah selesai mewawancarai siswa P meawancarai GBI. 
 
 
Field note 17  
Hari/ tanggal : Rabu, 17 April 2013 
Tempat : kantor guru 
Hal  : interview GBI 
 
P menemui GBI di kantor guru setelah istirahat setelah P selesai mewawancarai 
siswa. P dan GBI membahas penerapan “error feedback” untuk materi hari ini dan 
penerapannya secara keseluruhan. GBI berpendapat pertemuan hari ini lebih baik dilihat 
dari mudahnya anak menerima pelajaran karena langsung praktek berkelompok. 
 
Field note 18  
Hari/ tanggal : Jum’at, 19 April 20103 
Tempat : ruang Guru 
Hal : konsultasi RPP untuk hari Senin 22 April 2013 
 
Hari ini P datang kesekolah untuk konsultasi RPP untuk pertemuan hari Senin 22 
April 2013. P telah mempersiapkan RPP dan diteliti oleh GBI. Setelah selesai P pamit 
pulang. 
  
 
Field note 19  
Hari/ tanggal : Senin, 22 April 2013 
Tempat : Ruang kelas VII A 
Hal  : Implementasi “error feedback” pertemuan kelima cycle 2 
 
 
1. P datang ke sekolah pukul 08.00 pagi dan langsung menuju ruang guru. 
Hari ini adalah hari kelima P mengajar di kelas VII A.  
2. Bel tanda masuk berbunyi. Siswa-siswa masuk ke kelas. P dan GBI juga 
masuk ke kelas kemudian memposisikan diri. Siswa-siswa pun duduk rapi 
di tempat duduk masing-masing. P masuk ke kelas pada pukul 08.55 WIB 
3. P mengucapkan assalamualaikum dan siswa menjawabnya dengan keras. P 
kemudian mengabsen siswa. Setelah selesai P mengulang kembali 
pelajaran pertemuan sebelumnya khususny tentang simple present tense 
dan describng people. Para siswa mengeluarkan materi pelajaran kemarin. 
Setelah selesai mengulang pelajaran sebelumnya P kemudian menyuruh 
anak untuk berkelompok. P menyuruh siswa untuk menjelaskan ciri-ciri 
fisik temannya. 
4. P berkeliling mantau pekerjaan siswa. Beberapa anak sering bertanya arti 
suatu kata ketika mereka kesulitan mencai dikamus. Semua anak sudah 
membawa kamus. Beberapa dari mereka masih kesulitan cara mencari kata 
dikamus dan beberapa kamus yang mereka bawa tidak  standar. 
5. Beberpa siswa mulai selesai mengerjakan tugas P kemudian menyuruh 
mereka untuk bertukar tugas. Kemudian P menyuruh untuk saling 
mengoreksi.  
6. P harus sering mengingatkan untuk dapat mengoreksi harus lihat error 
correction code. Setelah beberapa menit P meminta anak untuk 
mengembalikan pekerjaan temannya. P meminta anak untuk mempelajari 
pekerjaan masing-masing yang sudah dikoreksi temannya dan 
membenarkannya. Kemudian P meminta anak untuk menulis kembali 
pekerjaan mereka.  
7. Sebelum dikumpulkan P meminta anak untuk meneliti kembali tulisan 
akhir mereka. P memberitahukan kepada siswa bahwa pertemuan 
selanjutnya mereka akan mendapatkan kembali pekerjaan mereka yang 
sudah dikoreksi P 
8. P menutup pelajaran hari ini. 
 
 
Field note 20  
Hari/ tanggal : Senin, 22 April 2013 
Tempat : Ruang kelas VII A dan rung guru 
Hal  : Interview siswa kelas VII A dan GBI 
 
 
P mewawancarai siswa saat istirahat. P mewawancarai 1 siswa laki-laki dan 3 
siswa perempuan. Beberapa siswa sudah paham simple present tense. Bahwa sebuah 
kalimat harus memiliki kata kerja jika tidak harus pakai to be. Setelah selesai 
mewawancarai siswa, P melanjutkan mewawancarai GBI di kantor guru mengenai teknik 
yang diterapkan hari ini  untuk mengajar 
 
 
Field note 21   
Hari/ tanggal : Selasa, 23 April 2013 
Tempat : Ruang guru  
Hal  : Konsultasi RPP dan teknik “error feedback” yang perlu diperbaiki 
untuk mengajar hari Rabu 
  
P menemui GBI di ruang guru pada jam istirahat pertama. P konsultasi RPP untuk 
mengajar pada hari Rabu, 24 April 2013. Pertemuan tanggan 24 April adalah pertemuan 
terakhir penelitin Pdi sekolah tersebut. 
 
Field note 22   
Hari/ tanggal : Rabu, 24 April 2013 
Tempat : Ruang kelas VII A 
Hal  : Implementasi “error feedback” pertemuan keenam cycle 2 
 
1. P datang ke sekolah pukul 08.00 pagi dan langsung menuju ruang guru. 
Hari ini adalah hari keenam P mengajar di kelas VII A sekaligus hari 
terakhir P melakukan penelitian di SMP IT Al-Umar.  
2. Bel tanda masuk berbunyi. Siswa-siswa masuk ke kelas. P dan GBI juga 
masuk ke kelas kemudian memposisikan diri. Siswa-siswa pun duduk rapi 
di tempat duduk masing-masing. Hari ini pelajaran dimulai pada pukul 
8.55 WIB 
3. P mengucapkan assalamualaikum dan siswa menjawabnya dengan keras. P 
kemudian mengabsen siswa. Setelah selesai P mengulang kembali 
pelajaran pertemuan sebelumnya yaiu tenang describing people. Seperti 
yang telah P katakan pertemuan sebelumnya hari ini P akan membagikan 
pekerjaan siswa yang telah diteliti. Para siswa mengeluarkan materi 
pelajaran kemarin.  
4. Setelah membagi pekerjaan siswa P meminta anak untuk melihat 
pekerjaan masing-masing dan memahami kesalahan yang masih mereka 
buat. 
5. P dan semua siswa mendiskusikan caa membenarkan beberapa kesalahan 
yang dibuat oleh siswa. P memandu siswa untuk membenarkan keslahan 
yang sudah mereka buat. 
6. P meminta anak untuk membenarkan kesalahan yang mereka buat dengan 
menggunakan error code. P meminta anak untuk menuliskannya di kertas 
yang lain 
7. Sebelum pelajaran berakhir P membagi semua pekerjaan yang sudah 
mereka kerjakan dan meminta mereka untuk membandingkan pekerjaan 
mereka yang pertama dengan pekerjaan yang terakhir. Mereka mengatakan 
pekerjaan yang terakhir mempunyai kesalahan yang lebih sedikit dari yang 
pertama. 
8. Bel tanda pelajaran berakhir berbunyi kemudian P menutup pelajaran hari 
ini. 
 
Field note 27  
Hari/ tanggal : Kamis, 7 Oktober 2010 
Tempat : Ruang kelas V   
Hal  : Interview GBI dan siswa kelas V 
 
P wawancara dengan siswa kelas V dan GBI di ruang kelas V. GBI mengucapkan selamat 
kepada P karena telah dapat menyelesaikan penelitiannya dan berhasil membuat siswa 
kelas V termotivasi untuk belajar bahasa Inggris.  
 
 
Interview guidelines 
1. Cycle 1 ,Meting 1  
Interviewee: Peneleiti 
 Siswa 
1. Apakah adik paham dengan penjelasan tentang text descriptive tadi? 
2. Apakah adik merasa jelas dengn penjelasan menggunakan LCD? 
Mengapa? 
3. Apakah adik merasa senang jika djelaskan menggunakan power point? 
4. Apkah adik ada gambaran tentang penggunaan kode-kode error feedback 
yang saya jelaskan ? 
5. Apakah adik paham dengan kode error feedback yang saya jelaskan? 
 
2. Interviewee: Kolaborator   
 Peneliti 
1. bagaimana pendapat ibu tentang action pertama saya tadi? 
2. Bagaimana pendapat ibu mengenai penjelasan  tentang error feedback 
yang akan diberikan kepada siswa tadi? 
 
3. Cycle 1, Meeting 2 
Interviewee: Peneliti 
 Siswa 
1. Apakah pada saat menulis text descriptive tadi adik mengalami 
kesulitan? 
2. Jika jawaban no. 2 adalah iya kesulitannya dibagian apa 
3. Apakah adik paham dengan error feedback yang saya berikan? 
4. Apakah adik paham descriptive text? 
5. Apakah gambarnya membantu adik dalam memperoleh ide? 
6. Apakah pertanyaanya membantu adik membuat descriptive text? 
 
4. Interviewee: Kolaborator 
 Peneliti 
1. Bagaimana pendapat Ibu mengenai pelajaran hari ini? 
2. Bagaimana pendapat Ibu mengenai penjelasan yang saya berikan pada 
siswa? 
 
 
 
 
5. Cycle 1, Meeting 3 
Interviewee: Peneliti 
 Siswa 
1. Apakah adik membuat banyak kesalahan pada tulisan adik? 
2. Kode apa saja yang ada pada tulisan adik? 
3. Kode apa saja yang banyak pada tulisan adik? 
4. Apa adik paham maksud kode-kode tersebut? 
5. Apakah adik bisa membenarkan kesalahan adik setelah mendapat 
feedback? 
6. Apa adik merasa kesulitan dalam memahami kode-kode error feedback 
nya? 
 
6. Interviewee: Kolaborator 
 Peneliti 
1. Bagaimana pendapat Ibu mengenai error correction code yang saya 
berikan pada siswa? 
2. Menurut Ibu apaka mereka paham dengan kode-kode tersebut? 
3. Apakah ada pengaruh positif penggunaan kode-kode tersebut terhadap 
kemampuan menulis siswa? 
 
7. Cycle 2, Meeting 4 
Interviewee: Peneliti 
   Siswa 
1. Setelah dijelaskan lagi apakah adik lebih paham dengan simple present 
tense? 
2. Apakah adik ingat kesalahan-kesalahan adik pada latihan pertama? 
3. Apakah adik paham dengan error feedback pada latihan pertama? 
4. Apakah adik membuat banyak kesalahan pada latihan pertama? 
5. Apakah adik paham dengan error feedback yang ada pada tulisan adik? 
6. Apakah adik perlu melihat panduan error corection code saat 
memahami error feedback di latihan pertama? 
 
8.  Interviewee: peneliti 
  Kolaborator 
1. Bagimana pendapat ibu setelah saya memberikan penjelasan tentang 
simple present tense kepada siswa karena banyak kesalahan siswa 
terjadi pada penggunaan tenses? 
2. Bagaimana mengenai error feedback yang saya berikan pada latihan 
pertama jika tidak mementingkan aspek mekaniknya Bu? 
9.   Cycle 2, Meeting 5 
Interviewee: Peneliti 
   Siswa 
1. Bagaimana tadi proses menulis adik pada latihan kedua?  
2. Kalau ada kesalahan bagaimana adik membenarkan kesalahan-
kesalahan adik? 
3. Jika adik mendapatkan kode-kode koreksi apakah adik ingin 
membenarkan kesalahan adik tersebut? Kenapa? 
4. Apa adik merasa senang mendapatkan koreksi dengan pemberian error 
feedback seperti pada latihan pertama? 
5. Kalau sudah bisa membenarkan kesalahan adik, apa yang adik rasakan? 
6. Jika adik sudah mendapat koreksi kesalahan apakah adik apakah adik 
ingin mengulangi kesalahan yang sama pada latihan berikutnya? 
7. Menurut adik pemberian error feedback seperti yang sudah adik 
dapatkan itu penting tidak? Mengapa? 
 
10. Cycle 2 meeting 5 
Interviewee : Peneliti 
    GBI 
1. Bagimana pendapat ibu tentang pelajaran hari ini? 
2. Bagaimana mengenai error feedback yang saya berikan Bu? 
 
 
11. Cycle 2, Meeting 6 
Interviewee :Peneliti 
 Siswa 
1. Bagaimana kesalahan pada latihan pertama dibandingkan dengan 
latihan kedua? 
2. Apakah kode-kode itu membantu adik belajar? 
3. Menurut adik pemberian koreksi dengan error feedback seperti itu 
penting atau tidak? Mengapa? 
4. Apakah adik merasa senang mendapatkan koreksi menulis dengan 
pemberian error feedback? 
5. Bagaimana dengan kemampuan menullis adik?  
6. Apakah adik merasa kemampuan menulis adik bertambah setelah 
mendapat error feedback? 
7. Setelah mendapat error feedback apakah adik paham dengan kesalahan 
adik? 
 
12.   Interviewee: peneliti 
   Kolaborator 
1. Bagaimana pendapat ibu mengenai pertemuan tadi Bu? Terutama 
tentang pemberian error feedback pada pekerjaan siswa tadi Bu? 
2. Apakah Ibu melihat peningkatan kemampuan mnulis siswa setelah 
diberi error feedback? 
3. Bagaimana tentang kejelasan pemberian error feedback Bu? 
4. Menurut Ibu apakah pemberian error feedback meningkatkan motivasi 
siswa untuk menulis?  
 
INTERVIEW TRANSCRIPTS 
 
 
Interview 1 cycle 1 pertemuan 1 
8 April 2013 
Ruang kelas VII A 
P: peneliti S: siswa  
 
P : Assalamu‟alaikum... Bu Neny mau tanya-tanya dikit sama mbak Yusni boleh? 
S : Iya Bu. Tanya apa Bu? 
P  : Tadi mudeng g pelajaranya?  
S : Dikit Bu 
P  : Lha ko cuma dikit? 
S : Iya soalnya susah c Bu. 
P : Apanya yang susah mbak? 
S : Kalau buat text sendiri. Kayae g bisa. G tau bahasa inggrisnya apa? 
P : G tau kosakata salam bahasa inggris apa? 
S : Iya Bu. Itu maksud saya. 
P : Kalau penjelasannya pakai LCD jelas tidak mbak yusni? 
S : Em..lumayan Bu. Pada mau liat LCDnya jadi tidak berisik 
P : Senang tidak mbak nek pakai LCD? 
S : Senang Bu 
P : Terus kira-kira mbak yusni ada gambaran penggunaan error feedbacknya 
tidak? 
S : Ehm....dikit Bu. 
P : Mudeng g sama error feedbacknya? 
S : Dikit Bu. Belum dicoba soalnya. Kalau sudah ya tau mudeng tidaknya 
P : Ya sudah. Makasih ya mbak yus 
S : Iya Bu. 
 
 
Interview 2 cycle 1 pertemuan 1 
8 April 2013 
Ruang kelas VII A 
P: peneliti S: siswa  
 
P : Assalamu‟alaikum... Bu Neny mau tanya-tanya dikit sama mbak azizah boleh? 
S : Boleh Bu. Tanya apa? 
P  : Tadi mudeng g pelajaranya?  
S : Ehm...mudeng Bu 
P  : Ada kesulitan tidak mbak zizah? 
S : Ada Bu.. 
P : Apanya yang susah mbak? 
S : Materinya baru to Bu jadi belum begitu paham  
P : Kalau penjelasannya pakai LCD jelas tidak mbak azizah? 
S : Em..jelas Bu. Dikasih yang diprint to jadi nek lupa bisa liat lagi 
P : Senang tidak mbak nek pakai LCD? 
S : Senang Bu 
P : Terus kira-kira mbak azizah ada gambaran penggunaan error feedbacknya 
tidak? 
S : Ehm....dikit Bu. Nanti lak tulisan kita dikasih kode-kode to Bu yang salah 
P : Iya bener. Terus kalau benerin kira-kira bisa tidak? 
S : Semoga bisa Bu 
P : Pinter. Makasih ya mbak azizah. 
S : Iya Bu 
 
Interview 3 cycle 1 pertemuan 1 
8 Apil 2013 
Ruang kelas VII A 
P: peneliti S1: siswa 1  S2: siswa 2 S3: Siswa 3   S4: siswa 4 
 
P : Kalian suka ga pelajaran tadi? 
S1 : Suka.  
P : Sukanya kenapa, Mita? 
S2 : Bisa liat LCD. 
S1,S3  Iya itu enaknya. Tapi haruse liat film Bu. 
P : Lah wong lagi pelajaran ko liat film. Yo besok liatnya.  
Trus apa lagi enaknya? 
S4 : Jadi memperhatikan Bu.  
P : Tapi mudeng nggak pelajarannya Mbak Luluk? 
S4 : Lebih baik dari biasanya Bu 
P : Pelajaran tadi soal apa? 
S4 : Soal bintang peliharaan Bu 
P : Terus kalau yang kode-kode itu apa? 
S4 : Oh itu...ehm...itu kalau kita salah nulis ya Bu? 
P : Ayo Mbak Ashila kode-kode tadi apa? 
S3 : Kode buat benerin kalau salah Bu.  
P : Kira-kira bisa tidak benerin nek sudah dikasih kode-kode tadi? 
S3 : Mungkin Bu. Nek dibantuin...hehehe 
P : Nek mb Ulin ada gambaran menggunakan kodenya g? 
S2 : Pokoknya nek dikasih kode lak salah to Bu? 
P : Iya. Terus nek salah benerinnya bisa tidak? 
S2 : Nggak tahu Bu 
P : Ya sudah besok di coba. Makasih ya mbak-mbak. 
S1,S2, S3, S4 : Ya 
 
Interview 4 cycle 1 pertemuan 1 
8 April 2013 
Ruang kelas VII A 
P: peneliti S: siswa kelas VII secara keseluruhan 
 
P : Kalian paham ga pelajaran tadi? 
S : Paham 
P : Tambah mudeng tidak pake LCD? 
S : Iya. Soalnya lebih menarik 
P : Ada kesulitan g soal descriptive text? 
S : Sementara belum Bu 
P : Kalau buat text describtive bisa tidak? 
S : Mungkin Bu 
P : Lha ko mungkin 
S : Kadang kan tidak tahu bahasa inggrisnya Bu 
P : Berarti masih kesulitan vocab-nya ya 
S : Iya. 
P : Kalau kode-kodenya mudeng tidak 
S : Sedikit Bu 
P : Ko cuma sedikit? Kalau menggunakannya bisa tidak? 
S : Ehm...besok dicoba Bu 
P : ada gambaran cara menggunakan kodenya tidak? 
S : Pokonya kalau dikasih kode berartisalah dan harus dibenerin Bu. 
P : Iya betul kayak gitu. Makasih semuanya. See you on Thursday and don‟t forget 
to bring a dictionary. 
P : Bye.. 
S : Bye.... 
 
Interview 5 
8 April 2013 
Ruang Guru 
P: peneliti GBI: Guru Bahasa Inggris 
 P : Permisi.... 
GBI : E... mbak Neny. Silahkan masuk mbak 
P : Gini bu, tadi kan saya sudah interview anak-anak soal pelajaran hari ini 
sekarang menurut ibu bagaimana? Kalau memakai LCD ada perbedaannya 
tidak Bu? 
GBI : Alhamdulillah anak-anak g pada berisik Bu 
P : Tapi kira-kira anak paham dengan materinya tidakya? 
GBI : Kemungkinannya lebih paham mbak karena mereka lebih memperhatikan 
dibandingkan tidak pake LCD.  
P : Selanjutnya, tentang error feedbacknya bagaimana Bu? 
GBI : Mbak sudah menyiapkan kode-kodenya ya? Itu lebih bagus. Nak-anak sudah 
terfokus. Tpi mereka juga harus menghafalkan kodenya soal apa. Mungkin 
kalau kodenya lebih sederhana lebih mudah dipahami mbak. 
P : Kalau waktu mengajarnya bagaimana Bu? 
GBI : Mungkin suaranya distabilkan. Diawal-awal keras diakhir juga ampun kendo 
P : Hhmmm...iya Bu. 
P : Makasih  bu 
GBI : Ya sama-sama mbak 
P : Trimakasih atas waktunya. Permisi bu... 
GBI : Iya hati-hati mbak 
 
Interview 6 cycle 1 pertemuan 2 
10 April 2013 
Ruang kelas VII A 
P: peneliti S: siswa kelas VII A  
  
P : Hello good morning mbak Dwi 
S : Morning miss 
P : Bu neny tanya-tanya sebentar ya mbak? 
S : Iya bu. 
P : Tadi pas pelajaran ada kesulita tidak mbak? 
S : Iya ada 
P : Kesulitannya tentang apa mbak? 
S : Tidak tahu bahasa inggisnya apa Bu. 
P : Kalau misalnya tulisan mbak dwi hari ini besok dikembalikan ada kode-
kodenya mbak dwi bisa benerin tidak? 
S : Mungkin Bu kalau lihat catetan 
P : Describtive text itu tentang apa to mbak dwi? 
S : Ehm..njelasin sesuatu Bu. Bisa barang bisa hewan 
P : Itu yang spesifik apa umum? 
S : Umum..eh spesifik 
P : Kalau kucing sama kucingku yang spesifik yang mana yang umum yang mana? 
S : Kucingnya umum kucingkunya spesifik 
P : Teruskalau dikasih gambar gitu membantu tidak? 
S : Iya Bu 
P : Membantunya gimana? 
S : Kan jadi g mbayangke Bu. Sudah ada gambarnya. 
P : Nah kalau pertanyaannya gimana? 
S : Jadi lebih gampang buatnya Bu. Tinggal jawab perntanyaan ntar udah jadi 
teksnya. 
P : Syukur deh kalau gitu. Makasih mbak dwi. 
S : Iya Bu. 
 
 
Interview 7 cycle 1 pertemuan 2 
10 April 2013  
Ruang kelas VII A 
P: peneliti S: siswa kelas VII A 
 
  
P : Salim, tadi mudeng tidak pas pelajaran bahasa inggris? 
S : Mudeng Bu. Sedikit. 
P : Descriptive text itu apa salim? 
S : Teks yang mendescripsikan sesuatu Bu 
P : Spesifik atau umum salim? 
S : Kayaknya yang spesifik Bu 
P : Kalau pas membuat teks sendiri ada kesulitan tidak? 
S : Susah Bu ngomongnya pake bahasa inggis 
P : Tidak tahu bahasa inggrisnya apa gitu? 
S : Iya 
P : Ada tambahan vocab g? 
S : Iya Bu. Banyak kata baru tadi. 
P : Kalau tensesnya kira-kira sudah bener belum? 
S : Hehehe...tidak tahu Bu 
P : Nek gambar membantu tidak? 
S : Iya Bu. Jadi inget peliharaan dirumah kaya apa 
P : Nek pertanyaanya membantu g? 
S : Iya Bu. Ngingetin apa yang mau ta tulis bu. Terus tahu-tahu sudah jadi teksnya 
P : Ya sudah. Thank you 
S : Your welcome 
 
Interview 8 
10 April 2013 cycle 1 pertemuan 2 
Ruang kelas VII A 
P: peneliti S: siswa kelas VII A 
 
P : Halo mbak Sefty, lagi ngapain? 
S : Nggak ngapa-ngapain 
P : Bu Neny tanya-tanya dikit ya mbak?? 
S : Iya Bu 
P : Tadi bisa nulis textnya g? 
S :  Insya Allah bisa Bu  
P : Ada kesulitan tidak? 
S : Tidak terlalu banyak Bu tapi g yakin juga benar atau salah 
P : Tidak yakinnya dimana? 
S : Katanya sudah benar atau belum 
P : Berarti soal vocabnya ya 
S : Iya bu 
P : Kalau latihan membut teks nambah vocab tidak mb? 
S : Iya Bu. Jadi nambah kata baru banyak 
P : Kalau soal error codenya sudah mudeng belum? 
S : Sedikit Bu 
P : Kalau salah kira-kira bisa benerin tidak? 
S : Insya Allah Bu 
P : Gambar yang Bu Neny beri membantu g? 
S : Iya Bu. Jadi ngasih ide Bu. 
P : Kalau pertanyaannya gimana? 
S : Itu ngarahin Bu yang harus ditulis. Jadi g kelamaan mikirnya 
P : Ya sudah mbak terima kasih 
S : Iya Bu  
 
Interview 9  
10 April 2013  
Ruang Guru 
P: peneliti GBI: Guru Bahasa Inggris 
 
P : Selamat siang bu. Maaf mengganggu. Bagaimana proses belajar mengajar hari 
ini bu? 
GBI : Sudah lumayan bagus. Diteruskan saja. Jadi hari ini mereka menulis terus 
minggu depan dikembalikan tulisannya ya? 
P : Iya Bu terus minggu depan saya berencana untuk melatih mereka mengoreksi 
sendiri tulisannya. Jadi mereka tahu salahnya dimna dan cara 
membenarkannya.  
GBI : Ya sudah diteruskan saja. Oh iya mbak management waktunya jangan lupa ya. 
Nek mbak banyak muter anak-anak pada banyak tanya nanti mbak repot 
sendiri jawabnya. 
P : Iya Bu terima kasih masukannya. Kalau penjelasan saya bagaimana Bu? 
GBI : Sudah bagus. Jangan grogi mbak santai saja jadi anak-anak juga enjoy tidak 
ikut tegang 
P : Iya Bu. Terima kasih. Kalau begitu saya pamit Bu. 
Interview 10 cycle 1 pertemuan 3 
15 April 2013  
Ruang kelas VII A  
P: peneliti S: siswa  
 
P : Hello, mbak Yaya 
S : Hi, Bu Neny 
P : Gimana tadi banyak yang salah tidak? 
S : Lumayan Bu 
P : Bisa benerin tidak? 
S : Dikit Bu. Kalau tidak bisa ya tanya mbak yus kalau tidak ya tanya Bu Neny 
P : Kebanyakan kodenya apa mbak yaya? 
S : S/V A Bu. WO juga ada Bu 
P : Paham tidak kalau yang dikasih kode-kode itu diapain? 
S : Dibenerin Bu 
P : Kalau yang “ It have beautiful fur” itu benerinnya gimana? 
S : Jadi “ It has beautiful fur” Bu. 
P : Ko bisa jadi has gmn mb? 
S : Apa ya...ehm itu bu kalau he,she,it ditambahi s 
P : Bagus. Nah itu bisa. Susah g memahami kode-kodenya 
S : Iya lumayan Bu. Soalnya banyak. Jadi kudu liat terus fotokopinya 
P : Kalau liat tapi bisa? 
S : Iya Bu dikit 
P : Kalau soal vocab yang salah contohnya apa? 
S : Itu Bu. Salah nulisnya. Color ditulis caler 
P : Jadi tahu yang bener tulisanya gimana. 
S : Iya. 
P : Ya sudah. Makasih ya mbak 
S : Iya. 
 
Interview 11 cycle 1 pertemuan 3 
15 April 2013 
Ruang kelas VII A 
P: peneliti S: siswa  
 
P : Pagi mbak Rani 
S : Pagi Bu 
P : Gimana tadi pelajaranya? 
S : He...pusing Bu 
P : Pusing kenapa? 
S : Nulisnya bingung Bu 
P : Bingung gimana? Benerin yang salah po yang bingung? 
S : Iya Bu 
P : Emang yang kodenya yang banyak apa saja? 
S : S/V A Bu.  
P : Rani mudeng g S/V A itu apa? 
S : Subyek sama kata kerjanya g bener Bu 
P : Terus bisa benerin g? 
S : Dikit Bu tapi g tahu bener g 
P : Pas dikasih contoh sama Bu Neny paham g? 
S : Kalau pas dikasih conto paham Bu  
P : Kalau kode-kodenya paham kan? 
S : Paham Bu cuma benerinnya masih agak susah 
P : Ok. Belajar terus ya mbak. Terima kasih 
S : Iya Bu 
  
Interview 12 cycle 1 pertemuan 3 
15 April 2013 
Ruang kelas VII A 
P: peneliti S: siswa  
P : Halo mbak Salma gimana tadi banyak salahnya g? 
S : Halo bu. Iya ada Bu 
P : Yang banyak kodenya apa mbak?  
S : WO Bu, NA sama S/V A 
P : NA tu artinya apa mbak? 
S : G sesuai Bu 
P : Kalau S/V A apa? 
S : Subyek sama kata kerjanya g pas Bu 
P : Bisa benerin g? 
S : Bisa Bu. Kalau lihat buku sama tanya temenya 
P : Terus tadi ada yang salah nulisnya g? 
S : Ada Bu. Aku salah nulis “black” jadi “ blach” terus “ chase” jadi “cheas” 
P : Sekarang tahu yang bener? 
S : Iya  
P : Sip. Belajar terus ya mbak. 
S : Iya Bu. 
Interview 13 Cycle 1 Meeting 3 
16 April 2013 
Ruang Guru 
P: peneliti GBI: Guru Bahasa Inggris 
P : Siang bu, maaf bu mengganggu mau tanya-tanya sedikit. Menurut ibu 
bagaimana proses pembelajaran  bahasa Inggris kemarin? 
GBI : Oh iya mari sini mbak. Sudah baik mbak. Bagus pas mbak memberi contoh 
didepan kesalahan dan cara membenakannya 
P : Terima kasih Bu. Menurut Ibu mereka paham tidak dengan kode-kode itu. 
GBI : Sabar mbak. Anak SMP kelas VII tu kadang masih bandel dan memang susah 
buat diajari. Jadi harus sabar dan diulang berkali-kali menjelaskannya. Kita 
sebagai guru tidak boleh bosen mengingatkan. 
P : Ini kan siklus pertama sudah selesai untuk sikus yang kedua yang perlu 
diperbaiki yang mana ya Bu? 
GBI : Ehm.. diteliti saja mbak yang banyak salahnya dibagian apa nanti dijelaskan 
lagi soal itu . Biar disiklus kedua lebih baik lagi. 
P : Oh iya Bu sudah saya koreksi. Hasilnya seperti ini Bu. Banyak salah di tenses 
Bu sama kadang subyek sama predikatnya tidak cocok 
GBI : Ehm..iya-iya. Nah berarti besok dijelaskan lagi saja soal simple present tense 
mbak 
P : Bisa juga bu. Jadi di siklus kedua, saya akan menjelaskan dulu soal simple 
present tense 
GBI : Boleh tuh mbak ben lebih pada paham. Ah iya buat pertemuan besok 
materinya dilanjutkan saja ya mbak. Soalnya waktu juga to mbak. Materinya 
banyak biar saya juga tidak keteteran, materinya lanjut describing people aja.  
P :  Iya Bu. Kalau begitu saya pamit dulu Bu 
GBI : Oh iya mbak silahkan 
P : Terima kasih Bu 
GBI : Sama-sama mbak 
 
Interview 14 cycle 2 pertemuan 4 
17 April 2013 
Ruang kelas VII A  
P: peneliti S: siswa  
 
P : Assalamu‟alaikum mbak Yusni  
S : Ada apa Bu? 
P : Bu Neny tanya-tanya sedikit boleh? Tadi materinya pelajarannya tentang 
apa?  
S : Iya Bu. Tadi ngulang simple present tense Bu 
P : Setelah dijelaskan mbak Yusni jadi lebih paham tidak? 
S : Iya Bu 
P : Mbak Yusni masih inget kesalahan waktu buat teks pertama tidak? 
S : Ehm...apa ya Bu. Sudah agak lupa e. Oh itu Bu “ It sleep on cage”  
P : Salahnya dimana mbak? 
S : Verbnya harusnya sleeps 
P : Pinter. Sudah bisa ya 
S : Bisa, tapi yang gampang Bu. Nek yang susah ya g tahu bener g 
P : Cage tu artinya apa mbak? 
S : Kandang Bu 
P : Paham g error feedbacknya pada latihan pertama? 
S : Paham Bu.  
P : Salahnya banyak g mbak? 
S : Sudah lebih sedikit Bu 
P : Kalau benerin masih suka lihat foto copiannya g? 
S : Iya Bu 
P : Seneng g to mbak nek salah dikasih kode gitu?  
S : Seneng Bu 
P : Senengnya gimana? 
S : Ya bisa tahu salahnya tapi yang susah benerinnya Bu 
P : Nek benerin sendiri g bisa mbak? 
S : G yakin Bu bener atau salah Bu 
P : Ok deh. Makasih ya mbak 
S : Iya Bu 
  
 
 
Interview 15 cycle 2 pertemuan 4 
17 April 2013 
Ruang kelas VII A  
P: peneliti S: siswa  
 
P : Siang mbak Anisa 
S : Siang Bu 
P : Bu neny tanya-tanya dikit boleh mbak? 
S : Iya Bu boleh 
P : Mbak Anisa masih inget kesalahan waktu latihan pertama g? 
S : Dikit Bu 
P : Mbak Anisa banyak g salahnya?  
S : Lumayan Bu 
P : Contoh salahnya gimana mbak? 
S : Yang itu Bu “It feather is yellow caler” 
P : Oh..iya terus benarnya gimana? 
S : Harusnya “Its feather is yellow”. Caler nulisnya salah. Tapi g perlu dikasih 
color soalnya yellow artinya sudah warna kuning. 
P : Mbak Anisa sebenere mudeng g sama error feedbacknya? 
S : Mudeng Bu tapi kadang g bisa benerin 
P : Perlu liat fotocopynya g kalau pas benerin? 
S : Iya Bu. Kalau mau benerin harus liat 
P : Ya sudah cukup. Terima kasih ya mbak 
S : Iya Bu 
 
Interview 16 
17 April 2013 
Ruang Guru 
P: peneliti GBI: Guru Bahasa Inggris 
 
P : Permisi Bu 
GBI : Mari silahkan mbak. Gimana? 
P : Ini Bu mau tanya-tanya sedikit. Tadi kan saya sudah menjelaskan kembli 
tentang simple present tense. Menurut pendapat Ibu bagaimana? 
GBI : Bagus itu. Jadi pemahaman anak lebih mendalam. Materi kayak gitu harus 
diulang-ulang mbak. Terus untuk lebih efektif mmbak juga harus rajin 
mengingatkan tiap pertemuan 
P : Oh..iya gitu ya Bu 
GBI : Gitu ya buk. Bagaimana kalau menggunakan nyanyian?  
 
Interview 17 cycle 2 pertemuan 5 
22 April 2013 
Ruang kelas VII A 
P: peneliti S: siswa  
  
P : Halo Syarif 
S : Iya Bu 
P : Tadi pas nulis latihan kedua bisa g? 
S : Ya bisa Bu solnya ada contohnya 
P : Kalau ditulisan mas syarif ada kesalahannya mas syarif benerinnya gimana?  
S : Liat buku Bu. Nek g ya tanya sama temen.hehehehe 
P :  Kalau ditulisane mas syarif ada kode-kodenya mas syarif mau membenarkan 
kesalahane g? 
S : Mau ga mau Bu. Kan abis itu disuruh benerin. Jadi kudu benerin 
P : Nek g disuruh bearti g benerin ya? 
S : Hehehe 
P : Seneng g kalau dikasih kode-kode itu? 
S : Ada senengnya da g senengnya juga Bu 
P : Kalau sudah dapet koreksi pengen mengulangi kesalahane g? 
S : Y g to Bu 
P : Tapi bisa benerin sendiri g? 
S : Ada yang bisa ada yang g Bu 
P : Terus rasane gimana nek bisa benerin kesalahanya? 
S : Ya seneng Bu 
P : Terus pngen benerin yang lain g? 
S : Iya c Bu tpi kadang g bisa 
P : Klau kode-kode gitu penting g to mas? 
S : Ya penting Bu 
P : Misalnya g ada pertanyaan mengarahkan itu mas syarif bisa ngerjain tidak? 
S : Mungkin tapi mesti lama Bu mikirnya. Nek ada pertanyaan itu. Tinggal jawab 
aja. 
P : Berarti pertanyaan itu membantu ya? Jadi lebih gampang buatnya? 
S : Iya 
P : Ok deh..makasih mas 
S : Iya Bu 
 
Interview 18 cycle 2 pertemuan 5 
22 April 2013 
Ruang kelas VII A 
P: peneliti S: siswa 
  
P : Assalamu‟alaikum mbak Vina 
S : Wa‟alaikumsalam Bu 
P : Bu Neny interview boleh ya 
S : Iya Bu ma tanya apa Bu? 
P : Tadi bisa g pas latihan nulis yang kedua? 
S : Bisa Bu tpi g tahu benar apa salah 
P : Hhhmmmm....ya kalau ada kesalahannya mbak vina benerinnya gimana? 
S : Tanya temene Bu. Kadang nyari sendiri tapi lama. Kadang tanya sama Bu 
Neny 
P : Kalau pertanyaan yang untuk membuat teks membatu tidak? 
S : Membantu Bu. Nek g ada pertanyaan itu bingung mau mulai dari mana. Kalau 
ada pertanyaan itu jadi lebih mudah. 
P : Kalau ada kode-kodenya gitu pengen benerin g to? 
S : Ya pengen Bu kan sudah dikasih tahu nek salah 
P : Seneng tidak nek dikasih koreksi 
S : Ya seneng Bu. Nek salah kan harus dibeneri tapi terus pusing benerinnya Bu 
P : Nek bisa benerin gitu gimana rasane? 
S : Ya seneng to Bu 
P : Terus pengen benerin yang lain juga g? 
S : Ya iya c 
P : Tapi... 
S : Tapi kadang pusing Bu. PRnya banyak 
P : Kalau sudah dapet koreksi pengen ngulangi salahnya g? 
S : Ya g pngen ngulangi Bu tapi kadang tidak sadar nek buat kesalahan 
P : Nek koreksi gitu penting to menurut mbak Vina? 
S : Eeehhhmmm...Ya penting Bu 
P : Pentingnya kenapa mbak? 
S : Ben tahu nek salah Bu 
P : Ya sudah mbak makasih ya 
S : Iya Bu. Sama-sama 
 
 
Interview 19 cycle 2 pertemuan 5 
22 April 2013 
Ruang Guru 
P: peneliti GBI: Guru Bahasa Inggris 
 
P : Selamat siang Bu 
GBI : Siang mbak. Sini mbak duduk di sini saja. Guru-guru lagi pada ngajar kok 
P : Ya bu. Bagaimana kalau dimulai saja membahas implementasi “error 
feedback” untuk penerapan materi hari ini? 
GBI : Ya.  
P : Gimana bu respon siswa saat saya menggunakan error feedback untuk 
mengoreksi hasil tulisan mereka? 
GBI : Saya lihat siswa merasa tertantang meskipun mereka kadang kesulitan 
menbenarkannya bagaimana. Untuk bererapa anak mereka dapat mengikuti 
dengan baik. Tapi kan tidak semua anak kemampuannya sama.   
P : Iya Bu. Terus saran Ibu bagaimana? 
GBI : Diteruskan saja pelan-pelan. Untuk mereka yang mengalami kesulitan banyak 
dibantu njenengan.  
P : Kalau saya kesulitan banyak yang tanya bagaimana Bu seperti sebelumnya? 
GBI : Anak-anak yang pinter seperti Yusni, Azizah, Sefti itu bisa membantu biar 
mereka juga lebih paham lagi dan percaya diri mbak buat latihan. 
Seperti apa hasilnya sudah mendingan mbak dari pada tidak diajari menulis 
sama sekali. Mbak tahu sendiri to tagihan materinya banyak tapi waktunya 
mepet. Terus kalau semester genap gini banyak waktu tidak efektif soalnya 
anak kelas 9 kan konsentrasi ujian. Banyak libur buat UCO.  
P : Baik bu akan saya lakukan. Iya. Sudah banyak kerjaan gitu ya Bu. Saya rasa 
cukup Bu sementara ini dulu. Terima kasih Bu 
GBI : Iya mbak sama-sama. 
 
Interview 20 Cycle 2 meeting 6 
24 April 2013 
Ruang kelas VII A 
P: peneliti S: Siswa 
 
P : Hey.. Bu Neny boleh ya ngobrol-ngobrol sama mas Afif? 
S : Iya Bu.  
P : Tadi sudah dibagikan ya latihan keduanya.  
S : Iya Bu 
P : Masih banyak yang salah tidak 
S : Masih ada Bu 
P : Kalau dibanding latihan pertama banyak mana? 
S : Kalau dibanding latihan pertama yang kedua sudah mendingan 
P : Penting g mas koreksi kaya gitu? 
S : Yyaa penting c Bu 
P : Seneng g nek dikoreksi terus bisa nulis dengan benar? 
S : Ya seneng 
P : Membantu tidak kode-kode itu. Nek sekarang sudah bisa nulis belum 
S : Ya lumayan kan diulang-ulang terus 
P : Mas afif paham g salahny dimana 
S : Sedikit Bu 
P :  Kalau “he hair is short and curly” salahnya dimana 
S :  He nya salah. Harusnya “his”. Kan artinya rambutnya 
P : Ok deh. Makasih mas 
S : Iya Bu 
Interview 21 
24 April 2013 
Ruang kelas VII A  
P: peneliti S: Siswa 
 
P : Assalamu‟alaikum mbak Azizah 
S : Wa‟alaikum salam Bu Neny 
P : Tadi hasil latihan kedua sudah dibagikan ya? Mbak Azizah masih banyak 
salahnya tidak? 
S : Masih ada Bu 
P : Kalau dibanding latihan pertama 
S : Sudah mendingan yang latihan kedua Bu 
P : Paham g sama kode-kodenya 
S : Ya lumayan Bu 
P : Nek dikasih kode itu memabantu mbak azizah belajar g? 
S : Iya. Kan dikasih tahu nek kayak gini salah belum benar 
P : Penting g mbak dikasih koreksi gitu 
S : Iya kan nek salah g dibenerin besok-besok salah terus 
P : Seneng g dikasih tahu salahnya 
S : Iya Bu 
P : Setelah dikasih error feedback kemampuan menulisnya tambah g? 
S : Tambah Bu. Diulang-ulang terus sampai bener jadi nek mau nulis diteliti lagi 
kira-kira sudah bener belum 
P : Ok deh. Terima kasih ya mbak 
S : Iya Bu 
Interview 22 cycle 2 pertemuan 6 
24 April 2013 
Ruang kelas VII A  
P: peneliti S: Siswa 
 
P : Assalamu‟alaikum mbak Sefti 
S : Wa‟alaikum salam 
P : Hari ini sudah dibagi to hasil latihan yang kedua 
S : Iya Bu 
P : Salahnya banyak mana latihan pertama apa latihan kedua? 
S : Yang pertama Bu 
P : Kalau dikasih koreksi gitu membantu belajar g? 
S : Iya Bu 
P : Membantunya gimana? 
S : Tahu nek salah terus kudu dibenerin 
P : Seneng g nek dikasih tahu salahnya? 
S : Seneng tapi kudu benerin 
P : Jadi bisa nulis g nek dikasih tahu salahnya? 
S : Iya wong diulang-ulang terus 
P : Jadi tambah paham g nek dikasih kode-kode gitu? 
S : Iya Bu 
P : Makasih ya. Wawancaranya sudah cukup 
S : Iya Bu 
 
 
 
  
 
 
 
 
 
 
 
 
Interview 23 
24 April 2013 
Ruang Guru 
P: Peneliti  GBI: Guru Bahasa Inggris 
 
GBI : Sudah selesai mbak wawancara siswanya? 
P : Sudah bu.  
GBI : Gimana? Mau wawancara juga? 
P : Iya bu. Menurut ibu, bagaimana penerapan error feedback untuk 
meningkatkan kemampuan siswa menulis? 
GBI : Bagus mbak. Bagus mbak untuk ukuran anak SMP kelas VII hasilnya sudah 
cukup bagus. Saya lihat kesalahan anak-anak waktu menulis semakin 
berkurang 
P : Iya Bu. Bearti efektif ya Bu untuk meningkatkan kemampuan menulis siswa? 
GBI : Iya  
P : Kalau kegiatan dikelas bagaimana Bu? 
GBI : Saya lihat mereka mengerjakan dengan tenang. Mungkin karena waktunya 
juga tidak banyak yang lowong jadi anak-anak juga tidak main sendiri.  
P : Ya bu. Trimaksih bu sudah meluangkan waktu untuk saya 
GBI : Sama-sama mbak 
 
 
 
The Course Grid of the Implementation of Error Feedback 
School    : SMP IT Al-Umar Srumbung 
Grade/ Semester  : VII/ 2 
Standard competence : 12. Mengungkapkan makna dalam  teks tulis 
fungsional dan esei pendek sangat sederhana 
berbentuk descriptive dan procedure untuk 
berinteraksi dengan lingkungan terdekat  
Basic Competence : 12.2   Mengungkapkan makna dan langkah retorika 
dalam esei pendek sangat sederhana dengan 
menggunakan ragam bahasa tulis secara akurat, lancar 
dan berterima untuk berinteraksi dengan lingkungan 
terdekat dalam teks berbentuk descriptive dan 
procedure 
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indicator Languag
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Learning 
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Material Time  Medi
a  
Anim
al : 
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pet 
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to 
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1. Sim
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Exploration  
 Tacher 
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cing 
error 
code 
and 
explain 
it 
 Teache
r ask 
whethe
r the 
student
s have 
pet 
 Teache
r 
describi
ng her 
pet 
 
Elaboration  
 Teache
Error correction code 
DESCRIPTIVE TEXT 
A descriptive text is a 
text that describes the 
characteristic of a 
specific thing for 
example specific person, 
animal, or object.  
Descriptive text has 
purpose to describe 
specific thing like 
specific or particular 
person, animal, or 
object.  
The generic structure of 
this text is identification 
and description. In 
identification you can 
identify the person, 
animal or object being 
described. In description 
of course you will find 
the description of the 
thing being described. It 
usually tells you the 
characteristic, qualities 
of the thing.  
6x35 
minut
es 
Pictu
re 
Pow
er 
point 
 
descri
ptive 
text 
3. The 
studen
ts are 
able 
to 
identif
y the 
langua
ge 
featur
es 
4. The 
studen
ts are 
able 
to 
menti
on the 
topic 
and 
the 
charac
teristic 
of an 
object 
5. The 
studen
ts able 
to 
produ
ce a 
descri
ptive 
text 
r 
identify 
the 
major 
underst
anding 
of the 
student
s about 
descrip
tive 
text 
 Teache
r 
explain
s the 
use, 
generic 
structur
e and, 
languag
e focus 
of 
descrip
tive 
text 
 Teache
r 
remind 
the 
student
s of 
simple 
present 
tense 
and 
explain 
the 
feedba
ck they 
will get 
 Teache
r 
Grammatical features 
that usually used in 
descriptive text are 
adjective and simple 
present tense. 
Simple Present Tense 
Simple present tense is 
used to talk about facts, 
a present event, 
routines or daily 
activity.  
It uses verb 1 or 
infinitive, and the 
auxiliary verbs used are 
do and does 
Simple present divided 
into two kinds they are 
nominal sentence and 
verbal sentence. 
 
 
 
DORAEMON 
Doraemon is one of the 
characters in Japanese 
manga (comic) series 
created by Fujiko Fujio. 
Doraemon is a robotic 
cat. He has small body 
and white hands and 
feet. Although he can 
hear perfectly well, 
Doraemon has no ears. 
Doraemon possesses a 
large pocket that can 
produce many gadgets 
from the future. The 
pocket is called yojigen-
introdu
ce the 
model 
of 
descrip
tive 
text 
entitled 
Dorae
mon 
 Teache
r ask 
one of 
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student
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read 
aloud 
while 
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content 
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words 
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pocket, a fourth-
dimensional pocket. 
Doraemon’s favorite 
food is dorayaki, a 
Japanese treat filled 
with red bean paste. 
This robotic cat has the 
tendency to panic 
during emergencies. In 
an emergency situation, 
he will frantically pull 
out every unnecessary 
gadget from his pocket.  
Nevertheless, 
Doraemon is a good cat. 
He always helps Nobita. 
Its owner, future Nobita 
sends it to present day 
to help nobita. 
 
Excercise 1: Look at the 
pictures. Choose one of 
the pictures and answer 
the guided questions 
bellow. 
1. Do you have a 
favourite animal? 
2. What is your 
favourite animal? 
3. What is its 
name? 
4. What color is it? 
5. How is its fur/ 
feather/ skin?  
6. How is its 
mouth/ ear/ eyes/ tail? 
7. How does it do 
when it is hungry? 
8. What is its 
food? 
9. What does it 
likes to do? 
10. Where does it 
usually sleep? 
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Lesson Plan 
School    : SMP IT Al-Umar Srumbung 
Subject   : English 
Grade/ Semester  : VII/ 2 
Time allocation  : 2x35 minutes 
Skill    : Writing 
Meeting   : 1 
A. Standard Competence : 12. Mengungkapkan makna dalam  teks tulis 
fungsional dan esei pendek sangat sederhana berbentuk descriptive dan 
procedure untuk berinteraksi dengan lingkungan terdekat  
B. Basic Competence : 12.2 Mengungkapkan makna dan langkah retorika 
dalam esei pendek sangat sederhana dengan menggunakan ragam bahasa tulis 
secara akurat, lancar dan berterima untuk berinteraksi dengan lingkungan 
terdekat dalam teks berbentuk descriptive dan procedure 
C. Theme   : Animal  
D. Indicator  
1. mengidentifikasi gambaran umum descriptive text 
2. mengidentifikasi ciri kebahasaan descriptive text 
3. mengidentifikasi struktur descriptive text 
4. membuat descriptive text sederhana 
E. Objective   
1. Siswa dapat mengidentifikasi tujuan sebuah descriptive text 
2. Siswa dapat mengidentifikasi gambaran umum descriptive text 
3. Siswa dapat mengidentifikasi ciri kebahasaan descriptive text 
4. Siswa mengidentifikasi judul, identification, description desrcipyive text 
5. Siswa membuat descriptive text sederhana 
F. Language Focus : Simple Present tense 
 
G. Material  : 
 
 
DESCRIPTIVE TEXT 
A descriptive text is a text that describes the characteristic of a specific thing for 
example specific person, animal, or object.  
Descriptive text has purpose to describe specific thing like specific or particular 
person, animal, or object.  
The generic structure of this text is identification and description. In identification 
you can identify the person, animal or object being described. In description of 
course you will find the description of the thing being described. It usually tells 
you the characteristic, qualities of the thing.  
Grammatical features that usually used in descriptive text are adjective and simple 
present tense. 
 
Text 1 
Read the example of descriptive text bellow and answer the questions! 
Title  DORAEMON 
 
 
Identification Doraemon is one of the characters in Japanese manga (comic) 
series created by Fujiko Fujio. Its owner is Nobita. 
 
Description Doraemon is a robotic cat. He has small body and white hands and 
feet. Although he can hear perfectly well, Doraemon has no ears. 
Doraemon possesses a large pocket that can produce many 
gadgets. The pocket is called yojigen-pocket, a fourth-dimensional 
pocket. Doraemon‟s favorite food is dorayaki, a Japanese treat 
filled with red bean paste. 
 
 
Character     :  Perfectly        :  Gadget            :
Series             :  Possess          :    
Create            :  Large              :  
Small              :  Pocket            :  
Body               :  Treat              :  
Feet                :  Fill                  :  
Although        :  Bean              :  
      
Complete the answers of these questions 
1. What kind of text is the text above? Text above is the example of ... 
2. Who is Doraemon? Doraemon is ... 
3. How does Doraemon look like? Doraemon looks like... / doraemon is ... 
4. Does Doraemon have ears? ... 
5. What is the use of Doraemon‟s pocket? The use of Doraemon pocket is for 
... 
 
 
H. Method : communicative language learning/ Genre-based 
I. Learning Process  
 Activity time 
Pre 
Teaching 
 Teacher opens the class by greeting and checking attendance list 
 Teacher ask the students whether they have a pet or not 
 Teacher introduces the topic to the class that is animal and its 
characteristic 
10 
Whiles 
Teaching 
Exploration  
 Teacher ask whether the students have pet 
 Teacher describing her pet 
 
Elaboration  
 Teacher explain the error code used to examine the students‟ 
writing 
 Teacher introduce the model of descriptive text entitled 
Doraemon 
 Teacher identify the major understanding of the students about 
descriptive text 
 Teacher explains the use, generic structure and, language focus 
of descriptive text 
 Teacher ask one of the students to read aloud while the other pay 
attention 
 Teacher discusses the content of the text and difficult words with 
the students. 
 The students do the exercise 1 then discussed the answer with 
the teacher 
 Teacher and students discussed the generic structure and 
difficult words of the second text 
 
Confirmation  
 The students submit their first assignment 
 Students are able to mention the generic structure, social 
function, and language feature of descriptive text 
50 
Closing  Teacher conclude todays lesson 10 
 Teacher gives home work to the students 
 Teacher closes the lesson 
 
J. Source 
Students‟ work book (Flash, Tim MGMP Kab. Magelang) 
PRIYANA, Joko 
Scaffolding English for Junior High School Students Grade VII/oleh Joko 
Priyana, Riandi, Anita P. Mumpuni; editor Suharso .--Jakarta: Pusat Perbukuan, 
Departemen Pendidikan Nasional, 2008. 
Focus on English 
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Lesson Plan 
School    : SMP IT Al-Umar Srumbung 
Subject   : English 
Grade/ Semester  : VII/ 2 
Time allocation  : 2x35 minutes 
Skill    : Writing 
Meeting   : 2 
A. Standard Competence : 12. Mengungkapkan makna dalam  teks tulis 
fungsional dan esei pendek sangat sederhana berbentuk descriptive dan 
procedure untuk berinteraksi dengan lingkungan terdekat  
B. Basic Competence : 12.2 Mengungkapkan makna dan langkah retorika 
dalam esei pendek sangat sederhana dengan menggunakan ragam bahasa tulis 
secara akurat, lancar dan berterima untuk berinteraksi dengan lingkungan 
terdekat dalam teks berbentuk descriptive dan procedure 
C. Theme  : Animal  
D. Indicator  :   
5. mengidentifikasi gambaran umum descriptive text 
6. mengidentifikasi ciri kebahasaan descriptive text 
7. mengidentifikasi struktur descriptive text 
8. membuat descriptive text sederhana 
 
E. Objective  :  
 
6. Siswa dapat mengidentifikasi tujuan sebuah descriptive text 
7. Siswa dapat mengidentifikasi gambaran umum descriptive text 
8. Siswa dapat mengidentifikasi ciri kebahasaan descriptive text 
9. Siswa mengidentifikasi judul, identification, description desrcipyive text 
10. Siswa membuat descriptive text sederhana 
 
F. Language Focus : Simple Present tense 
 
G. Material  : 
 
Text 2 
My Cat Gregory 
 
Gregory is my beautiful Persian cat. It is my pet. I love it 
very much. 
It is 3 months old. My parents give it to me as a present of my birthday. They say 
it was born as the same date as me so my parents choose it as my present. 
Gregory likes to eat meat. That is why it has fang to chew the meat. But 
sometimes it eats everything that i eat. If I eat bread gregory also eat bread. When 
I eat vegetables it also eat vegetables. It has claws and its claws are very sharp. 
All its body is covered with fur. The fur is so soft that I like to touch it. Its colors 
are black, white and yellowish. It likes to walk around follow me. It‟s super cute. I 
love it very much. 
Find the difficult words from the text above! 
Excercise 2: 
1. Tell the teacher the generic structure of that text. 
2. Point the title 
3. Point the identification 
4. Point the description 
 
 
Task 1 Look at the pictures. Choose one of the pictures and answer the guided 
questions bellow. 
1. Do you have a favourite animal? 
2. What is your favourite animal? 
3. What is its name? 
4. What color is it? 
5. How is its fur/ feather/ skin? 
 
6. How is its mouth/ ear/ eyes/ tail? 
7. How does it do when it is hungry? 
8. What is its food? 
9. What does it likes to do? 
10. Where does it usually sleep? 
 
Picture 1 
         
     
 
                        
 
                     
 
 H. Method : Genre-based 
 
I. Learning Process  
 Activity time 
Pre 
Teaching 
 Teacher opens the class by greeting and checking attendance list 
 Teacher ask the students whether they have experience writing 
decriptive text   
 
10 
Whiles 
Teaching 
 The teacher review the previous lesson about the generic structure of 
a describtive text 
 The teacher review the theme about “pet” 
 The teacher and the students discuss about second text 
 The teacher ask the student to make a describtive text about their pet 
 Students make a descriptive text about their pet while the teacher go 
round the class to check their work 
 Teacher help the students when they found any difficulty 
50 
Clossing  Teacher conclude todays lesson 
 Teacher inform the students that they will get their work with the 
feedback next meeting 
 Teacher closses the lesson 
10 
 
J. Source 
Students‟ work book (Flash, Tim MGMP Kab. Magelang) 
Look Ahead VII 
K.  Assessment 
Aspect of 
Writing 
Level Score Criteria 
Content Excellent to 
Very Good 
30-26 Relevant to assign topic and give detail 
information 
Match to the purpose of a recount text (retell past 
event) and a narrative text (story) 
Good to 
Average 
25-21 Mostly relevant to topic but lack detail of 
information 
Match the purpose of a descriptive and narrative 
text but lack of details 
Fair to Poor 20-16 In adequate of topic 
Almost match to the purpose of a recount and 
narrative  text 
Very Poor 15-10 Do not relate to the topic or not enough to 
evaluate 
Do not match to the purpose of a recount and 
narrative text 
Organization Excellent to 
Very Good 
20-16 Well-organized of a recount text: orientation, 
event and re-orientation, a narrative text: 
orientation, complication, resolution. 
Good to 
Average 
15-11 Loosely organized of a recount text but main idea 
stand out 
Fair to Poor 10-6 Ideas confused or disconnected 
Very Poor 5-0 No organization or not enough to evaluate 
Vocabulary Excellent to 
Very Good 
20-16 Use affective word or idiom choice of usage 
Word form mastery 
Good to 
Average  
15-11 Occasional errors of word form, choice, usage but 
meaning not obscured 
Fair to Poor 10-6 Frequent error of word form, choice, usage 
Meaning obscured or confused 
Very Poor 5-0 Little knowledge of English vocabulary, word 
form or not enough to evaluate 
Language use Excellent to 
Very Good 
30-26 Few error of agreement, tense, word order, article, 
pronoun, and preposition 
Good to 
Average  
25-21 Several error of agreement, tense, word order, 
article, pronoun, and preposition 
Meaning seldom obscured 
Fair to Poor 20-16 Frequent error of agreement, tense, word order, 
article, pronoun, and preposition 
Meaning obscured or confused 
Very Poor 15-10 Dominated by error 
Do not communicate or not enough to evaluate 
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Lesson Plan 
School    : SMP IT Al-Umar Srumbung 
Subject   : English 
Grade/ Semester  : VII/ 2 
Time allocation  : 2x35 minutes 
Skill    : Writing 
Meeting   : 3 
K. Standard Competence : 12. Mengungkapkan makna dalam  teks tulis 
fungsional dan esei pendek sangat sederhana berbentuk descriptive dan 
procedure untuk berinteraksi dengan lingkungan terdekat  
L. Basic Competence : 12.2 Mengungkapkan makna dan langkah retorika 
dalam esei pendek sangat sederhana dengan menggunakan ragam bahasa tulis 
secara akurat, lancar dan berterima untuk berinteraksi dengan lingkungan 
terdekat dalam teks berbentuk descriptive dan procedure 
M. Theme   : Animal  
N. Indicator  
9. mengidentifikasi gambaran umum descriptive text 
10. mengidentifikasi ciri kebahasaan descriptive text 
11. mengidentifikasi struktur descriptive text 
12. membuat descriptive text sederhana 
O. Objective   
11. Siswa dapat mengidentifikasi tujuan sebuah descriptive text 
12. Siswa dapat mengidentifikasi gambaran umum descriptive text 
13. Siswa dapat mengidentifikasi ciri kebahasaan descriptive text 
14. Siswa mengidentifikasi judul, identification, description desrcipyive text 
15. Siswa membuat descriptive text sederhana 
P. Language Focus : Simple Present tense 
 
Q. Material  : 
 
DESCRIPTIVE TEXT 
A descriptive text is a text that describes the characteristic of a specific thing for 
example specific person, animal, or object.  
Descriptive text has purpose to describe specific thing like specific or particular 
person, animal, or object.  
The generic structure of this text is identification and description. In identification 
you can identify the person, animal or object being described. In description of 
course you will find the description of the thing being described. It usually tells 
you the characteristic, qualities of the thing.  
Grammatical features that usually used in descriptive text are adjective and simple 
present tense. 
R. Method : communicative language learning/ Genre-based 
S. Learning Process  
 Activity Time 
Pre 
Teaching 
 Teacher opens the class by greeting and checking attendance list 
 Teacher give the students the result of their first text 
10 
Whiles 
Teaching 
 Teacher give first the students‟ assignment with the written feedback 50 
 Teacher ask the students to pay attention to their text 
 Teacher ask them to identify their mistakes 
 Teacher give them example of way to correct their mistakes  
 Teache explain way to correct the mistake by choose one of the 
students work as an example 
 Teacher remind the students of simple present tense and explain the 
feedback they will get 
 The students edit their first draft and discuss it with their friends 
 Teacher gives feedback to the students‟ work 
 The students rewrite their work with after they correct it 
 
Confirmation  
 The students submit their correction of first assignment 
 Students are able to mention the generic structure, social function, 
and language feature of descriptive text 
Closing  Teacher conclude todays lesson 
 Teacher closes the lesson 
10 
 
T. Source 
Students‟ work book (Flash, Tim MGMP Kab. Magelang) 
Focus on English          
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Lesson Plan 
School    : SMP IT Al-Umar Srumbung 
Subject   : English 
Grade/ Semester  : VII/ 2 
Time allocation  : 2x35 minutes 
Skill    : Writing 
Meeting   : 4 
A. Standard Competence : 12. Mengungkapkan makna dalam  teks tulis 
fungsional dan esei pendek sangat sederhana berbentuk descriptive dan 
procedure untuk berinteraksi dengan lingkungan terdekat  
B. Basic Competence : 12.2 Mengungkapkan makna dan langkah retorika 
dalam esei pendek sangat sederhana dengan menggunakan ragam bahasa tulis 
secara akurat, lancar dan berterima untuk berinteraksi dengan lingkungan 
terdekat dalam teks berbentuk descriptive dan procedure 
C. Theme   : My Friend and My Idol 
D. Indicator   :  1. The students are able to identify the generic 
structure of 
Descriptive text 
2. The students are able to identify the social 
function of descriptive text 
3. The students are able to identify the language 
features 
4. The students are able to mention the topic and 
the characteristic of a person 
E. Objective  :  The students produce a simple descriptive text 
F. Language Focus : Simple Present tense 
 
G. Material  : 
 
Simple Present Tense 
Simple present tense is used to talk about facts, a present event, routines or daily 
activity.  
It uses verb 1 or infinitive, and the auxiliary verbs used are do and does 
Simple present divided into two kinds they are nominal sentence and verbal 
sentence. 
a. Nominal sentence  
Nominal sentence is a sentence using to be (is, am, are) followed by noun, 
adjectives, or adverb. The function of to be here is as a verb 
Here is the list of subjects and to be 
Subject To be 
I Am 
You, we, they Are 
He, she, it Is 
 
Nominal sentence pattern 
 Pattern   
+ Subject + to be + Compliment  
- Subject + to be + not + Compliment  
 
? 
 
To be + Subject + Compliment 
Yes, S + to be 
No, S + to be 
Examples: 
1. (+) Doraemon is a robotic cat. 
(–) doraemon is not a robotic cat. 
(?) Is doraemon a robotic cat? (Yes, it is/ No, it is not) 
2. (+) Doraemon and Nobita are friends. 
(–) they are not friends. 
(?) Are they friends? (Yes, they are/ No, they are not) 
 
b. Verbal sentence 
Verbal sentence is a sentence that use verb not to be. The verb used in 
Present Tense is verb 1. 
Verbal sentence pattern 
 Pattern   
+ Subject + verb 1 / verb 1 s/es + object  
- Subject + do/ does + not + verb + object  
 
? 
 
Do/ Does + Subject + verb + object ? 
Yes, S + do/ does 
No, S + do/ does + not 
We add s/es to the verb for subject He, She, It, Ani, Cat or singular 
subject  
Example: 
1. (+) He has small body. 
(–) He does not have small body. 
(?) Does he have small body? (Yes, he does/ No, he does not) 
2. (+) You have small body. 
(–) You do not have small body. 
(?) Do you have small body? (Yes, I do/ No, I do not) 
 
Adverb of time used in Simple Pesent Tense 
Every.... 
Every day/ daily 
Every week/ weekly 
Every month/ monthly 
Every year/ annually 
Every Monday 
Often  
Once a day 
Twice a week 
Seldom/ rarely 
Usually 
Always 
Sometimes 
 
Height short, average height, tall 
 Build small, average build 
Age Young,around 25, in his 30s, teenager, adolescence, adult, old 
Hair short, long straight, wavy, curly, a ponytail white, grey, blond, 
light/dark brown, red black 
Face square, round , wide, thin 
Complexion light, white, olive-skinned, sawo-skinned,  
Eyes green, blue, brown, black beautiful, big 
General beautiful, pretty, handsome, sexy, cute, good looking 
 
 
  
She has straight hair 
and thin-face. 
She has straight hair. 
She has got long, 
wavy hair and she is 
round-faced.  
She‟s got curly hair 
and she has got dark-
skin.  
He‟s got a crew-
cut. 
 
 
 
 
He‟s bald and has 
freckles. 
He‟s got a beard 
and moustache. His 
face is chubby. 
He‟s got receding hair 
and a few wrinkles. 
He used to have 
black hair but now 
it‟s gone grey, 
almost white. 
  
a rather plump or 
stout man 
  
a slim woman 
[positive] 
a skinny person 
[rather negative] 
 
  
They are an obese couple. 
[negative, very fat] 
     
 careful, hard-
working, worried, 
cheerful, 
broadminded, 
active, curious, 
secretive 
aggressive, tough, 
careless, practical, 
sensible, 
independent, 
strong-minded, 
stupid 
dull, boring, 
imaginative, 
ambitious, crafty, 
sensitive, gentle, 
naïve 
generous, loyal, 
self-controlled, 
moody, 
trusting, 
modest, 
tolerant, 
friendly 
energetic, 
confident, 
selfish, shy, 
stubborn, 
reliable, 
clumsy, 
intelligent 
Example: 
A : What is your father looks like? 
B : He is tall and fat. He has a flat nose and beard around his chin. His hair 
used to  black but now he has some grey hair and it is curly. My father is 
looks so cute  with his bright skin. He is a nice person. 
 
H. Method : Genre-based 
 
I. Learning Process  
 
 
 
 
 
 
skinny  
 
Slim Muscular overweight not very good 
looking 
medium 
length 
 
 
 
 
 
 
long 
sideburns 
A 
moustache 
a beard attractive about 160 cm 
tall 
Freckles 
 
 
 
 
 
 
dark  Wears 
Glasses 
Narrow narrow in her 50s Bald 
 Activity Time 
Pre 
Teaching 
 Teacher opens the class by greeting and checking attendance list 
 Teacher return the students‟ work which had been corrected 
10 
Whiles 
Teaching 
 Teacher review the previous meeting  
 Teacher explain about simple present tense  
 Teacher give the first students‟ assignment with the written feedback 
 Teacher ask the students to pay attention to their text 
 Teacher ask them to identify their mistakes 
 Teacher give them example of way to correct their mistakes  
 Teacher explain way to correct the mistake by choose one of the 
students work as an example 
 Teacher remind the students of simple present tense and explain the 
feedback they will get 
 Teacher explain the people description 
 Teacher asked one of the students to read the text aloud while the 
other listen 
 Teacher and students discuss the text 
 Teacher gives an example of how to describe people 
 Students able to help the teacher describe people 
50 
Closing  Teacher conclude todays lesson 
 Teacher closes the lesson 
10 
 
J. Source 
Students‟ work book (Flash, Tim MGMP Kab. Magelang) 
English Assesment test 
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Lesson Plan 
School    : SMP IT Al-Umar Srumbung 
Subject   : English 
Grade/ Semester  : VII/ 2 
Time allocation  : 2x35 minutes 
Skill    : Writing 
Meeting   : 5 
A. Standard Competence : 12. Mengungkapkan makna dalam  teks tulis 
fungsional dan esei pendek sangat sederhana berbentuk descriptive dan 
procedure untuk berinteraksi dengan lingkungan terdekat  
B. Basic Competence : 12.2 Mengungkapkan makna dan langkah retorika 
dalam esei pendek sangat sederhana dengan menggunakan ragam bahasa tulis 
secara akurat, lancar dan berterima untuk berinteraksi dengan lingkungan 
terdekat dalam teks berbentuk descriptive dan procedure 
C. Theme   : My Friend and My Idol 
D. Indicator   :  1. The students are able to identify the generic 
structure of 
Descriptive text 
2. The students are able to identify the social 
function of descriptive text 
3. The students are able to identify the language 
features 
4. The students are able to mention the topic and 
the characteristic of a person 
E. Objective  :  The students produce a simple descriptive text 
F. Language Focus : Simple Present tense 
G. Material  : 
Example: 
A : What is your father looks like? 
B : He is tall and fat. He has a flat nose and beard around his chin. His hair 
used to  black but now he has some grey hair and it is curly. My father is 
looks so cute  with his bright skin. He is a nice person. 
 
 
Miss Fita 
I have a friend. Her name is Miss Fita. She is a teacher in SMP IT Al-Umar. Her 
height is 160 cm. Her skin complexion is brown. She wears a veil so I do not 
know her hair. She goes to school by motorcycle. She lives in Muntilan. She has a 
small nose. Her eyes are brown. Generally, she is gorgeous.  
  
Ari Sihasale 
Juharson Estrella Sihasale, or Ari Sihasale was born in Tembagapura, Papua. 
He is an artist. He is fourty-two years old. He has short black and curly hair, 
pointed nose and big eyes. He is tall and slim. His skin is dark. He is calm and 
friendly man. He lives in Jakarta in big clean house. 
Task 2 
Of course you have favourite artist or singer. Please describe one of your favourite 
by answering these questions! 
1. Do you have favorite person or idol? 
2. Who is he or she? 
3. What is he or she? 
4. Where does he or she come from? 
5. Why do you like him or her? 
6. How does her/his hair, nose, eyes look like? 
7. How much is his/her height, weight? 
8. How is his/her personality? 
 
H. Method : Genre-based 
 
I. Learning Process  
 Activity time 
Pre 
Teaching 
 Teacher opens the class by greeting and checking attendance list 
 Teacher return the students‟ work which had been corrected 
10 
Whiles 
Teaching 
 
 Teacher review the previous meeting 
 Teacher and students discuss the example of descriptive text 
 Teacher give an example of making a text of describing people by 
answering the guided question 
 The students construct a simple descriptive text by answer the guided 
question  
 Teacher helps the students to construct a simple descriptive text 
 Teacher gives direct comment or feedback to the students‟ draft 
 The students editing the draft then discuss it with their friends 
 
50 
Clossing  Teacher conclude todays lesson 
 Teacher inform the students that they will get their work with the 
feedback next meeting 
 Teacher closes the lesson 
10 
 
J. Source 
Students‟ work book (Flash, Tim MGMP Kab. Magelang) 
English Assesment test 
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Lesson Plan 
School    : SMP IT Al-Umar Srumbung 
Subject   : English 
Grade/ Semester  : VII/ 2 
Time allocation  : 2x35 minutes 
Skill    : Writing 
Meeting   : 6 
U. Standard Competence : 12. Mengungkapkan makna dalam  teks tulis 
fungsional dan esei pendek sangat sederhana berbentuk descriptive dan 
procedure untuk berinteraksi dengan lingkungan terdekat  
V. Basic Competence : 12.2 Mengungkapkan makna dan langkah retorika 
dalam esei pendek sangat sederhana dengan menggunakan ragam bahasa tulis 
secara akurat, lancar dan berterima untuk berinteraksi dengan lingkungan 
terdekat dalam teks berbentuk descriptive dan procedure 
W. Theme   : My Idol and My family 
X. Indicator  
13. mengidentifikasi gambaran umum descriptive text 
14. mengidentifikasi ciri kebahasaan descriptive text 
15. mengidentifikasi struktur descriptive text 
16. membuat descriptive text sederhana 
Y. Objective   
16. Siswa dapat mengidentifikasi tujuan sebuah descriptive text 
17. Siswa dapat mengidentifikasi gambaran umum descriptive text 
18. Siswa dapat mengidentifikasi ciri kebahasaan descriptive text 
19. Siswa mengidentifikasi judul, identification, description desrcipyive text 
20. Siswa membuat descriptive text sederhana 
Z. Language Focus : Simple Present tense 
 
AA. Material  : 
 
DESCRIPTIVE TEXT 
A descriptive text is a text that describes the characteristic of a specific thing for 
example specific person, animal, or object.  
Descriptive text has purpose to describe specific thing like specific or particular 
person, animal, or object.  
The generic structure of this text is identification and description. In identification 
you can identify the person, animal or object being described. In description of 
course you will find the description of the thing being described. It usually tells 
you the characteristic, qualities of the thing.  
Grammatical features that usually used in descriptive text are adjective and simple 
present tense. 
BB. Method : communicative language learning/ Genre-based 
CC. Learning Process  
 Activity Time 
Pre 
Teaching 
 Teacher opens the class by greeting and checking attendance list 
 Teacher give the students the result of their first text 
10 
Whiles 
Teaching 
 Teacher review the previous meeting  
 Teacher explain about simple present tense  
 Teacher give the second students‟ assignment with the written 
feedback 
50 
 Teacher ask the students to pay attention to their text 
 Teacher ask them to identify their mistakes 
 Teacher give them example of way to correct their mistakes  
 Teacher explain way to correct the mistake by choose one of the 
students work as an example 
 The students make their third text 
 The students submit their text 
 Students are able to mention the generic structure, social function, 
and language feature of descriptive text 
Closing  Teacher conclude todays lesson 
 Teacher closes the lesson 
10 
 
DD. Source 
Students‟ work book (Flash, Tim MGMP Kab. Magelang) 
Focus on English 
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Writing error correction code 
No. Symbols Kind of error Meaning  Example  Correction 
1. Ct Content Isi text tidak menceritakan suatu  hal dengan spesifik   
2. Or organization Organisasi text tidak sesuai dengan generic structure of 
a descriptive text : title, identification, describtion  
  
3. NA Not 
Appropriate 
Penggunaan kata tidak tepat            NA 
He requests me to sit. 
He asks me to sit. 
4. Wf  Word form Pemilihan jenis kata salah                         Wf 
My cat is so beautifully.  
 
My cat is so beautifull. 
5. (  ) word not 
needed 
Menggunakan kata yang tidak perlu              (        ) 
It is too much difficult. 
 
It is too difficult. 
6. λ Missing 
word 
Kurang kata yang digunakan dalam kalimat                   Λ 
They say      is beautiful. 
 
They say it is beautiful. 
7. ? Meaning not Artinya tidak jelas                    ?  
clear come and  rest with us for a week Come and stay with us for a week 
8. S/V A Subject verb 
Agreement 
Subject dan verb tidak sesuai        S/V A 
She have much money. 
 
She has much money. 
9. VT Verb tense Kesalahan menggunakan tenses      VT 
It was cute. 
 
It is cute. 
10. A Article Kesalahan menggunakan Article a, an, the            A 
It is an cat. 
 
It is a cat. 
11. WO Word Order Kesalahan menyusun kata                     WO 
The cat likes very much meat. 
 
The cat likes meat very much 
 
12. 
 
prep 
 
preposition 
 
Kesalahan menggunakan preposition of, at, in, on  
 
                    prep 
Don‟t laugh of me. 
 
Don‟t laugh at me. 
13. S/P Singular/ 
plural 
Kesalahan dalam bentuk jamak atau tunggal We need more informations   
                            S/P 
 
We need more information. 
14. Sp spelling Kesalahan dalam menuliskan huruf dari kata bahasa 
inggris 
                      Sp 
I have many frends. 
 
I have many friends. 
15. C Capital letter Kesalahan karena tidak menggunakan huruf besar C                      C 
king arthur  live in london. 
 
King Arthur live in London. 
16. P punctuation Kesalahan menggunakan tanda baca.      P               P 
Whats your name 
 
What‟s your name? 
 
 
 
 
 
 
 
 
TEXT 1 
CYCLE 1 
 
       
No Nama 
Language Aspect 
Total Score 
Ct O V LU 
1 Achmad Afifudin 23 13 10 16 62 
2 Achmad Irfani 23 14 14 17 68 
3 Adam Rizky Abadi 24 14 11 16 65 
4 Ahmad Suprayitno 24 13 10 16 63 
5 Alfian Dinar 23 15 12 15 65 
6 Ashila Muhajir 24 12 15 17 68 
7 Azizah Bekti Walidaini 25 15 13 23 76 
8 Bagus Arif Setiawan 20 12 10 18 60 
9 Dwi Nur Afni F 23 13 16 16 68 
10 Ermita 24 13 15 16 68 
11 Fajar Anas Danarta 23 14 12 14 63 
12 Fitri Hidayatul A 23 15 13 14 65 
13 Latif Farizal Nur Khamid 23 15 14 13 65 
14 Lestari Milatul Khusnia 23 13 13 15 64 
15 Luluk Nadzirotul Laili 22 14 13 14 63 
16 Mela Nuraini 23 15 13 11 62 
17 Muzay Yanah 24 14 12 12 62 
18 Nela Nikmtus Sani 24 14 13 12 63 
19 Rany Nur Hidayati 24 13 14 13 64 
20 Salim Ardiyanto 23 13 13 17 66 
21 Salma Husna Makdiyah 25 15 14 14 68 
22 Sefti Durota Mua'adah 25 15 10 20 70 
23 Siti Anisa Mustofiah 25 15 13 16 69 
24 Sarifudin 23 13 14 13 63 
25 Ulin Nurul Fatonah 23 13 12 15 63 
26 Ulyamilatun Nadya 23 13 12 14 62 
27 Vina Indra Maharani 23 13 14 14 64 
28 Yulfa Yusnita A 25 15 13 20 73 
MEAN 23 13,79 12,79 15,39 65,428571 
 
 
 
 
TEXT 2 
CYCLE 2 
 
       
No Name 
Language Aspects 
Total Score 
Ct O V LU 
1 Achmad Afifudin 24 15 15 18 72 
2 Achmad Irfani 24 15 15 19 73 
3 Adam Rizky Abadi 24 15 15 18 72 
4 Ahmad Suprayitno 24 15 14 18 71 
5 Alfian Dinar 24 15 15 17 71 
6 Ashila Muhajir 25 15 16 19 75 
7 Azizah Bekti Walidaini 25 15 17 25 82 
8 Bagus Arif Setiawan 23 14 15 15 67 
9 Dwi Nur Afni F 23 15 16 16 70 
10 Ermita 24 15 15 18 72 
11 Fajar Anas Danarta 25 15 14 16 70 
12 Fitri Hidayatul A 23 15 15 16 69 
13 Latif Farizal Nur Khamid 25 15 15 20 75 
14 Lestari Milatul Khusnia 25 15 16 20 76 
15 Luluk Nadzirotul Laili 25 15 15 19 74 
16 Mela Nuraini 24 15 14 18 71 
17 Muzay Yanah 24 15 13 19 71 
18 Nela Nikmtus Sani 24 15 14 18 71 
19 Rany Nur Hidayati 24 15 14 18 71 
20 Salim Ardiyanto 23 13 17 20 73 
21 Salma Husna Makdiyah 25 15 16 20 76 
22 Sefti Durota Mua'adah 25 15 16 23 79 
23 Siti Anisa Mustofiah 25 15 16 20 76 
24 Sarifudin 24 15 15 19 73 
25 Ulin Nurul Fatonah 25 15 15 17 72 
26 Ulyamilatun Nadya 24 15 17 16 72 
27 Vina Indra Maharani 25 15 16 19 75 
28 Yulfa Yusnita A 26 15 18 22 81 
MEAN 24 14,893 15,32 18,68 73,214286 
 
 
 
 
TEXT 3 
CYCLE 2 
 
       
No Name 
Lanuage Aspects 
Total Score 
Ct O V LU 
1 Achmad Afifudin 25 15 16 22 78 
2 Achmad Irfani 26 16 16 22 80 
3 Adam Rizky Abadi 26 15 15 23 79 
4 Ahmad Suprayitno 25 15 16 22 78 
5 Alfian Dinar 25 15 16 23 79 
6 Ashila Muhajir 26 16 16 25 83 
7 Azizah Bekti Walidaini 27 18 18 26 89 
8 Bagus Arif Setiawan 25 15 15 20 75 
9 Dwi Nur Afni F 25 16 17 24 82 
10 Ermita 25 15 17 23 80 
11 Fajar Anas Danarta 25 15 16 23 79 
12 Fitri Hidayatul A 25 16 16 23 80 
13 Latif Farizal Nur Khamid 25 16 17 23 81 
14 Lestari Milatul Khusnia 25 16 16 25 82 
15 Luluk Nadzirotul Laili 25 16 17 25 83 
16 Mela Nuraini 25 15 16 24 80 
17 Muzay Yanah 25 15 17 22 79 
18 Nela Nikmtus Sani 25 15 16 23 79 
19 Rany Nur Hidayati 25 15 16 21 77 
20 Salim Ardiyanto 25 15 17 23 80 
21 Salma Husna Makdiyah 25 16 17 23 81 
22 Sefti Durota Mua'adah 26 17 18 26 87 
23 Siti Anisa Mustofiah 26 17 17 25 85 
24 Sarifudin 25 15 16 20 76 
25 Ulin Nurul Fatonah 25 15 16 21 77 
26 Ulyamilatun Nadya 25 16 15 21 77 
27 Vina Indra Maharani 25 16 16 25 82 
28 Yulfa Yusnita A 26 18 18 26 88 
MEAN 25 15,71 16,39 23,18 80,571429 
 
 
 
 
Name : Luluk nadzirotul Laili 
The first text 
 
 
 
 
  
 
 
 
 
 
 
The second text 
 
 
 
 
 
 
 
 
 
 
Name : Laftif Farizal  
Text One 
 
 
 
 
  
 
 
 
 
 
 
Text Two 
 
 
 
 
 
 
 
 
 
 
Name : Azizah Bekti 
Text One 
 
 
 
 
  
 
 
 
 
 
 
Text two 
 
 
 
 
 
 
 
 
 
 
Name : Adam Rizky A 
Text One 
 
 
 
 
  
 
 
 
 
 
Text Two 
 
 
 
 
 
 
 
 
 
 
 
Name : Ahmad Irfani 
Text one 
 
 
 
 
  
 
 
 
 
 
 
Text Two 
 
 
 
 
 
 
 
 
 
 
Name : Lestari Milatul K 
Text One 
 
 
 
 
  
 
 
 
 
 
 
 
Text Two 
 
 
 
 
 
 
 
 
 
Name : Sefti Durota M 
Text One 
 
 
 
 
  
 
 
 
 
 
 
Text Two 
 
 
 
 
 
 
 
 
 
 
Name : Yulfa Yusnita A 
Text One 
 
 
 
 
  
 
 
 
 
 
 
Text Two 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
